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Introduction 

The rapid transformation of education has increased expectations for learners to demonstrate 
advanced literacy skills, including critical analysis, reasoning, and meaningful engagement with texts. In the 
Philippines, the implementation of the MATATAG Curriculum reinforces the need to strengthen foundational 
literacy while preparing learners for more complex academic demands (Sanchez & Dagondon, 2025). Despite 
curriculum reforms and teacher development initiatives, reading comprehension remains a persistent 
challenge among Filipino learners. Reading comprehension is a fundamental competency that supports 
academic achievement by enabling learners to construct meaning, think critically, and apply knowledge across 
disciplines. Evidence shows that reading proficiency is strongly associated with learners’ use of effective 
reading strategies and comprehension practices (Costino-Sanoria & Oco, 2023). As a result, improving reading 
comprehension remains a major concern among educators and policymakers. 

Among the factors influencing learner achievement, pedagogical strategies are among the most 
important and actionable. Research has shown that differentiated instruction, interactive learning, and 
cooperative approaches improve reading comprehension by addressing diverse learner needs and promoting 
meaningful engagement with texts (Nasaar, 2018; Potot et al., 2023; Topalov, 2023; Usman et al., 2026). 
Furthermore, innovative, learner-centered, and technology-supported pedagogies have been found to enhance 
student engagement and English language achievement, highlighting the critical role of effective teaching 
practices in literacy development (Atanoso & Jarabelo, 2025). Within the Philippine educational context, 
improving literacy remains a priority as many learners can read words but struggle to comprehend texts 
(Apiles, 2025; Tomas et al., 2021). Research indicates that reading comprehension is influenced by both 
instructional and learner-related factors, highlighting the importance of effective teaching practices (Costino-
Sanoria & Oco, 2023). Studies in Philippine secondary schools have shown that strategic reading instruction, 
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cooperative learning, and learner-centered approaches significantly enhance reading comprehension and 
learner engagement (Lagdaan & Sevilla, 2025; Mahilum & Escarlos, 2025; Penepona, 2025). Likewise, 
teachers’ competence and instructional practices have been identified as important predictors of learners’ 
academic achievement (Pamon & Oco, 2024). However, despite these findings, limited research has examined 
the relationship between teachers’ pedagogical strategies and the reading comprehension performance of 
junior high school learners in public secondary schools, particularly amid ongoing curriculum reforms that 
require higher levels of literacy proficiency. 

Against this backdrop, the present study examined the relationship between teachers’ pedagogical 
strategies and the reading comprehension performance of Grade 7 students in a public secondary school. As 
educational reforms continue to raise literacy expectations and require learners to engage with increasingly 
complex texts, understanding the instructional practices that support reading achievement becomes 
increasingly important. By investigating the extent to which pedagogical strategies are associated with 
students’ comprehension  

 
Research Questions  

This study examined the relationship between pedagogical strategies and the reading comprehension 
performance of Grade 7 students at Bugang National High School in the Division of Bohol during the School 
Year 2024–2025.  

Specifically, it sought to answer the following questions: 
1. To what extent are pedagogical strategies utilized in English instruction in terms of: 

1.1 interactive teaching strategies; 
1.2 differentiated and learner-centered strategies; 
1.3 technology-integrated strategies; 
1.4 feedback and assessment strategies; and 
1.5 motivation and classroom climate strategies? 

2. What is the level of students’ reading comprehension performance in terms of: 
2.1 using appropriate reading strategies; 
2.2 reading intensively to find answers to specific questions; and 
2.3 citing evidence to support a general statement about a text? 

3. Is there a significant relationship between pedagogical strategies and students’ reading comprehension 
performance? 

4. What strategy-based learning activities may be proposed based on the findings of the study? 
 
Scope and Delimitation of the Study 

This study examined the relationship between teachers’ pedagogical strategies and the reading 
comprehension performance of Grade 7 students at Bugang National High School in the Division of Bohol 
during the School Year 2024–2025. Specifically, it investigated the extent to which English teachers employed 
pedagogical strategies related to interactive teaching, differentiated and learner-centered instruction, 
technology integration, feedback and assessment, and classroom motivation and climate, and determined their 
association with students’ reading comprehension performance. The study involved five English teachers and 
sixty-five Grade 7 students who were directly engaged in English instruction during the research. Data were 
obtained through adapted and validated research instruments and analyzed using appropriate descriptive and 
inferential statistical techniques. Moreover, the findings should be interpreted within the specific educational 
setting and population covered by the study. 

 

Literature Review  
 
Pedagogical Strategies 

In contemporary education, effective pedagogy extends beyond the transmission of information and 
emphasizes active learner engagement, critical thinking, collaboration, and the development of higher-order 
cognitive skills. The effectiveness of teaching is therefore largely determined by how instructional strategies 
are designed and implemented to meet learners’ diverse needs and learning contexts. The importance of 
pedagogical strategies is strongly supported by constructivist theory, which views learning as an active process 
in which learners construct knowledge through interaction with experiences and prior understanding (Piaget, 
1976). Within English language education, this perspective suggests that students learn more effectively when 
they engage with texts through discussion, inquiry, reflection, and authentic learning activities rather than 
passively receiving information. Consequently, instructional approaches that encourage participation and 
exploration are considered essential for promoting deeper learning and sustained academic growth. 
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The social dimension of learning further reinforces the importance of effective pedagogy. Learning 
occurs most successfully when learners receive appropriate support from teachers and peers through guided 
interaction and scaffolded instruction (Hausfather, 1996). This perspective highlights the value of collaborative 
learning, guided reading, cooperative tasks, and differentiated instruction in helping learners develop 
competencies that may initially be beyond their independent capabilities. Through meaningful interaction and 
structured support, students gradually acquire the knowledge and skills necessary for academic success. 

Contemporary educational reforms have intensified the need for responsive pedagogical practices. The 
implementation of curriculum reforms, including the MATATAG Curriculum in the Philippines, places greater 
emphasis on foundational literacy, learner-centered instruction, and the development of critical thinking skills. 
While such reforms aim to improve educational quality, they also require learners to adapt to changing 
expectations and learning standards. In this context, pedagogical strategies serve as vital mechanisms for 
facilitating learners’ transition and ensuring that instructional practices remain responsive to evolving 
curricular demands. 

Research consistently demonstrates the positive influence of pedagogical strategies on student 
learning outcomes. Effective instructional practices promote engagement, motivation, and academic 
achievement by creating learning environments that encourage active participation and meaningful 
interaction (Dzaiy & Abdullah, 2024). Similarly, teacher competence in selecting and implementing 
appropriate instructional approaches has been found to significantly influence students’ academic 
performance, particularly in language learning contexts where comprehension, communication, and critical 
thinking are essential competencies (Bamidele, 2024). 

Differentiated instruction has emerged as one of the most widely recognized learner-centered 
approaches in contemporary education. By adapting content, learning activities, and assessment practices 
according to students’ readiness levels, interests, and learning preferences, differentiated instruction promotes 
inclusivity and enhances learning opportunities for diverse learners (Goyibova et al., 2025). This approach 
aligns with the Theory of Multiple Intelligences, which recognizes that learners possess varying strengths and 
modes of understanding that influence how they acquire knowledge and demonstrate learning (Gardner & 
Hatch, 1989). When instructional practices acknowledge these differences, learners are more likely to remain 
engaged and achieve meaningful academic progress. 

The integration of technology has also expanded the possibilities of effective pedagogy. Digital 
instructional practices provide learners with access to interactive resources, multimedia materials, and flexible 
learning environments that support comprehension and engagement. Following the educational disruptions 
caused by the COVID-19 pandemic, technology-enhanced learning has become an increasingly important 
component of English instruction, enabling teachers to deliver personalized and interactive learning 
experiences that support the diverse needs of learners (Hasumi & Chiu, 2024). Such developments highlight 
the evolving nature of pedagogy and the necessity of adapting instructional strategies to contemporary 
educational realities. 

Within the Philippine context, pedagogical strategies continue to play a critical role in improving 
English language learning outcomes. Studies have shown that interactive, collaborative, and differentiated 
instructional approaches significantly enhance learner engagement and reading comprehension performance 
(Casinto, 2025). Likewise, English teachers who employ flexible and responsive teaching practices create 
learning environments that foster higher levels of participation, motivation, and language proficiency among 
students (Pandey, 2024). These findings suggest that effective pedagogy remains a fundamental factor in 
promoting educational quality and learner achievement. 

Collectively, the literature indicates that pedagogical strategies serve as essential drivers of student 
learning. By promoting active engagement, meaningful interaction, differentiated support, and critical 
thinking, effective instructional practices create conditions that enable learners to adapt to changing 
educational demands and achieve improved academic outcomes. 

 
Reading Comprehension Performance 

Reading comprehension performance refers to learners’ ability to construct meaning from written 
texts through processes such as interpreting information, identifying relationships among ideas, making 
inferences, evaluating evidence, and synthesizing knowledge. As a fundamental literacy skill, reading 
comprehension serves as the foundation for learning across disciplines and significantly influences students’ 
overall academic success. Learners who demonstrate strong comprehension skills are better equipped to access 
information, engage in critical thinking, and participate effectively in educational activities. 

From a cognitive perspective, reading comprehension involves complex mental processes that require 
learners to organize, interpret, and apply information meaningfully. Learning occurs most effectively when 
individuals actively process information rather than merely receive it, emphasizing the importance of 
comprehension as an active cognitive endeavor (Mcquire, 1966). Similarly, reading comprehension requires 

https://ijroms.com/


 
                        
                        International Journal of Research on Multidisciplinary Studies           
                                Online ISSN: 3116-4137 | Print ISSN: 3116-4145                           

             Volume 1, Issue 7, pp. 385-402, August 2026 
                                https://ijroms.com 

 

This article is licensed under a Creative Commons Attribution 4.0 International License. Page | 388  
 

Original Article  

learners to integrate prior knowledge with new information, enabling them to construct coherent 
understandings of texts and apply acquired knowledge in various contexts (Anderson, 1983). 

The development of reading comprehension extends beyond basic understanding and encompasses 
increasingly sophisticated cognitive processes. Bloom’s Revised Taxonomy conceptualizes learning as a 
progression from remembering and understanding toward higher-order skills such as analyzing, evaluating, 
and creating (Anderson, 1983; Krathwohl, 2002). Within English language education, effective reading 
comprehension therefore requires learners not only to identify information but also to interpret meaning, 
evaluate arguments, and generate informed responses based on textual evidence. These higher-order skills are 
particularly important in contemporary curricula that emphasize critical literacy and analytical thinking. 

Social and cultural experiences likewise influence reading comprehension. According to sociocultural 
theory, comprehension develops through interaction, dialogue, and collaborative engagement with others 
(Hausfather, 1996). Learners refine their understanding of texts through guided discussions, questioning 
activities, and scaffolded learning experiences that support the development of interpretive and analytical 
skills. This perspective underscores the importance of instructional environments that encourage meaningful 
communication and collaborative learning. 

Despite its significance, reading comprehension remains a persistent educational challenge. 
Numerous studies indicate that many learners continue to experience difficulties in interpreting texts, 
identifying evidence, and engaging in higher-order comprehension tasks, particularly within contexts 
undergoing educational reforms and curriculum transitions (Deane, 2020). These challenges are especially 
relevant in the Philippines, where efforts to strengthen foundational literacy have intensified in response to 
concerns regarding learner achievement and educational quality (Basabe & Galigao, 2024). 

The implementation of the MATATAG Curriculum reflects the Philippine educational system’s 
commitment to strengthening literacy competencies and improving learning outcomes among basic education 
learners (Soriano, 2025). However, curriculum reforms inevitably require learners to adapt to new 
expectations, competencies, and assessment standards. During such transitions, reading comprehension 
becomes increasingly important as students are expected to engage with more complex texts and demonstrate 
deeper levels of understanding. Consequently, the ability to comprehend, analyze, and evaluate information 
serves as a critical indicator of academic readiness and success. 

Empirical evidence further highlights the relationship between strategic reading behaviors and 
comprehension performance. Learners who employ effective reading strategies, including predicting, 
questioning, summarizing, monitoring understanding, and evaluating evidence, demonstrate stronger 
comprehension outcomes and improved academic achievement (Loopoo & Balfour, 2021). Similarly, 
structured reading interventions and guided instructional support have been shown to enhance learners’ 
ability to process information, interpret meaning, and respond critically to texts (Zimmermann & Reed, 2020). 

Research within Philippine secondary schools likewise demonstrates that reading comprehension is 
closely associated with instructional quality and learner engagement. Teachers’ use of purposeful reading 
strategies, guided instruction, and interactive learning activities contributes significantly to learners’ ability to 
understand, interpret, and appreciate texts (De Ocampo et al., 2024). These findings reinforce the view that 
reading comprehension is not solely a learner attribute but a skill that can be strengthened through effective 
instructional practices. Overall, the literature suggests that reading comprehension performance is a 
multidimensional construct shaped by cognitive processes, social interaction, instructional experiences, and 
educational contexts. As literacy demands continue to evolve, strengthening reading comprehension remains 
essential for promoting academic success, lifelong learning, and meaningful participation in an increasingly 
knowledge-driven society. 

 

Methodology  
 
Research Design 

This study employed a quantitative descriptive-correlational research design to examine the 
relationship between English teachers’ pedagogical strategies and the reading comprehension performance of 
Grade 7 learners at Bugang National High School during the School Year 2024–2025. The descriptive 
component was used to determine the extent to which English teachers implemented pedagogical strategies 
and to assess learners’ reading comprehension performance. The correlational component was employed to 
determine whether a significant relationship existed between the identified pedagogical strategies and 
students’ reading comprehension outcomes. This design was considered appropriate because it enabled the 
investigation of naturally occurring relationships between variables without manipulating the educational 
environment. 
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Research Locale  
The study was conducted at Bugang National High School, a public secondary school located in the 

Municipality of San Miguel, Bohol, Philippines. The school serves learners from Bugang and neighboring 
communities and has continuously supported educational reforms implemented by the Department of 
Education, including the K to 12 Program and the MATATAG Curriculum. With its commitment to quality 
instruction, literacy development, and learner-centered educational practices, the school provided an 
appropriate setting for examining the relationship between pedagogical strategies and reading comprehension 
performance among junior high school learners.  
 
Research Participants 

The study respondents consisted of five (5) English teachers and sixty-five (65) Grade 7 learners 
enrolled at Bugang National High School during the School Year 2024–2025. The teacher-respondents were 
selected through total enumeration, as all Grade 7 English teachers in the school were included in the study. 
The learner-respondents were selected from different Grade 7 sections to represent varying levels of reading 
ability and academic performance. The inclusion of both teachers and learners enabled the study to examine 
pedagogical practices alongside corresponding learner outcomes, thereby providing a comprehensive 
understanding of the variables under investigation. 
 
Research Instrument 

Data were collected using two adapted research instruments. The first instrument assessed the 
pedagogical strategies employed by English teachers across five dimensions: Interactive Teaching Strategies, 
Differentiated and Learner-Centered Strategies, Technology-Integrated Strategies, Feedback and Assessment 
Strategies, and Motivation and Classroom Climate Strategies. The instrument was adapted from the Philippine 
Professional Standards for Teachers (PPST) framework and supported by established pedagogical models 
proposed by Danielson (2013) and Marzano (2017). The second instrument measured learners’ reading 
comprehension performance based on three competency areas: using appropriate reading strategies, reading 
intensively to locate specific information, and citing textual evidence to support interpretations and 
generalizations. The instrument was aligned with the Department of Education English Curriculum Guide and 
the Most Essential Learning Competencies (MELCs) for Grade 7 English. Both instruments utilized a four-
point Likert scale. Prior to administration, the instruments underwent expert validation to ensure content 
relevance, clarity, and alignment with the study's objectives. 

 
Data Gathering Procedure 

Upon approval of the research proposal, a formal request was submitted to the school administration 
to secure permission to conduct the study. After obtaining authorization, the researcher coordinated with the 
English teachers regarding the schedule and administration of the research instruments. An orientation was 
conducted to explain the study's purpose, procedures, and significance to all participants. Informed consent 
from teachers and parents or guardians, as well as assent from student participants, was secured prior to data 
collection. Participants were informed that their involvement was voluntary and that all information gathered 
would be treated with strict confidentiality in accordance with the Data Privacy Act of 2012 (Republic Act No. 
10173). Following the completion of ethical requirements, the questionnaires were administered and 
subsequently retrieved for data processing and analysis. 

 

Results and Discussions 
 
Research Question 1: To what extent are pedagogical strategies utilized in English 

instruction in terms of interactive teaching strategies, differentiated and learner-centered 
strategies, technology-integrated strategies, feedback and assessment strategies and 
motivation and classroom climate strategies? 
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Table 1. Teachers' and Students' Perceived Extent of Teachers' Utilization  
of Interactive Teaching Strategies in English Instruction 

 
Indicators 

Teachers Learners 
Interpretation 

WM SD WM SD 

1. Encourages open discussion and idea-
sharing during English lessons. 

3.85 0.22 3.80 0.25 Always Practiced 

2. Uses questioning techniques that 
stimulate students’ critical thinking. 

3.75 0.30 3.72 0.28 Always Practiced 

3. Promotes group or pair activities to 
support collaborative learning. 

3.60 0.33 2.58 0.36 Always Practiced 

4. Integrates role plays, debates, or 
simulations to make lessons engaging. 

3.25 0.40 2.20 0.38 Often  Practiced 

5. Provides opportunities for students to 
express opinions in English. 

3.45 0.29 3.42 0.31 Always Practiced 

Overall 3.58 0.31 3.54 0.32 Always Practiced 

 

Table 1 presents the perceived extent of English teachers' utilization of interactive teaching strategies. 
The findings revealed a consistently high level of implementation, as reflected by the teachers' overall weighted 
mean of 3.58 (SD = 0.31) and the students' overall weighted mean of 3.54 (SD = 0.32), both verbally interpreted 
as Always Practiced, The minimal variation between teachers' and students' responses suggests a high degree 
of convergence in their perceptions, indicating that interactive instructional practices are consistently 
integrated into English classroom instruction. This close agreement further implies that learners not only 
recognize these pedagogical approaches but also regularly experience them as integral components of their 
learning environment. 

Among the instructional practices examined, encouraging open discussion and idea-sharing during 
English lessons obtained the highest ratings from both teachers (WM = 3.85, SD = 0.22) and students (WM = 
3.80, SD = 0.25). This finding suggests that classroom discourse is a central instructional practice through 
which learners actively negotiate meaning, express their interpretations, and deepen their understanding of 
texts. Together with effective questioning techniques and collaborative learning activities, open discussion 
provides opportunities for students to evaluate multiple perspectives, justify their interpretations using textual 
evidence, and collaboratively construct meaning. These instructional practices are consistent with learner-
centered approaches that promote active cognitive engagement and support the development of higher-order 
thinking skills essential for reading comprehension. 

Conversely, role plays, debates, and simulations received the comparatively lowest ratings from both 
teachers (WM = 3.25, SD = 0.40) and students (WM = 3.20, SD = 0.38), although both remained within the 
Often Practiced category. Rather than indicating limited implementation, this finding may suggest that 
performance-based instructional strategies are used less frequently than discussion-oriented activities because 
they often require more extensive instructional planning, classroom management, and time. These interactive 
approaches typically involve structured preparation and active learner participation, making them 
comparatively more challenging to integrate into routine classroom instruction. Nevertheless, their continued 
implementation reflects teachers' recognition of experiential learning as a valuable instructional approach that 
provides authentic opportunities for learners to apply language skills, strengthen communication, and deepen 
their comprehension of literary and informational texts. 

Overall, the findings indicate that interactive teaching strategies have become a well-established 
component of English instruction within the participating school. The consistently high ratings across both 
respondent groups suggest that teachers have successfully cultivated classroom environments characterized 
by dialogue, collaboration, inquiry, and active learner engagement. Such instructional conditions are 
particularly important because reading comprehension is increasingly viewed as a socially mediated process 
in which learners construct meaning through interaction with teachers, peers, and texts rather than through 
individual information processing alone. Moreover, the close similarity between teachers' and students' 
perceptions strengthens the credibility of the findings, indicating that the reported instructional practices are 
not only intended by teachers but also recognized and experienced by learners during classroom instruction. 

The present findings strongly support the principles of Social Constructivist Theory proposed by Lev 
Hausfather, which posits that learning is facilitated through meaningful social interaction, collaborative 
dialogue, and guided participation. The consistent use of discussion-based, collaborative, and inquiry-oriented 
instructional strategies demonstrates that English teachers regularly create learning environments in which 
students actively construct knowledge through interaction with teachers and peers. Such instructional 
practices reflect Hausfather’s concept of scaffolded learning, wherein learners gradually develop higher 
cognitive processes through social engagement and purposeful instructional support. 
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Furthermore, the findings are consistent with recent empirical evidence demonstrating that 
interactive pedagogies enhance reading comprehension by encouraging learners to question texts, exchange 
perspectives, and participate in collaborative meaning-making (Liu et al., 2021; Cui & Pacheco, 2023). 
Likewise, studies have shown that dialogic practice improves inferential comprehension by asking students to 
connect the text to prior knowledge rather than remain at a literal level of recall (Aprinawati & Ayu, 2026; 
Grolig et al., 2020). The consistency between the present findings and existing theoretical and empirical 
literature reinforces the importance of sustained implementation of interactive instructional practices in 
supporting students' development of reading comprehension. 

From a pedagogical perspective, these findings underscore the importance of maintaining classroom 
environments in which interaction is a central mechanism for learning. While discussion-based strategies 
appear to be consistently implemented, expanding the integration of performance-oriented instructional 
approaches such as debates, simulations, and role-playing activities may provide students with additional 
opportunities to apply comprehension skills in authentic communicative contexts. A balanced implementation 
of diverse interactive teaching strategies may therefore strengthen students' analytical reasoning, 
communicative competence, and deeper engagement with texts, ultimately improving reading comprehension 
among junior high school learners. 

 
Table 2. Teachers' and Students' Perceived Extent of Teachers' Utilization  

of Differentiated and Learner-Centered Strategies in English Instruction 

 
Indicators 

Teachers Learners 
Interpretation 

WM SD WM SD 

1. Adapts English lessons to match 
learners’ proficiency levels. 

3.80 0.26 3.78 0.29 Always Practiced 

2. Designs remedial activities for 
struggling learners. 

3.70 0.30 3.68 0.31 Always Practiced 

3. Prepares enrichment tasks for 
advanced learners. 

3.55 0.33 3.52 0.34 Always Practiced 

4. Provides learners with activity options 
suited to their interests. 

3.45 0.31 3.43 0.33 Always Practiced 

5. Uses various methods to address 
multiple learning styles. 

3.40 0.35 3.38 0.32 Always Practiced 

Overall 3.58 0.31 3.56 0.32 Always Practiced 

                                    

Table 2 presents the perceived extent of English teachers' utilization of differentiated and learner-
centered strategies. The findings indicate a consistently high level of implementation, as reflected in the 
teachers' overall weighted mean of 3.58 (SD = 0.31) and the students' overall weighted mean of 3.56 (SD = 
0.32), both of which are verbally interpreted as Always Practiced. The remarkably close ratings between the 
two respondent groups demonstrate strong consistency in their perceptions, suggesting that differentiated 
instructional practices are regularly integrated into English classroom instruction. Such convergence likewise 
indicates that learners clearly recognize teachers' efforts to accommodate individual differences through 
flexible instructional approaches. 

Among the instructional practices examined, adapting English lessons to match learners' proficiency 
levels obtained the highest ratings from both teachers (WM = 3.80, SD = 0.26) and students (WM = 3.78, SD 
= 0.29). This finding suggests that teachers consistently modify instructional content, reading materials, 
learning activities, and classroom expectations according to students' varying levels of language proficiency 
and reading ability. Such instructional adaptation enables learners to engage with developmentally 
appropriate texts, thereby reducing cognitive overload and promoting gradual progression toward higher 
levels of reading comprehension. Likewise, the consistently high ratings for designing remedial activities 
indicate that teachers intentionally provide additional instructional support for learners experiencing reading 
difficulties, reinforcing the principle that effective literacy instruction requires timely intervention and 
differentiated assistance. 

Although all instructional indicators were interpreted as Always Practiced, the use of various methods 
to address multiple learning styles obtained the comparatively lowest ratings from teachers (WM = 3.40, SD = 
0.35) and students (WM = 3.38, SD = 0.32). Rather than indicating weak instructional practice, this finding 
may suggest that implementing multiple instructional modalities simultaneously remains one of the more 
complex aspects of differentiated teaching. Addressing diverse learning preferences often requires extensive 
lesson preparation, instructional resources, and continuous formative assessment to ensure that teaching 
strategies remain responsive to learners' evolving needs. Nevertheless, the high ratings across all indicators 
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demonstrate that teachers consistently strive to create inclusive learning environments in which students 
receive appropriate instructional support, regardless of differences in ability or learning preferences. 

Collectively, these findings indicate that differentiated and learner-centered instruction has become a 
well-established component of English language teaching within the participating school. Teachers appear to 
recognize learner diversity not as a classroom challenge but as an instructional consideration that guides lesson 
planning, instructional delivery, and assessment practices. The close agreement between teachers and students 
further strengthens the credibility of the findings, suggesting that teachers not only intend differentiated 
instructional practices but also that learners experience them throughout the instructional process. Such 
consistency reinforces the importance of adaptive pedagogy in promoting equitable learning opportunities and 
improving students' reading comprehension performance. 

The present findings are strongly supported by the principles of Differentiated Instruction Theory, 
which posits that meaningful learning occurs when instruction is systematically adjusted according to learners' 
readiness, interests, and learning profiles. According to Goyibova et al. (2025), effective differentiation enables 
teachers to maximize learning by providing varied pathways through content, process, and assessment while 
maintaining high academic expectations for all learners. Similarly, the findings corroborate recent empirical 
evidence indicating that differentiated instructional practices significantly improve reading comprehension by 
providing targeted scaffolding, individualized support, and appropriately challenging learning experiences 
that accommodate learner diversity (Darling-Hammond et al., 2021). Recent research likewise demonstrates 
that learner-centered classrooms foster greater academic engagement, self-regulation, and reading 
achievement because students actively participate in learning experiences that reflect their individual needs 
and capabilities (Takona, 2025). The convergence between the present findings and contemporary literature 
suggests that differentiated instruction remains a critical pedagogical approach for improving reading 
comprehension among secondary school learners. 

From a pedagogical perspective, these findings emphasize the importance of sustaining flexible 
instructional practices that respond to learner diversity while continuously expanding teachers' repertoire of 
differentiated strategies. Although lesson adaptation and remedial instruction appear to be consistently 
implemented, greater integration of multimodal learning experiences, personalized reading pathways, and 
learner choice may further strengthen students' engagement and comprehension. Continued professional 
development focusing on differentiated assessment, adaptive instructional design, and evidence-based 
learner-centered practices may therefore enhance teachers' capacity to address increasingly diverse classroom 
needs while promoting equitable and meaningful learning outcomes in English reading instruction. 

 
Table 3. Teachers' and Students' Perceived Extent of Teachers' Utilization  

of Technology-Integrated Strategies in English Instruction 

Indicators 
Teachers Learners 

Interpretation 
WM SD WM SD 

1. Uses PowerPoint, videos, or digital 
media to support instruction 

3.85 0.23 3.80 0.25 Always Practiced 

2. Encourages learners to use technology 
for writing or research. 

3.70 0.29 3.65 0.30 Always Practiced 

3. Utilizes online platforms or 
applications for English practice. 

3.55 0.34 3.50 0.36 Always Practiced 

4. Integrates multimedia activities to 
enhance language learning. 

3.40 0.33 3.38 0.35 Always Practiced 

5. Administers online quizzes or 
assessments for reinforcement. 

3.20 0.39 3.18 0.37 
Often Practiced 

 

Overall 3.54 0.32 3.54 0.33 Always Practiced 

 

Table 3 presents the perceived extent of English teachers' utilization of technology-integrated 
strategies. The findings reveal a consistently high level of implementation, as reflected in the teachers' overall 
weighted mean of 3.54 (SD = 0.32) and the students' overall weighted mean of 3.50 (SD = 0.33), both of which 
are verbally interpreted as Always Practiced. The close similarity between teachers' and students' responses 
indicates a strong convergence in their perceptions, suggesting that digital technologies have become a regular 
and recognizable component of English classroom instruction. This consistency further implies that 
technology integration is not confined to occasional classroom activities but is routinely incorporated into 
instructional practices that support language learning and reading comprehension. 

Among the instructional practices examined, the use of PowerPoint presentations, videos, and other 
digital media to support instruction received the highest ratings from both teachers (WM = 3.85, SD = 0.23) 
and students (WM = 3.80, SD = 0.25). This finding underscores the central role of multimedia resources in 
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facilitating reading instruction by presenting information through complementary visual and auditory modes, 
thereby enhancing learners' understanding of complex texts. Multimedia-enhanced instruction enables 
teachers to contextualize reading materials, clarify unfamiliar concepts, and stimulate learner engagement by 
presenting authentic language inputs and interactive learning experiences. Likewise, the consistently high 
ratings for encouraging learners to utilize technology for writing and research suggest that teachers 
intentionally promote digital literacy alongside language development, enabling students to access, evaluate, 
and synthesize information using diverse technological resources. 

Although all instructional indicators received favorable evaluations, administering online quizzes or 
digital assessments for reinforcement obtained the comparatively lowest ratings from teachers (WM = 3.20, 
SD = 0.39) and students (WM = 3.18, SD = 0.37), both interpreted as Often Practiced. Rather than reflecting 
limited instructional competence, this finding may indicate practical constraints associated with implementing 
technology-based assessments, including inconsistent internet connectivity, limited availability of digital 
devices, varying levels of technological infrastructure, and the additional preparation required for online 
assessment design. Despite these challenges, the continued use of digital assessments demonstrates teachers' 
recognition of technology as a valuable mechanism for providing timely feedback, monitoring learners' 
progress, and reinforcing reading comprehension through formative assessment practices. 

Taken collectively, these findings suggest that technology integration has become an established 
feature of English language instruction within the participating school. The consistently high ratings across 
both respondent groups indicate that teachers have effectively incorporated digital tools into classroom 
instruction to enhance learner engagement, facilitate independent learning, and enrich reading experiences. 
Furthermore, the close agreement between teachers' and students' perceptions strengthens the credibility of 
the findings, indicating that the reported instructional practices are not only intentionally implemented by 
teachers but are likewise experienced by learners throughout the instructional process. Such consistency 
reflects a classroom environment in which technology functions as an integral component of pedagogy rather 
than a supplementary instructional resource. 

The present findings are supported by the principles of the Technological Pedagogical Content 
Knowledge (TPACK) Framework, which emphasizes that effective technology integration occurs when teachers 
successfully integrate technological knowledge, pedagogical expertise, and subject-matter understanding to 
enhance learning outcomes. According to Kumbo et al. (2023), meaningful technology integration goes beyond 
the mere use of digital tools and requires thoughtful alignment among technology, instructional strategies, and 
curriculum objectives. The findings likewise corroborate recent empirical evidence demonstrating that 
technology-enhanced instruction significantly improves students' reading comprehension by increasing 
engagement, promoting interactive learning experiences, and facilitating access to authentic digital texts and 
multimedia resources (Adeyiga & Mpungose, 2025; Shadiev & Yang, 2020). Similarly, recent studies have 
shown that digital learning environments foster greater learner motivation, critical thinking, and reading 
achievement by providing personalized learning opportunities, immediate feedback, and collaborative online 
experiences that extend learning beyond the traditional classroom setting (Yu, 2022). The convergence of the 
present findings and the contemporary literature suggests that the purposeful integration of educational 
technology substantially enhances students' reading comprehension. 

From a pedagogical perspective, these findings underscore the importance of sustaining meaningful 
technology integration while expanding teachers' capacity to utilize digital assessment tools more consistently. 
Although multimedia resources and technology-supported research activities appear to be well-established in 
English instruction, greater emphasis on formative digital assessments may further strengthen teachers' ability 
to monitor learners' comprehension and provide timely instructional interventions. Continued professional 
development focusing on educational technology, digital assessment literacy, and technology-enhanced 
pedagogies may therefore enable teachers to maximize the instructional potential of digital tools while 
preparing learners to become competent, critical, and independent readers in increasingly technology-driven 
learning environments. 
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Table 4. Teachers' and Students' Perceived Extent of Teachers' Utilization  
of Feedback and Assessment Strategies in English Instruction 

Indicators 
Teachers Learners 

Interpretation 
WM SD WM SD 

1. Uses PowerPoint, videos, or digital 
media to support instruction. 

3.85 0.21 3.82 0.24 Always Practiced 

2. Encourages learners to use technology 
for writing or research. 

3.75 0.26 3.70 0.28 Always Practiced 

3. Utilizes online platforms or 
applications for English practice. 

3.55 0.33 3.50 0.32 Always Practiced 

4. Integrates multimedia activities to 
enhance language learning. 

3.35 0.33 3.32 0.36 Always Practiced 

5. Administers online quizzes or 
assessments for reinforcement. 

3.20 0.38 3.18 0.35 Often Practiced 

Overall 3.54 0.30 3.50 0.31 Always Practiced 

 

Table 4 presents the perceived extent of English teachers' utilization of feedback and assessment 
strategies. The findings revealed consistently high levels of implementation across both respondent groups, 
with teachers obtaining an overall weighted mean of 3.54 (SD = 0.30) and students obtaining 3.50 (SD = 0.31), 
both of which were verbally interpreted as Always Practiced. The close agreement between teachers' and 
students' responses indicates that assessment practices are consistently implemented and recognized within 
English classrooms. Such convergence strengthens the credibility of the findings by suggesting that the 
instructional practices reported by teachers are likewise experienced by learners throughout classroom 
instruction. 

Among the instructional practices examined, providing immediate and constructive feedback on 
students' work received the highest ratings from both teachers (WM = 3.85, SD = 0.21) and students (WM = 
3.82, SD = 0.24). This finding highlights the central role of timely feedback in facilitating learning and 
improving reading comprehension. Immediate feedback enables learners to identify errors, clarify 
misunderstandings, and reinforce appropriate reading strategies while learning is still in progress. Rather than 
serving solely as corrective information, constructive feedback promotes learner reflection, strengthens 
metacognitive awareness, and encourages students to take greater responsibility for monitoring their academic 
development. Likewise, the consistently high ratings for the use of formative assessments indicate that teachers 
regularly monitor learners' comprehension and adjust instruction to meet students' evolving learning needs. 

The indicators concerning the use of objective assessment rubrics and the encouragement of peer and 
self-assessment also received favorable evaluations from both respondent groups, suggesting that teachers 
actively incorporate assessment practices that promote transparency, learner participation, and reflective 
thinking. These instructional approaches extend assessment beyond teacher evaluation by enabling learners 
to understand performance expectations, critically evaluate their own work, and develop greater confidence in 
monitoring their academic progress. Such learner-centered assessment practices contribute to the 
development of independent learning behaviors that are essential for sustained academic success. 

Despite the overall favorable findings, communication of students' academic progress, along with 
individualized suggestions for improvement, received the lowest ratings from teachers (WM = 3.20, SD = 0.38) 
and students (WM = 3.18, SD = 0.35). However, both remained within the Often Practiced category. Rather 
than indicating weak implementation, this finding suggests that individualized progress communication may 
occur less consistently than immediate classroom feedback. Providing personalized recommendations often 
requires additional instructional time, careful documentation of learner performance, and sustained teacher-
learner interaction, making it comparatively more demanding within regular classroom settings. Nevertheless, 
its continued implementation demonstrates teachers' recognition of the importance of guiding learners beyond 
simple performance evaluation toward continuous academic improvement. 

Collectively, these findings indicate that feedback and assessment strategies have become an integral 
component of English instruction within the participating school. The consistently high ratings across teachers 
and students suggest that classroom assessment extends beyond measuring achievement to actively supporting 
learning through constructive feedback, formative monitoring, and reflective instructional practices. The close 
agreement between respondent groups further indicates that learners experience these assessment approaches 
consistently, reinforcing the reliability of the reported instructional practices. Such findings underscore the 
increasingly recognized role of formative assessment in improving reading comprehension by helping learners 
monitor their progress and continuously refine their learning strategies. 

The present findings are consistent with the principles of Assessment for Learning (AfL), which 
emphasizes that assessment should function as an ongoing process that supports learning rather than merely 
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evaluates achievement. The framework proposed by Black and Wiliam posits that formative assessment 
enhances student achievement by providing timely feedback, identifying learning gaps, and informing 
instructional adjustments throughout the teaching-learning process. The findings likewise corroborate recent 
empirical evidence demonstrating the separation into reading comprehension, self-regulation through 
reflection, and academic achievement through responsive instruction. In fact, across all three, the consistent 
pattern is that feedback works best as part of a full formative cycle, not as comments delivered in 
isolation  (Nicol & Macfarlane-Dick, 2006; Yan & Chiu, 2022). Similarly, research has shown that the most 
consistent pattern is that self- and peer assessment help when students actively use criteria, reflect on gaps, 
and receive sufficient structure or training to evaluate their progress effectively (Craig & Kay, 2025; Li et al., 
2020). The convergence of the present findings with both theoretical and empirical evidence suggests that 
sustained implementation of feedback-oriented assessment practices contributes substantially to students' 
reading comprehension performance. 

From a pedagogical perspective, these findings emphasize the importance of maintaining assessment 
practices that are timely, constructive, and learner-centered. While immediate classroom feedback and 
formative assessments appear to be consistently implemented, a greater emphasis on communicating 
individualized progress and providing personalized learning recommendations may further strengthen 
students' academic growth.  

 
Table 5. Teachers' and Students' Perceived Extent of Teachers' Utilization  

of Motivation and Classroom Climate Strategies in English Instruction 

Indicators 
Teachers Learners 

Interpretation 
WM SD WM SD 

1. Creates a supportive and encouraging 
learning environment. 

3.85 0.20 3.82 0.22 Always Practiced 

2. Recognizes student effort and 
improvement in English class. 

3.75 0.25 3.70 0.28 Always Practiced 

3. Relates English lessons to real-life 
experiences. 

3.55 0.30 3.50 0.33 Always Practiced 

4. Uses activities that sustain learner 
interest and enjoyment. 

3.40 0.32 3.38 0.34 Always Practiced 

5. Promotes respect, participation, and 
inclusivity among learners. 

3.16 0.33 3.18 0.34 Often Practiced 

Overall 3.53 0.29 3.49 0.32 Always Practiced 

 

Table 5 presents the perceived extent of English teachers' utilization of motivation and classroom 
climate strategies. The findings revealed consistently high levels of implementation, as evidenced by the 
teachers' overall weighted mean of 3.53 (SD = 0.29) and the students' overall weighted mean of 3.49 (SD = 
0.32), both of which were verbally interpreted as Always Practiced. The close correspondence between 
teachers' and students' responses indicates a strong consensus regarding the regular implementation of 
motivational practices within English classrooms. Such convergence suggests that learners consistently 
experience classroom environments characterized by encouragement, support, and meaningful engagement, 
thereby reinforcing the reliability of the reported instructional practices. Among the instructional practices 
examined, creating a supportive and encouraging learning environment obtained the highest ratings from both 
teachers (WM = 3.85, SD = 0.20) and students (WM = 3.82, SD = 0.22). This finding highlights the importance 
of establishing positive classroom relationships that promote learner confidence and active participation. Such 
emotionally supportive classrooms foster greater learner engagement and contribute to the development of 
positive attitudes toward English language learning. Likewise, the consistently high ratings for recognizing 
students' effort and improvement further demonstrate teachers' commitment to reinforcing learners' 
motivation through positive affirmation and constructive encouragement. 

The indicators relating English lessons to real-life experiences and sustaining learner interest through 
engaging classroom activities also received favorable evaluations from both respondent groups. These findings 
suggest that teachers regularly contextualize instructional content by connecting reading materials with 
authentic situations that learners can easily relate to, thereby increasing the relevance and meaningfulness of 
classroom instruction. At the same time, incorporating enjoyable and interactive learning activities appears to 
sustain learners' curiosity and maintain their active involvement throughout the reading process. Such learner-
centered motivational practices not only enhance classroom engagement but also encourage students to 
perceive reading as a meaningful and enjoyable learning experience rather than a purely academic 
requirement. 
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Despite the generally positive findings, promoting respect, participation, and inclusivity among 
learners obtained the comparatively lowest ratings from teachers (WM = 3.16, SD = 0.33) and students (WM 
= 3.18, SD = 0.34). However, both remained within the Often Practiced category. Rather than indicating 
inadequate classroom management, this finding suggests that fostering equitable participation among learners 
with varying language proficiencies may remain an instructional challenge. Creating truly inclusive learning 
environments requires teachers to carefully balance classroom participation, encourage quieter learners to 
contribute, and provide equitable opportunities for all students to engage meaningfully in classroom discourse. 
These practices often demand continuous teacher facilitation, differentiated participation strategies, and 
sustained attention to learners' diverse communication needs. 

Collectively, these findings indicate that motivation and classroom climate strategies constitute a well-
established component of English instruction within the participating school. The consistently high 
evaluations from both teachers and students demonstrate that English classrooms are generally characterized 
by supportive teacher-learner relationships, meaningful learning experiences, and instructional practices that 
foster learners' confidence and engagement. The close agreement among respondent groups further suggests 
that the motivational strategies implemented by teachers are not only intentionally planned but also 
recognized and experienced by learners throughout classroom instruction. Such findings reinforce the 
importance of positive classroom environments as essential conditions for improving reading comprehension 
and sustaining students' long-term academic motivation. 

The present findings are consistent with the principles of Self-Determination Theory, which posits that 
learners become intrinsically motivated when their psychological needs for autonomy, competence, and 
relatedness are adequately supported. According to Deci and Ryan, classroom environments characterized by 
encouragement, meaningful relationships, and learner support foster greater academic engagement, 
persistence, and achievement. The findings likewise corroborate recent empirical evidence that a positive 
classroom climate significantly enhances students' reading motivation, engagement, and comprehension by 
fostering emotional security and active participation in learning activities (Ryan & Deci, 2020; Wang et al., 
2022). Similarly, research has shown that supportive teacher-student relationships and motivational 
instructional practices strengthen learners' academic resilience, confidence, and willingness to participate in 
higher-order literacy activities, ultimately contributing to improved reading performance (Reeve, 2021; Patrick 
et al., 2023). The consistency between the present findings and existing theoretical and empirical literature 
suggests that maintaining a positive classroom climate represents a critical component of effective English 
language instruction. 

From a pedagogical perspective, these findings underscore the importance of sustaining learning 
environments in which motivation, respect, and emotional support coexist with effective instructional 
practices. While supportive classroom relationships and learner encouragement appear to be consistently 
implemented, greater emphasis on promoting equitable participation and strengthening inclusive classroom 
interactions may further enhance learners' engagement and confidence in English. Teachers may therefore 
consider incorporating more collaborative learning structures, differentiated participation techniques, and 
inclusive classroom routines that encourage every learner to contribute actively regardless of language 
proficiency. Strengthening these motivational and classroom climate strategies may consequently foster 
deeper reading comprehension, greater learner autonomy, and improved academic performance among junior 
high school students. 
 

Research Question 2: What is the level of students’ reading comprehension 
performance in terms of using appropriate reading strategies, reading intensively to find 
answers to specific questions and citing evidence to support a general statement about a text? 

 
Table 6. Teachers' and Students' Perceived Level of Grade 7 Students'  

Academic Performance in English Reading Comprehension 

 
Competencies 

Teachers Learners 
Interpretation 

WM SD WM SD 
1. Use appropriate reading strategies (e.g., 

scanning, skimming, close reading) to 
meet one’s purpose; 

3.36 0.35 3.95 0.34 Outstanding 

2. Read intensively to find answers to 
specific questions; 

3.15 0.27 3.19 0.26 Very Satisfactory 

3. Cite evidence to support a general 
statement about a text? 

3.24 0.19 3.21 0.18 Very Satisfactory 

Overall 3.36 0.34 3.45 0.27 Very Satisfactory 

 

Table 6 presents the academic performance of Grade 7 students in English across three essential 
reading comprehension competencies. The findings indicate that learners demonstrated generally high levels 
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of academic achievement. Teachers reported an overall weighted mean of 3.36 (SD = 0.34), verbally 
interpreted as Outstanding, while students reported an overall weighted mean of 3.45 (SD = 0.27). These 
findings suggest that learners consistently demonstrate proficiency in applying essential reading 
comprehension skills and that both respondent groups recognize a high level of academic performance. The 
relatively close ratings between teachers and students further indicate a shared perception regarding students' 
competence in accomplishing the targeted English learning outcomes. 

Among the competencies examined, using appropriate reading strategies, including scanning, 
skimming, and close reading according to one's reading purpose, obtained the highest ratings from both 
teachers (WM = 3.36, SD = 0.35) and students (WM = 3.95, SD = 0.34), both interpreted as Outstanding. This 
finding highlights learners' strong ability to employ strategic reading behaviors in response to the demands of 
a particular reading task. Rather than relying on a single approach to reading, students appear capable of 
selecting appropriate comprehension strategies that facilitate efficient information retrieval, general 
understanding, and deeper textual analysis. Such competency reflects the successful integration of 
instructional practices that explicitly model and reinforce strategic reading behaviors within English 
classrooms. 

The competency reading intensively to locate answers to specific questions received weighted means 
of 3.15 (SD = 0.27) from teachers and 3.19 (SD = 0.26) from students, both verbally interpreted as Very 
Satisfactory. Although slightly lower than the first competency, these findings indicate that learners generally 
can examine texts carefully to retrieve specific information accurately. Intensive reading requires sustained 
attention, careful interpretation of textual details, and the ability to distinguish relevant information from 
supporting details. The consistently favorable ratings suggest that instructional practices emphasizing guided 
reading, teacher questioning, and close textual analysis have contributed positively to students' development 
of these comprehension skills. 

Meanwhile, citing textual evidence to support general statements about a text obtained weighted 
means of 3.24 (SD = 0.19) for teachers and 3.21 (SD = 0.18) for students, both interpreted as Very Satisfactory. 
Although this competency received the lowest ratings among the three indicators, the results demonstrate that 
learners generally can justify their interpretations using textual information. The slightly lower evaluation may 
reflect the greater cognitive complexity associated with evidence-based reasoning, which requires learners not 
only to comprehend textual content but also to synthesize information, evaluate supporting details, and 
construct logical arguments based on explicit evidence. These higher-order literacy skills typically require 
sustained instructional support and repeated opportunities for analytical reading and written justification. 

Collectively, the findings indicate that Grade 7 students demonstrate commendable levels of reading 
comprehension across the essential competencies assessed. The predominance of Outstanding and Very 
Satisfactory ratings suggests that learners have developed strong foundational reading skills while continuing 
to strengthen more advanced competencies involving critical analysis and evidence-based interpretation. The 
consistency of teachers' and students' perceptions further reinforces the credibility of these findings, 
suggesting that learners' academic achievement reflects authentic classroom experiences rather than isolated 
performance measures. 

The present findings are consistent with the principles of Constructivist Learning Theory, which posits 
that learners develop deeper understanding through active engagement, guided learning experiences, and 
meaningful interaction with instructional materials. The high levels of performance observed across the 
assessed competencies suggest that the pedagogical strategies implemented in English classrooms provide 
learners with sufficient opportunities to construct meaning, apply comprehension strategies, and develop 
increasingly sophisticated reading skills. The findings likewise corroborate recent empirical evidence that 
learner-centered pedagogical approaches generally improve reading comprehension and often 
strengthen strategic reading, especially when they combine active text engagement with explicit strategy 
instruction rather than passive delivery (Li et al., 2022; Wendaferew & Damtew, 2023; Yapp et al., 2021). 
Similarly, Aghaie and Zhang (2012) and Chinpakdee and Gu (2021) stress that explicit strategy instruction 
consistently improves higher-order reading, including evaluation, analysis, and strategic control of text 
processing. The consistency between the present findings and existing theoretical and empirical literature 
suggests that sustained implementation of effective pedagogical strategies substantially improves students' 
academic performance in English. 

These findings underscore the importance of maintaining instructional approaches that explicitly 
develop strategic reading while simultaneously strengthening learners' higher-order comprehension skills. 
Although students demonstrated outstanding performance in selecting and applying appropriate reading 
strategies, greater instructional emphasis may be placed on evidence-based interpretation and analytical 
reasoning through text-dependent questioning, argumentative writing activities, and collaborative literary 
discussions. Strengthening these higher-order literacy competencies may further enhance students' critical 

https://ijroms.com/


 
                        
                        International Journal of Research on Multidisciplinary Studies           
                                Online ISSN: 3116-4137 | Print ISSN: 3116-4145                           

             Volume 1, Issue 7, pp. 385-402, August 2026 
                                https://ijroms.com 

 

This article is licensed under a Creative Commons Attribution 4.0 International License. Page | 398  
 

Original Article  

reading abilities and overall academic achievement in English, thereby supporting the broader objective of 
developing independent, reflective, and proficient readers. 
 

Research Question 3: Is there a significant relationship between pedagogical strategies 
and students’ reading comprehension performance? 
 

Table 7. Relationship Between Teachers' Utilization of Pedagogical Strategies  
and Grade 7 Students' Academic Performance in English Reading Comprehension 

Variables 
Computed r – 

value 
Critical p-

value 
Decision on 

Ho Interpretation 

Pedagogical 
Strategies 

and 
Academic 

Performance 

 
 

0.692 

 
 

0.012 

 
 

Reject Ho 

 
 

Significant 

 
Table 7 presents the results of the Pearson product-moment correlation analysis examining the 

relationship between the overall extent of pedagogical strategies and students' academic performance. The 
analysis yielded a correlation coefficient of r = 0.692 with a corresponding p-value of 0.012, indicating a 
statistically significant positive relationship at the 0.05 level of significance. Consequently, the null hypothesis 
was rejected. The correlation coefficient indicates a moderately strong positive association, suggesting that 
higher levels of pedagogical strategy implementation are associated with higher levels of students' academic 
performance in English. Although correlation does not establish causality, the magnitude of the relationship 
provides substantial evidence that classrooms characterized by consistent implementation of effective 
instructional practices are likewise associated with stronger learner outcomes. This finding implies that the 
systematic use of interactive instruction, differentiated learning experiences, technology integration, formative 
assessment, constructive feedback, and motivational classroom practices collectively contributes to improving 
students' reading comprehension and overall English achievement. 

The strength of the observed relationship further suggests that effective pedagogy functions not as an 
isolated instructional technique but as a comprehensive system of classroom practices that simultaneously 
supports cognitive, behavioral, and affective dimensions of learning. Interactive discussions promote deeper 
comprehension through collaborative meaning-making; differentiated instruction ensures that learning 
activities align with students' readiness levels; technology integration provides multimodal opportunities for 
engagement; formative assessment facilitates continuous instructional adjustment; and motivational 
classroom environments encourage sustained learner participation.  From a theoretical perspective, the 
findings provide empirical support for the Social Constructivist Theory, which posits that learning is enhanced 
through meaningful interaction, guided participation, and scaffolded instruction. Consistent implementation 
of learner-centered pedagogical strategies enables students to actively construct knowledge through 
collaboration, dialogue, reflection, and continuous feedback, thereby facilitating deeper comprehension and 
higher academic achievement. The observed relationship likewise supports contemporary learner-centered 
instructional frameworks that emphasize the interconnected roles of instructional quality, classroom 
engagement, and responsive teaching in promoting meaningful learning outcomes. 

The present findings are likewise consistent with recent international research demonstrating that 
instructional quality remains one of the strongest school-based predictors of student achievement. Studies 
have shown that teachers who consistently employ evidence-based pedagogical strategies—including 
differentiated instruction, formative assessment, collaborative learning, and technology-supported 
instruction—produce significantly greater gains in reading comprehension and overall academic performance 
than classrooms relying primarily on traditional teacher-centered approaches (Darling-Hammond et al., 
2021). Similarly, research by Amirova (2025) demonstrated that classrooms characterized by interactive 
dialogue and continuous formative feedback significantly improve students' higher-order comprehension 
skills and academic engagement. The moderately strong correlation obtained in the present study therefore 
reinforces the growing body of international evidence suggesting that instructional quality remains a critical 
determinant of learners' educational success. These findings highlight the importance of sustaining 
comprehensive pedagogical practices rather than emphasizing individual instructional techniques in isolation. 
While each pedagogical domain contributes uniquely to student learning, their combined implementation 
appears to generate stronger academic outcomes by simultaneously addressing learners' cognitive 
development, motivation, engagement, and instructional support. Consequently, schools should continue to 
strengthen teachers' pedagogical competence through sustained professional development that focuses on 
differentiated instruction, technology-enhanced learning, formative assessment, and interactive teaching 
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methodologies. Such initiatives may further improve students' reading comprehension performance and 
contribute to higher levels of academic achievement in English. 

 

Ethical Considerations  
This study was conducted in accordance with established ethical principles governing educational 

research to protect participants' rights, dignity, privacy, and welfare throughout the research process. Prior 
to data collection, formal approval was obtained from the appropriate educational authorities, including the 
Department of Education Division Office and the school principal of the participating institution. 
Participation was entirely voluntary, with informed consent secured from all teacher participants and, for 
Grade 7 learners, parental consent accompanied by student assent, as they were minors. Participants were 
adequately informed of the study's objectives, research procedures, and their right to decline or withdraw 
from participation at any stage without penalty or prejudice. The study strictly maintained confidentiality 
and anonymity by assigning identification codes to participants and excluding all personally identifiable 
information from the data analysis and reporting of findings. Students' academic performance records were 
accessed only with proper authorization and managed in full compliance with the provisions of the Data 
Privacy Act of 2012 (Republic Act No. 10173). All data were collected solely for academic and research 
purposes, securely stored, and made accessible only to the researchers. Furthermore, the study posed no 
foreseeable physical, psychological, emotional, or social risks, as the research instruments contained only 
non-sensitive questions concerning instructional practices and learning experiences, and data collection was 
conducted at schedules approved by the school to minimize disruption to regular classroom activities.  

 

Conclusion  
The study concluded that teachers consistently implemented a wide range of pedagogical strategies 

in English instruction, particularly interactive teaching and differentiated, learner-centered approaches, 
which collectively fostered meaningful classroom engagement and supported students' development of 
reading comprehension. Grade 7 students demonstrated generally high academic performance in English, 
exhibiting strong competence in applying appropriate reading strategies and showing opportunities for 
further improvement in intensive reading and in using textual evidence to support interpretations. The 
findings further established a statistically significant positive relationship between teachers' use of 
pedagogical strategies and students' academic performance, indicating that the consistent implementation 
of learner-centered, interactive, technology-integrated, feedback-oriented, and motivating instructional 
practices substantially improves reading comprehension outcomes. These results underscore the critical role 
of effective pedagogy in promoting students' academic achievement and affirm that high-quality 
instructional practices remain essential in strengthening English language learning and developing 
proficient, reflective, and independent readers. 
 

Recommendations 
Based on the study's findings, it is recommended that the Department of Education continue to 

strengthen instructional policies that promote evidence-based and learner-centered pedagogical practices 
through sustained professional development programs focused on interactive instruction, differentiated 
teaching, technology integration, formative assessment, and classroom motivation strategies. School 
administrators are encouraged to support teachers by providing adequate instructional resources, technology 
infrastructure, mentoring opportunities, and continuous monitoring of pedagogical implementation to 
enhance the quality of English instruction. English teachers are encouraged to maximize the use of the 
developed strategy-based learning activities and further diversify classroom practices by incorporating more 
performance-based learning experiences, technology-enhanced instruction, formative feedback, and 
differentiated interventions that strengthen students' higher-order reading comprehension skills, particularly 
in intensive reading and evidence-based textual analysis. Students should actively participate in collaborative 
learning experiences and continuously practice critical reading strategies that promote deeper comprehension 
and analytical thinking. Finally, future researchers are encouraged to replicate the study in different 
educational settings, using larger and more diverse samples, or to employ mixed-methods and longitudinal 
research designs to examine further the long-term influence of pedagogical strategies on students' academic 
performance and reading comprehension development. 
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