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Evaluating Teachers’ Hedonic and Eudaimonic
Workplace Wellbeing and Teaching Attributes
Towards Teaching-Learning Outcomes
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Abstract. Teachers’ hedonic and eudaimonic workplace wellbeing and
teaching attributes shape their effectiveness, classroom quality, and
improve student outcomes. This descriptive-correlational study aimed
to evaluate the teachers’ hedonic and eudaimonic workplace wellbeing,
their teaching attributes towards teaching-learning outcomes as basis
for developing a proposed wellness plan for teachers. This study
described teachers’ socio-demographic profile and assessed their
perceptions of workplace wellbeing (both hedonic and eudaimonic) as
well as their views on key teaching attributes, using a quantitative
descriptive survey design with a modified questionnaire administered
to 35 randomly selected public elementary teachers in Bohol. It found
that teacher reported high levels of both pleasure-based (hedonic) and
purpose-driven (eudaimonic) workplace wellbeing, anchored on
institutional support and strong relational experiences at school. Across
all teaching attributes, they consistently perceived themselves as
regularly practicing these competencies, with particular strength in
innovativeness, inspirational and generative teaching, professional
expertise, ethical conduct, and relational and community-oriented
practices. The study concluded that teachers achieve balanced well-
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being via institutional support (hedonic) and strong relationships
(eudaimonic). They show high self-efficacy across attributes, especially
in innovative/adaptive methods, fostering a supportive environment for
effectiveness and wellness planning emphasizing relationships and

creativity. The researcher recommended teachers to leverage DepEd
benefits and relationships for well-being, enhance innovation through
tech and reflection, and integrate the wellness plan into daily practices;
school heads to foster team-building, clear policies, targeted training,
and conflict resolution; and learners to engage in creative projects, build
connections via clubs, and provide feedback.
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Introduction

Teacher workplace wellbeing significantly enhances teaching attributes such as self-efficacy,
instructional quality, and classroom management, which directly contribute to improved pupils' learning
outcomes, including academic achievement and engagement. Systematic reviews affirm these links,
emphasizing supportive leadership and workload management as key interventions, particularly in Philippine
public schools, to elevate overall educational quality. According to a 2022 survey in the United Kingdom, 50%
of teachers are dissatisfied with their work, with 24% reporting a low level of satisfaction and 26% a medium
level (Worth & Van den Brande, 2022). Moreover, the 2023 United Kingdom Teachers’ Wellbeing Index
revealed that 78% of the teachers are stressed (Tran et al., 2024).

In the Philippines, reports and studies indicate that teachers are being assigned additional tasks that
shift their focus away from teaching. The 2018 Teacher Workload Balance Study identified approximately fifty
(50) common ancillary services assigned to teachers in addition to their regular teaching load (Walker, Sharp
& Sims, 2020). These extra duties often result from understaffed schools' inability to provide sufficient support
services. The absence of standardized guidelines and a mechanism to review these tasks further compounds
the issue (Edara et al., 2021). Furthermore, this research fills a notable gap in existing literature, which has
largely concentrated on the negative aspects of teacher wellbeing while neglecting how positive wellbeing can
enhance teaching practices and student learning. The study investigates the application of positive psychology
strategies to foster a supportive educational environment, thereby promoting both teacher and student well-
being.
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As a public-school teacher, the above scenario and circumstances prompted the researcher to evaluate
the effects of teachers’ workplace wellbeing on teaching attributes and to point out the connections between
these variables. The researcher would also like to develop a wellness plan that benefits the research
participants.

Research Questions
This research aimed to evaluate teachers’ hedonic and eudaimonic workplace well-being and their
teaching attributes in relation to teaching-learning outcomes in selected public elementary schools in Bohol,
during the school year 2025-2026, as a basis for developing a wellness plan for teachers.
Specifically, it sought to answer the following questions:
1. What is the profile of the teacher-respondents in terms of:
1.1 age;
1.2 gender;
1.3 civil status;
1.4 years of teaching experience;
1.5 position/designation; and
1.6 highest educational attainment?
2. What is the teacher-respondents’ perception of their workplace well-being in relation to:
2.1 hedonic and
2.2 eudaimonic workplace?
3. What is the teacher-respondents’ perception of their teaching attributes in terms of:
3.1 inherent personal characteristics;
3.2 good interpersonal relationships;
3.3 inspirational,;
3.4 ethical conduct;
3.5 generative teaching ability;
3.6 professional expertise and excellence;
3.7 mastery of the subject matter;
3.8 classroom management;
3.9 innovativeness; and
3.10 community/stakeholders’ linkages?
4. Isthere asignificant relationship between the teachers’ hedonic and eudaimonic workplace well-being
and their teaching attributes?
5. Based on the implicated findings, what wellness plan for teachers can be developed?

Scope and Delimitation of the Study

This study focused on evaluating the hedonic and eudaimonic workplace well-being and teaching
attributes of thirty-five (35) public elementary school teachers from seven schools in Bohol, during the School
Year 2025-2026. Using random sampling techniques, the study examined teachers' workplace well-being
across hedonic and eudaimonic dimensions. It assessed their teaching attributes, including inherent personal
characteristics, interpersonal relationships, inspirational qualities, ethical conduct, generative teaching ability,
professional expertise, subject mastery, classroom management, innovativeness, and community and
stakeholder linkages. It further identified a significant relationship between workplace well-being and teaching
attributes, which served as the basis for developing a proposed teachers' wellness plan. The study was delimited
to the self-reported perceptions of the respondents within the specified locale and period and excluded
variables such as learners' academic achievement, school leadership practices, family background,
socioeconomic conditions, and other organizational factors that may influence teaching-learning outcomes.

Literature Review

Teachers Workplace Well-being

The workplace well-being of teachers is vital not only for their personal health but also for the quality
of education they provide. By prioritizing mental health and creating supportive environments, schools can
enhance teacher performance, reduce burnout, improve student outcomes, and foster a positive educational
atmosphere. Moreover, teachers' workplace well-being directly influences student outcomes. According to
Matteucci et al. (2022), when teachers are mentally and emotionally healthy, they are better equipped to
support their students' learning experiences. This creates a positive ripple effect throughout the school
community, promoting a healthier learning environment for all. Prioritizing teacher well-being is not only
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essential to the sustainability of the teaching profession but also crucial to enhancing student learning and
academic success. Schools that invest in the health and happiness of their educators ultimately contribute to a
more effective educational system. In recent years, there has been a growing concern regarding teacher
wellbeing, particularly in Australia, where workplace stress, anxiety, and burnout have markedly increased
among educators. This alarming trend raises questions about the sustainability of teaching as a profession and
its subsequent impact on educational quality. While existing literature has predominantly focused on the
negative aspects of teacher wellbeing, such as stress and burnout, there remains a significant gap in research
examining how positive wellbeing can enhance teaching practices and student learning (Turner & Theilking,
2022). The study by Magalong and Torreon (2021) indicated that when teachers intentionally implement
positive psychology strategies, they experience improvements in their own well-being, which subsequently
enhances their teaching practices. Teachers reported feeling more engaged and less stressed, leading to more
effective classroom management and stronger relationships with students. This positive shift not only benefits
teachers but also translates into improved student engagement and learning outcomes, as students feel more
empowered and take greater ownership of their learning.

Hedonic Workplace Well-being

The importance of a hedonic workplace lies in its ability to enhance employee satisfaction and overall
well-being, which in turn can lead to improved performance and productivity. A hedonic workplace focuses on
creating an environment that maximizes pleasure and minimizes discomfort for employees, aligning with the
idea that happier workers are more productive. Research supports the "happy-productive worker thesis,"
which posits that employees who experience positive emotions and satisfaction at work are likely to perform
better than those who do not (Grant & McGhee, 2021). As highlighted by Salazar et al. (2025), creating a
hedonic workplace involves implementing measures that promote comfort, enjoyment, and positive
experiences in the work environment. This can include factors such as ergonomic office designs, flexible work
arrangements, and opportunities for social interactions among colleagues. By prioritizing these elements,
organizations can foster a culture where employees feel valued and engaged. Moreover, while hedonic well-
being focuses on immediate pleasure and satisfaction, it is essential to balance it with eudemonic well-being,
which emphasizes meaning and purpose in work. The study by Joo and Lee (2022) suggested that integrating
both types of well-being yields the best outcomes for employees, as it encourages not only short-term happiness
but also long-term fulfillment and growth. The significance of a hedonic workplace is multifaceted: it enhances
employee morale, boosts productivity, and contributes to a positive organizational culture (Joo & Lee, 2022).

Eudaimonic Workplace Well-being

The eudaimonic well-being in the workplace emphasizes the pursuit of meaning, purpose, and
personal growth beyond mere pleasure or comfort (Martikainen, 2022). Unlike hedonic well-being, which
focuses on immediate gratification and positive emotions, eudemonic well-being is about realizing one’s
potential and leading a fulfilling life through meaningful work. This concept encompasses several key
components, including meaningful work that aligns with personal values, opportunities for personal growth,
the experience of flow when fully immersed in tasks, and the cultivation of positive relationships among
colleagues. Together, these elements contribute to a supportive and enriching work environment.
Organizations can promote eudaimonic well-being by creating opportunities for employees to engage in
meaningful work that aligns with their values. This includes aligning organizational values with employee goals
to ensure that the company’s mission reflects the aspirations of its workforce. Additionally, providing
professional development through training programs and mentorship can support personal and career growth.
Encouraging innovation by allowing employees to explore new ideas and take ownership of their projects
fosters a sense of accomplishment and fulfillment (Kozusznik et al., 2022). As Bauer (2022) notes, employees
who experience eudaimonic well-being are generally more engaged, motivated, and loyal to their organizations.
They are better equipped to handle stress and challenges because they perceive their work as meaningful. This
not only enhances individual performance but also contributes to overall organizational effectiveness.
Companies that invest in fostering eudemonic well-being are likely to attract and retain top talent, leading to
sustained success in a competitive market. Ultimately, a endemonic workplace creates an environment where
employees can find meaning and purpose in their work, resulting in greater satisfaction, productivity, and
organizational success.

Teachers Teaching Attributes

The importance of teachers' teaching attributes is multifaceted and significantly impacts student
learning outcomes, engagement, and overall educational quality. Effective teaching practices are essential in
creating an environment conducive to learning, where students can thrive academically and socially. The
research by Gill & Fives (2026) emphasizes that the quality of teaching directly influences students' academic
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achievement and their attitudes toward learning. For instance, effective instructional strategies, such as
providing social-emotional support and fostering a positive classroom atmosphere, have been linked to
improved student self-efficacy and motivation, which are critical for academic success (Gill & Fives, 2026).
Moreover, Hooks (2024) reiterated that the teaching attributes that prioritize active engagement and
personalized learning can significantly enhance students' interest in subjects and their willingness to
participate in classroom activities. Studies indicate that when teachers employ diverse instructional methods—
such as inquiry-based learning, collaborative projects, and demonstration techniques—they cater to various
learning styles and needs, thus promoting critical thinking and problem-solving skills among students. As
Borg (2022) eloquently stated, teachers' ability to adapt their methods to classroom dynamics not only
supports academic performance but also helps build essential life skills in students. The effectiveness of
teachers' teaching attributes is crucial for fostering a supportive learning environment that encourages student
engagement, motivation, and achievement. The commitment to refining teaching attributes is a key factor in
achieving high-quality education and nurturing well-rounded individuals.

Pupil Learning Outcomes

The importance of pupil learning is foundational to the educational process, as it directly impacts
individual growth, societal development, and the overall success of educational systems (Dilekli & Tezci, 2022).
First and foremost, pupil learning is essential for personal development; it equips students with the knowledge
and skills necessary to navigate their lives effectively. This includes not only academic knowledge but also
critical thinking, problem-solving abilities, and social skills that are vital in today’s complex world. Engaging
students in meaningful learning experiences fosters their independence and encourages lifelong learning
habits, which are crucial for adapting to future challenges. As asserted by Altan and Lane (2022), pupil learning
is essential for overall development, encompassing cognitive, affective, and psychomotor domains. Cognitive
development is fostered through knowledge acquisition, critical thinking, and memory enhancement. Learning
provides pupils with new information, facts, and concepts, expanding their understanding of the world. It also
encourages them to analyze, evaluate, and synthesize information, developing their problem-solving and
decision-making skills. Moreover, learning strengthens memory and recall abilities, enabling pupils to retain
and retrieve information effectively. Likewise, Zalun (2023) affirmed that affective development is nurtured
through motivation, self-esteem, and social-emotional skills. Learning experiences foster a sense of curiosity,
purpose, and intrinsic motivation, leading to greater engagement in the learning process. Success in learning
builds self-esteem and confidence, empowering pupils to take on challenges and believe in their abilities.
Furthermore, learning environments promote collaboration, communication, and empathy, developing
essential social-emotional skills for effective interpersonal interactions. Further, Olawale et al. (2024)
accentuated that psychomotor development is enhanced through fine motor skills, gross motor skills, and
creativity. Many learning activities require the development of fine motor skills, such as writing, drawing, and
using tools, enhancing dexterity and coordination. Physical education and other movement-based activities
contribute to the development of gross motor skills, promoting physical fitness and coordination. Learning
through art, music, and other creative pursuits encourages self-expression and fosters creativity. Overall, the
importance of pupils' learning in all three domains is undeniable. It lays the foundation for a well-rounded
individual, equipped with knowledge, skills, and personal qualities essential for success in life. Moreover,
effective pupil learning contributes significantly to societal progress. An educated populace is better equipped
to participate in civic activities, contribute to the economy, and make informed decisions. When students learn
effectively, they develop a sense of responsibility and community engagement, which leads to a more informed
and active citizenry. This connection between education and societal well-being underscores the role of schools
in shaping future generations capable of addressing pressing global issues, including inequality, climate
change, and technological advancements (Altan & Lane, 2022). Finally, prioritizing pupil learning enhances
the overall quality of education within institutions. When students are actively engaged in their learning
processes—through methods such as student-centered learning—they tend to participate more fully in
classroom activities, leading to better academic outcomes. This engagement not only improves individual
performance but also fosters a collaborative learning environment where students support one another's
growth. As educational systems strive for continuous improvement, recognizing the importance of pupil
learning is critical to developing effective teaching practices that ultimately benefit both students and society
at large (Olawale et al., 2022).

Methodology

Research Design

This study employed a quantitative descriptive-correlational research design. The descriptive
component was used to determine the level of teachers’ hedonic and eudaimonic workplace well-being and
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their teaching attributes. Meanwhile, the correlational component was utilized to examine the significant
relationship between teachers’ workplace well-being and their teaching attributes. Data were collected using a
modified survey questionnaire administered to the respondents. The data gathered were analyzed using
appropriate descriptive and inferential statistical techniques to address the study's objectives

Research Locale

This study was conducted in the Bohol, a municipality in the northeastern part of Bohol Province,
Philippines. The district comprises 15 barangays and four annex schools, all of which have fully operational
public elementary schools. The study specifically involved selected public elementary schools within the
division. The research locale was selected because it provides an appropriate setting for examining teachers’
hedonic and eudaimonic workplace well-being and teaching attributes within a rural public school context.
The district consists of elementary schools with teachers from diverse educational backgrounds, teaching
experience, and professional ranks, making it suitable for investigating the study's variables. Furthermore, the
accessibility of the schools and the approval granted by the concerned educational authorities facilitated the
conduct of the research.

Research Participants

The respondents in this study consisted of elementary school teachers from the Division of Bohol,
selected in alignment with the study’s focus on examining teachers’ hedonic and eudaimonic workplace well-
being, teaching attributes, and their effects on teaching-learning outcomes within a rural educational context.
A total of 35 teachers participated in the study, drawn from the public elementary school faculty roster across
several schools in the district, including School A (2), School B (3), School C (3), School D (2), School E (5),
School F (5), and School G (15). To ensure representativeness and minimize selection bias, the respondents
were chosen using simple random sampling, a probability-based technique wherein all eligible teachers listed
in the official Department of Education (DepEd) roster were assigned unique identifiers and randomly selected
through a computer-generated randomization process, such as the RAND function in Microsoft Excel. This
method ensured that each teacher had an equal probability of inclusion, thereby enhancing the validity and
generalizability of the study’s findings to the broader population of elementary educators.

Research Instrument

The research instrument was composed of four parts. Part 1 was on the demographic profile of the
teachers, including age, sex, civil status, years of teaching experience, position/designation, and highest
educational attainment, and was administered using a researcher-made questionnaire. Part 2 dealt with the
perceived teachers' hedonic and eudaimonic workplace well-being, which was composed of twenty-four (24)
items with hedonic and eudaimonic workplace as the dimensions. It was a standardized and modified survey
questionnaire from the study by Damianus et al. (2020), published in the International Journal of Academic
Research in Business and Social Science. Part 3 determined the perceived teaching attributes of the teachers,
which was composed of sixty (60) items with ten (10) dimensions, namely: inherent personal characteristics,
good interpersonal relationship, inspirational, ethical conduct, generative teaching ability, professional
expertise and excellence, mastery of the subject matter, classroom management, innovativeness,
community/stakeholders’ linkages. It was a modified survey questionnaire from the study by Abun et al.
(2020), published in the IATED 2014 proceedings.

Data Gathering Procedure

This study examined the relationships among teachers' hedonic and eudaimonic workplace well-being
and teaching attributes during the 2025-2026 school year, employing a rigorous research methodology. A
quantitative survey design offers a broad perspective on these interconnections. The researcher obtained the
required approvals and public-school principals. Questionnaires were then distributed personally to facilitate
accurate administration and collection. During data gathering, respondent confidentiality remains paramount
to uphold privacy. Ethical standards shaped every step, encompassing informed consent, voluntary
involvement, and compliance with data protection regulations. These practices honored participants' rights
and secured all collected information. Returned questionnaires undergo organized processing, including
tallying, tabulation, and collation. Analysis follows with descriptive statistics to outline respondent traits and
inferential statistics to test relationships among teachers' profiles, their hedonic and eudaimonic workplace
well-being, and their teaching attributes towards teaching-learning outcomes. This rigorous method yields
deep insights into the factors that influence, enabling evidence-based recommendations for policy and practice.
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Results and Discussions

Research Question 1: What is the profile of the teacher-respondents in terms of age,
gender, civil status, years of teaching experience, position/designation, and highest
educational attainment?

Table 1. Profile in Terms of Age

Age Frequency Percentage
56 yez{)so Sled and 3 8.57
51-55 2 5.71
46-50 8 22.86
41-45 4 11.43
36-40 9 25.71
31-35 7 20
26-30 2 5.71
21-25 o) o)
Total 35 100

The data in Table 1 presents the distribution of teacher-respondents by age. The largest group falls
within the 36-40 age range, with 9 respondents (25.71% of the total), followed closely by the 46-50 age range,
with 8 respondents (22.86%). The next-largest group is the 31-35 age range, with 7 respondents (20%). The
other age ranges show smaller proportions: 41-45 has 4 respondents (11.43%), 51-55 has 2 respondents (5.71%),
and 56 years old and above also has 3 respondents (8.57%). Interestingly, no respondents fall within the 21-25
age range, representing 0% of the total. Overall, the age distribution reflects a relatively balanced mix of
teachers, with a higher concentration in the middle age groups. This age diversity may lead to varied
perspectives on teaching methods, professional development needs, and the challenges faced within the
profession. Given this, schools may need to consider how they support both newer and more seasoned teachers,
addressing the unique needs and contributions of each group to ensure a balanced and dynamic teaching
environment. The results are consistent with Worth and Van den Brande (2020), who emphasized that
teachers' age shapes their workplace well-being, teaching attributes, and, ultimately, teaching-learning
outcomes. Older, more experienced teachers often report higher job satisfaction and lower emotional
exhaustion, as accumulated experience tends to strengthen self-efficacy, classroom management skills, and
content mastery, thereby supporting a more structured and stable learning environment.

Table 2. Profile in Terms of Sex

Age Frequency Percentage

Male o] o]
Female 35 100
Total 35 100

The data in Table 2 show that all teacher-respondents (100%) are female, with no male respondents in
the sample. This indicates that the study comprises entirely female teachers, with 35 respondents in total. The
lack of male respondents in the sample suggests a gender imbalance in the study, with only female teachers
represented. This may influence the findings, as gender can sometimes impact perceptions and experiences in
the workplace. While the results may provide valuable insights into the experiences of female teachers, it is
important to acknowledge that the absence of male perspectives could limit the generalizability of the findings.
As harmonized by Tran et al. (2024), the sex (gender) of teachers is important because it can influence their
workplace wellbeing, teaching attributes, and, in turn, teaching-learning outcomes. Female teachers often
report higher levels of emotional investment and socioemotional engagement with learners, which can
strengthen classroom relationships and student support, yet they also tend to experience greater stress,
emotional exhaustion, and burnout, especially when workload and multitasking demands are high. Male
teachers, on the other hand, may experience somewhat lower acute stress in some contexts but can sometimes
be perceived as less emotionally expressive or nurturing, which may affect their relational and affective
teaching style.
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Table 3. Profile in Terms of Civil Status

Civil Status Frequency Percentage
Single [o) (o)
Married 35 100

Separated 0 o
Widow/Widower 0 0
Total 35 100

The data in Table 3 reveal that all teacher-respondents (100%) are married, with a total of 35
respondents. There are no respondents who are single, separated, or widowed. This indicates that the entire
sample consists of married individuals. The fact that all respondents are married suggests that the study's
findings may reflect the experiences and perspectives of teachers balancing professional responsibilities and
family life. This could influence their views on workplace well-being, teaching attributes, and their overall
work-life balance. The results are consistent with what Edara et al. (2021) reiterated: the civil status of teachers
can influence their workplace wellbeing, teaching attributes, and, indirectly, teaching-learning outcomes.
Marriage and family responsibilities often shape how teachers manage work—life balance, financial stress, and
emotional support, which in turn affect their energy, focus, and resilience in the classroom.

Table 4. Profile in terms of Years of Teaching Experience
Years of Teaching

Experience Frequency Percentage
31 and above o o
21-30 7 20
11-20 1 3143
6-10 11 31.43
15 6 17.14
Total 35 100

The data in Table 4 shows the years of teaching experience of the teacher-respondents. The largest
groups consist of respondents with 6-10 years (11 respondents, or 31.43%) and 11-20 years (11 respondents, or
31.43) of teaching experience, indicating that a significant portion of the respondents have moderate to
considerable experience in the field. The next largest group, with 1-5 years of teaching experience, includes 6
respondents (17.14%), suggesting that a smaller but still significant proportion of teachers are relatively new
to the profession. The 21-30 years of teaching experience group has 7 respondents (20%). In comparison, 0%
of the respondents have more than 30 years of experience, indicating that the sample does not include any
teachers with over three decades of teaching practice. These findings suggest a diverse mix of teaching
experience among the respondents, with a substantial proportion having 6-20 years of experience. This
indicates a workforce likely to have a strong balance of seasoned professionals and those early in their careers.
Teachers with 6-20 years of experience are likely to have developed effective teaching strategies and
professional expertise, which may influence their perceptions of workplace well-being and teaching
effectiveness. The presence of teachers with 1-5 years of experience highlights the inclusion of relatively newer
teachers who may bring fresh perspectives and modern ideas to the classroom. The findings align with
Obbarius et al. (2021), who asserted that years of teaching experience play a significant role in shaping
teachers’ workplace wellbeing and teaching attributes, which in turn influence teaching-learning outcomes. As
teachers gain experience, they typically develop stronger classroom-management skills, clearer instructional
practices, and more reflective approaches to teaching, all of which are linked to higher-quality instruction and
improved student engagement and achievement. However, the relationship between experience and wellbeing
is not automatic; while longer-serving teachers may benefit from accumulated coping strategies and
professional confidence, they can also experience emotional exhaustion or reduced positive affect if their
workload, support, and recognition are inadequate.

This article is licensed under a Creative Commons Attribution 4.0 International License. Page | 323


https://ijroms.com/

UREMS

INTERNATIONAL
JOURNAL OF

ESEARCH ON
MULTIDISCIPLINARY
STUDIES

¢ International Journal of Research on Multidisciplinary Studies l J R(‘ MS

€ Online ISSN: 3116-4137 | Print ISSN: 3116-4145 INTERNATIONAL JOURNAL
Volume 1, Issue 6, pp. 317-340, July 2026 A O O TS
https://ijroms.com . )

Original Article

Table 5. Profile in terms of Position/Designation

Position/Designation Frequency Percentage
Master Teacher I1 1 2.86
Master Teacher I 3 8.57
Teacher VII o 0
Teacher VI o] 0
Teacher V o] 0
Teacher IV 0 0
Teacher III 22 62.86
Teacher II 0 o)
Teacher I 9 25.71

The data in Table 5 reveals the position/designation of the teacher-respondents. The largest group
consists of Teacher III with 22 respondents (62.86%), followed by Teacher I with 9 respondents (25.71%).
Smaller groups include Master Teacher I with 3 respondents (8.57%) and Master Teacher II with 1 respondent
(2.86%). There are no respondents in the positions of Teacher II, Teacher IV, Teacher V, Teacher VI, or Teacher
VII. The overall concentration of respondents in the Teacher III category reflects a group of teachers who are
likely well-established in their careers and may provide valuable insights into teaching practices and workplace
well-being. Future studies might consider expanding the representation of other teaching positions to capture
a more comprehensive range of experiences and viewpoints across the full teaching career ladder. As quoted
by Sener (2021), the position or designation of teachers is closely linked to their workplace wellbeing and
teaching attributes, which in turn influence teaching learning outcomes. Teachers in higher or more
responsible roles such as department heads, master teachers, or coordinators often experience greater job
satisfaction when they have meaningful decision-making power, adequate support, and professional
recognition, all of which boost wellbeing and a sense of efficacy. At the same time, more senior or leadership
level positions may bring heavier workloads, multiple non instructional duties, and higher emotional demands,
which can increase stress and burnout if support and autonomy are weak.

Table 6. Profile in terms of Highest Educational Attainment

Highest Educational Frequen Percentage
Attainment quency 8
PhD/EdD Graduate 0 0
With PhD/EdD Units 5 14.29
Master’s Degree Graduate 8 22.86
With Units in a Master’s
Degree 20 57-14
Bachelor's Degree Holder 2 5.71
Total 35 100

The results from Table 6 reveal the largest group consists of those with units in a master’s degree,
accounting for 20 respondents (57.14%), indicating that the majority of the teachers have pursued graduate-
level coursework but have not yet completed their master’s degree. The second largest group, Master’s Degree
graduates, includes 8 respondents (22.86%), showing a strong representation of teachers who have completed
their graduate studies. There are 5 respondents (14.29%) who have units in a PhD/EdD, suggesting that some
teachers are pursuing advanced doctoral studies, while no respondents reported having completed a PhD/EdD
(0%). Lastly, 2 respondents (5.71%) hold bachelor’s degrees, the smallest group, indicating that very few of the
teachers in the sample have only completed their undergraduate studies. These findings suggest that the
majority of teachers have pursued advanced education, with a significant number having completed or working
toward their master’s degree, reflecting a commitment to professional development and enhancing their
teaching expertise. The large proportion of teachers with units in Master’s degrees suggests that many are
actively seeking to further their education, but may not yet have completed the program. This highlights an
opportunity for schools or education systems to provide more support to teachers in completing their graduate
studies, which could enhance their qualifications and teaching practices. The absence of PhD/EdD graduates
suggests that there may be fewer opportunities or motivations for teachers to pursue doctoral studies, or it may
reflect the relatively high demand and challenge of completing such advanced degrees. Overall, the distribution
of educational attainment indicates a highly educated teaching workforce, with many teachers striving for
further academic and professional growth. The findings being revealed conformed with what Oztemur et al.
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(2024) had highlighted that the highest educational attainment of teachers influences their workplace
wellbeing and teaching attributes, which in turn affect teaching learning outcomes. More highly educated
teachers tend to have stronger subject knowledge and better teaching practices, which can improve student
achievement. However, higher qualifications may also bring greater expectations and stress if support and
workload are poorly managed.

Research Question 2: What is the teacher-respondents’ perception of their workplace
well-being in relation to hedonic and eudaimonic workplace?

Table 7. Teachers’ Workplace Well-being in terms of Hedonic Workplace

As a teacher, I... WM SD Interpretation

1 am thankful to the school where I am
teaching because DepEd provides 3.57 0.558 Highly Motivated
me enough benefits.

2 Fhink tl}at the work I am doing is 3.34 0.646 Highly Motivated
interesting.

3 Dbelieve that the transparency of rules
in the school where I am teaching is 3.54 0.561 Highly Motivated
making my work easier.

4 believe that the position Thave is y 46 o658 Highly Motivated

5 ::;(iﬁ?:lgejr;%(')unter problems in my 3.23 0.598 Moderately Motivated

6  feel satisfied with my work. 3.54 0.505 Highly Motivated
feel that the atmosphere in m . .

7 teaching job is weII)coming ang 3.43 0.558 Highly Motivated
friendly.

8  Dbelieve that the school where I am Highly Motivated
teaching is a positive workplace. 3-51 0-519

9  believe I am liked and accepted in 3 608 Highly Motivated
the school where I am teaching. 3-2 0.60

10 feel that my supervisor and school Highly Motivated
heads appreciate my work. 3-4 0-505

11 believe that I am in an environment . .
that fosters positive emotions and 3.54 0.608 Highly Motivated
feelings of satisfaction.

12 take part in activities like social
events, team outings, and games to 6 Highly Motivated
create a sense of enjoyment and 3-4 0.33
camaraderie

Overall 3.44 0.551 Highly Motivated

Table 7 presents the teacher-respondents' self-perceptions of their workplace well-being in terms of
hedonic workplace, which emphasize positive emotions, job satisfaction, and enjoyment in the work
environment. Hedonic well-being focuses on pleasure, motivation, and a friendly atmosphere rather than long-
term purpose. Data were gathered using a Likert-scale survey (likely 1-4 scale, where higher means indicate
stronger agreement), yielding weighted means (WM), standard deviations (SD), and interpretations. The
results in Table 8 reveal that teacher-respondents perceive their hedonic workplace well-being as highly
motivated, with an overall weighted mean of 3.44. This indicates that teachers generally experience positive
emotions, satisfaction, and enjoyment in their work environment. Other indicators, such as feeling
appreciated by supervisors, enjoying a welcoming atmosphere, and participating in social events, also received
high ratings, reinforcing the idea that teachers perceive their school environment as emotionally positive.
However, the statement “seldom encounter problems in my teaching job” received a slightly lower mean of
3.23, indicating that while teachers generally enjoy their work environment, they still face some challenges in
their daily tasks. These findings suggest that a positive and supportive workplace plays a crucial role in
enhancing teachers' well-being, which, in turn, may influence their teaching effectiveness. Teachers who feel
valued, supported through benefits, and appreciated by their supervisors are more likely to demonstrate high
motivation and job satisfaction, which can positively impact their teaching attributes, such as ethical conduct,
creativity, and classroom management. However, the moderate rating on encountering problems implies that
despite the overall positive atmosphere, challenges in teaching remain a concern. This highlights the
importance of addressing the difficulties teachers face in order to maintain their well-being and productivity.
Schools should focus on minimizing teaching-related stressors and continue to foster a positive work
environment to ensure that teachers remain motivated and engaged. As eloquently phrased by Martikainen
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(2022), teachers’ workplace wellbeing in terms of hedonic workplace refers to their experience of positive
emotions, life satisfaction, and pleasure in the school setting, not just the absence of stress or burnout. When
teachers feel happy, satisfied, and emotionally positive at work, they tend to be more engaged, resilient, and
committed to their role, which supports better classroom climate and stronger relationships with students.
This positive effect also encourages more supportive, consistent, and encouraging teaching practices,
ultimately contributing to improved teaching learning outcomes.

Table 8. Teachers’ Workplace Well-being in terms of Eudemonic Workplace

As a teacher, I... WM SD Interpretation

1 feel a sense of choice and freedom in the 0.50 Highly Motivated
things I undertake. 3-49 -505

2 feel that my decisions on my job reflect Highly Motivated
what I want. 3-37 0-547

3 feel my choices on my job express who Highly Motivated
really, I am. 3-40 0562

4  feel I have been doing what interests me ) 0.561 Highly Motivated
in my teaching job. 3-5 5

5 53;1) tc};iz ;}ll)eogf (Ig)ele I care at work about 3.23 0.519 Moderately Motivated

6  feel connected with people who care for 6 0.558 Highly Motivated
me at work and for whom I care at work. 3-4 55

7 feel close and connected with people who 0.611 Highly Motivated
are important to me. 3-54 ’

8  experience a warm feeling with the people 60 o Highly Motivated
1 spend time within school. 3 497

9  feel confident that I can do things well on Highly Motivated
my teaching job. 3-40 0562

10 always feel capable of what I do in my Highly Motivated
teaching job. 3.46 0-497

11 feel competent to achieve my goals when Highly Motivated
I am at work. 3-40 0558

12 feel I can complete a difficult task in my Highly Motivated
teaching job. 3-37 0-298

Overall 3.44 0.539 Highly Motivated

The results from Table 8 reveal that the teacher-respondents perceive their eudaimonic workplace
well-being as highly motivated, with an overall weighted mean of 3.44. This indicates that the teachers
generally feel a sense of personal fulfillment, autonomy, and purpose in their roles. These findings suggest
that teachers who experience eudaimonic well-being in their workplace are likely to feel a greater sense of
purpose, competence, and meaningful connection in their roles. Teachers who perceive their work as
personally fulfilling and who have supportive relationships with colleagues are more motivated and confident
in their teaching abilities. The relatively high ratings in feeling competent and capable imply that these teachers
are likely to be more effective and engaged in their professional responsibilities. However, the moderate rating
on reciprocal emotional care (“feel that the people I care at work about also care about me”) suggests that
there may be opportunities to improve the emotional reciprocity among colleagues. This highlights the
importance of fostering stronger, supportive relationships between teachers to enhance their overall well-
being. By promoting deeper interpersonal connections and ensuring teachers feel genuinely cared for, schools
can enhance the eudaimonic well-being of their teachers. The results are in consonance with what Bauer
(2022) had emphasized that the teachers’ workplace wellbeing in terms of eudemonic workplace refers to their
sense of meaning, purpose, personal growth, and authenticity in their work, rather than just momentary
happiness or pleasure. When teachers experience eudemonic wellbeing, feeling that their work is meaningful,
aligned with their values, and a space where they grow and use their strengths, they are more likely to stay
committed, resilient, and deeply engaged in their profession. This sense of purpose and self-actualization
supports more reflective, intentional, and relationship focused teaching practices, which in turn foster positive
classroom climates and stronger learning outcomes for students. In short, eudemonic workplace wellbeing is
important because it connects teaching to a deeper sense of calling and development, sustaining both teacher
motivation and instructional.

This article is licensed under a Creative Commons Attribution 4.0 International License. Page | 326


https://ijroms.com/

UREMS

INTERNATIONAL
JOURNAL OF

ESEARCH ON
MULTIDISCIPLINARY
STUDIES

% International Journal of Research on Multidisciplinary Studies l J R( \/IS

Online ISSN: 3116-4137 | Print ISSN: 3116-4145 INTERNATIONAL JUURN AL
Volume 1, Issue 6, pp. 317-340, July 2026 OF BesEAREE: O WL THRACIIRAR
https://ijroms.com )

Original Article

Research Question 3: What is the teacher-respondents’ perception of their teaching
attributes in terms of inherent personal characteristics, good interpersonal relationships,
inspirational, ethical conduct, generative teaching ability, professional expertise and
excellence, mastery of the subject matter, classroom management, innovativeness, and
community/stakeholders’ linkages?

Table 9. Level of Teachers’ Teaching Attributes in terms of Inherent Personal Characteristics
As a teacher, I... WM SD Interpretation
1 practice patience and flexibility

inside and outside the classroom. 3-43 0.608 Always Practiced
2 give a good sense of humor and
show I have self-confidence in my 3.17 0.690 Sometimes Practiced
teaching.
3 am always energetic, humble, and .
open minded. 3.4 0.553 Always Practiced
4  possess good moral character. 3.86 0.612 Always Practiced
am religious and God-fearing. 3.4 0.558 Always Practiced
6  have well-rounded personality .
and always well-adjusted. 326 0.657 Always Practiced
Overall 3.36 0.613 Always Practiced

The results from Table 9 indicate that the teacher-respondents perceive their inherent personal
characteristics as always practiced, with an overall weighted mean of 3.36. This suggests that, in general,
teachers consistently demonstrate positive personal attributes in their professional roles. The highest-rated
item, “possess good moral character,” received a mean of 3.86, indicating that teachers strongly identify with
this trait and view it as a core aspect of their behavior. Other indicators, such as “practice patience and
flexibility inside and outside the classroom” (3.43), “am always energetic, humble, and open-minded” (3.40),
and “am religious and God-fearing” (3.40), received high ratings as well, suggesting that teachers view these
qualities as important and regularly practice them. However, the item “give a good sense of humor and show
I have self-confidence in my teaching” received the lowest mean of 3.17, interpreted as sometimes practiced,
implying that while teachers may express humor and confidence, these traits might not be consistently
displayed. These results imply that teachers place a high value on personal qualities such as moral character,
patience, flexibility, humility, and openness. These traits are essential not only for creating a positive classroom
environment but also for fostering healthy interpersonal relationships with students and colleagues. Teachers
who demonstrate strong inherent personal characteristics, such as a well-rounded personality and good moral
integrity, are likely to build trust and respect, both inside and outside the classroom. However, the moderate
rating on “give a good sense of humor and show I have self-confidence in my teaching” suggests that some
teachers may feel less confident in these areas, which could affect their ability to engage and inspire students
effectively. Therefore, it may be beneficial for schools to offer professional development programs that help
teachers build self-confidence and communication skills, ultimately fostering a more dynamic and positive
teaching environment. As eloquently stated by Borg (2017), the importance of teachers’ teaching attributes, in
terms of inherent personal characteristics, lies in how a teacher’s natural traits, such as empathy, patience,
emotional stability, conscientiousness, warmth, and resilience, shape the quality of their instruction and
classroom relationships. These inherent characteristics influence how teachers manage classroom dynamics,
respond to students’ needs, and maintain a positive, supportive learning environment, all of which directly
affect student engagement, motivation, and achievement. When teachers’ core dispositions align with the
demands of teaching, such as being caring, reflective, and adaptable, their personal attributes become a stable
foundation for effective teaching practices and for sustaining their own professional well-being over time.
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Table 10. Level of Teachers’ Teaching Attributes in terms of Good Interpersonal Relationships
As a teacher, I... WM SD Interpretation
1 practice my profession with great

sense of credibility and integrity. 3-43 0.562 Always Practiced
2  exercise being caring and .

affectionate. 3.4 0.611 Always Practiced

am always approachable. 3.49 0.612 Always Practiced

act as a second parent to my .

pupils. 3.34 0.553 Always Practiced
5  cultivate a pleasant way of dealing .

with others. 3.57 0.497 Always Practiced
6  build rapport with learners,

colleagues, parents, and 3.43 0.558 Always Practiced

stakeholders.

Overall 3.44 0.565 Always Practiced

Table 10 illustrates the level of teachers’ teaching attributes in terms of good interpersonal
relationships. The results from Table 11 show that the teacher-respondents perceive their good interpersonal
relationships as always practiced, with an overall weighted mean of 3.44. This suggests that teachers
consistently prioritize building positive and supportive relationships with their students, colleagues, and other
stakeholders. These findings suggest that teachers who prioritize strong interpersonal relationships are likely
to foster a nurturing, supportive classroom environment, which can positively impact students' emotional and
academic well-being. Teachers who consistently demonstrate traits such as approachability, caring, and
integrity are more likely to build strong, trusting relationships with students, parents, colleagues, and other
stakeholders. The emphasis on building rapport and cultivating pleasant interactions also suggests that
teachers are highly effective at creating a cooperative, positive learning atmosphere. However, while the rating
for acting as a second parent to pupils is slightly lower, it still suggests that many teachers view their role as
extending beyond the classroom and contributing to the holistic development of their students. Schools may
consider providing ongoing training in communication and relationship-building skills to strengthen these
qualities further and enhance the overall learning experience for students.

Table 11. Level of Teachers’ Teaching Attributes in terms of Inspirational

As a teacher, I... WM SD Interpretation
1 am forgiving and appreciative. 3.63 0.490 Always Practiced
2 mak.e an impact on the lives of my 3.49 0.562 Always Practiced
pupils.
3 fzxermse good motivation to my 3.51 0.502 Always Practiced
earners.
4  inspire others by being devoted,
committed, and dedicated to 3.31 0.612 Always Practiced
teaching.
5 share my enthusiasm, tell stories,
and show how the material 3.37 0.591 Always Practiced
connects to the real world.
6  recognize and value the unique
strengths and talents of each 3.51 0.657 Always Practiced
learner.
Overall 3.50 0.569 Always Practiced

The results from Table 11 indicate that the teacher-respondents perceive their inspirational qualities
as always practiced, with an overall weighted mean of 3.50. This suggests that teachers consistently
demonstrate behaviors and attitudes that motivate and inspire their students. These findings suggest that
inspirational and motivational teachers play a key role in shaping students' attitudes, academic performance,
and personal growth. Teachers who exhibit qualities such as appreciation, forgiveness, and the ability to
motivate and inspire have a significant influence on their students' lives and learning experiences. The high
ratings for making an impact, motivating learners, and recognizing individual strengths suggest that teachers
are dedicated not only to teaching academic content but also to fostering a supportive and encouraging learning
environment. Although the slightly lower rating on being devoted, committed, and dedicated to teaching
indicates room for improvement, it still suggests that most teachers see their passion and dedication as integral
to their teaching practice. To further enhance inspirational teaching, schools could consider offering
professional development focused on emotional intelligence, storytelling techniques, and other methods for
creating more impactful connections with students. The data reveal unity with Carroll et al. (2021), which
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investigated the importance of teachers’ teaching attributes, particularly inspirational qualities, in how a
teacher’s enthusiasm, passion, belief in students, and genuine care can motivate and energize learners beyond
mere academic instruction. Inspirational teachers create a positive classroom atmosphere where students feel
valued, safe, and encouraged to take risks, which boosts their confidence, engagement, and willingness to learn.
These teachers model curiosity, perseverance, and a love for learning, helping students connect schoolwork to
their own lives and long-term goals. In this way, inspirational teaching attributes shape not only immediate
classroom outcomes but also students’ attitudes toward learning and their sense of self-worth over time.

Table 12. Level of Teachers’ Teaching Attributes in terms of Ethical Standard

As a teacher, ... WM SD Interpretation

1 inculcate good virtues and values. 3.43 0.611 Always Practiced

2 exercise fairness and impartiality. 3.43 0.695 Always Practiced

3 am aware of my boundaries as a 3.51 0.611 Always Practiced
teacher.

4  always respects my learners. 3.49 0.612 Always Practiced
never judge my learners. 3.54 0.611 Always Practiced

6  maintain the confidentiality of
student information, including
academic  records, personal 3.49 0.612
details, and any sensitive matters
shared in confidence.

Overall 3.49 0.625 Always Practiced

Always Practiced

The results from Table 12 show that the teacher-respondents perceive their ethical standards as always
practiced, with an overall weighted mean of 3.49. This indicates that teachers consistently adhere to ethical
principles in their professional practice. The data being revealed are in conformity with what Li et al. (2022)
had pointed out, that the importance of teachers’ teaching attributes in terms of ethical standards lies in how
a teacher’s integrity, fairness, respect, and sense of responsibility shape the trust and safety of the learning
environment. When teachers act according to high ethical standards, they model honesty, justice, and care,
which encourages students to value these same principles in their own behavior and choices. Ethical teaching
attributes also ensure that decisions about classroom management, assessment, inclusion, and discipline are
consistent, objective, and respectful of every student’s dignity and rights. This, in turn, strengthens the
credibility of the profession, deepens parent and community trust, and supports an environment where
students feel respected, protected, and motivated to learn, thereby positively influencing teaching and and
learning outcomes.

Table 13. Level of Teachers’ Teaching Attributes in terms of Generative Teaching Ability

As a teacher, I... WM SD Interpretation

1 present real-world problems or
scenarios that require students to
research, analyze, and develop
solutions.

2 encourage students to delve into
extended projects that require
them to research, design, create,
and present their findings.

3  encourage students to ask
questions, explore their own
interests, and design their own
research projects.

4  facilitate discussions in which
students take the lead, share their
perspectives,  challenge  one 3.6 0.497 Always Practiced
another, and build on each other's
ideas.

5  encourage students to teach one
another, explain concepts, and 3.29 0.572 Always Practiced
collaborate on projects.

6  create a safe space where students
feel comfortable taking risks,
making mistakes, and learning
from them.

Overall 3.5 0.560 Always Practiced

3.57 0.558 Always Practiced

3.54 0.561 Always Practiced

3.49 0.562 Always Practiced

3.51 0.612 Always Practiced
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The results from Table 13 indicate that the teacher-respondents perceive their generative teaching
ability as always practiced, with an overall weighted mean of 3.50. This suggests that teachers consistently
employ teaching methods that foster critical thinking, creativity, and active student engagement. These results
are consistent with Hidajat et al. (2023), who suggested that teachers who prioritize generative teaching
methods are likely to create an environment that nurtures students’ problem-solving skills, creativity, and
independent thinking. By engaging students in real-world problems, encouraging them to take ownership of
their learning through research projects, and facilitating student-led discussions, teachers foster a learning
culture that emphasizes active participation and collaboration. The high ratings for creating a safe space where
students can take risks and make mistakes suggest that teachers support a growth mindset, which is essential
for promoting deeper learning and personal development. However, the lower rating for encouraging students
to teach each other highlights an opportunity for teachers further to emphasize peer collaboration and the
development of communication skills.

Table 14. Level of Teachers’ Teaching Attributes in terms of Professional Expertise and Excellence

As a teacher, I... WM SD Interpretation
1 explain concepts clearly, connect Always Practiced
different ideas, and provide 3.54 0.658
relevant examples.
2 encourage students to work Always Practiced
together, share ideas, and learn 3.34 0.598
from each other.
3  create a positive and supportive Always Practiced

learning  environment  where
students feel safe, respected, and
valued.

4  stay current with research and Always Practiced
best practices, attend professional
development workshops, and seek 3.57 0.502
out opportunities to grow their
knowledge and skills

5  participate in school events, Always Practiced
collaborate with colleagues, and
contribute to the school's overall 3-43 0558
success.

6  receive citations and awards in
teaching.

3.63 0.553

3.46 0.612 Always Practiced

Overall 3.50 0.580 Always Practiced

The results from Table 14 indicate that the teacher-respondents perceive their professional expertise
and excellence as always practiced, with an overall weighted mean of 3.50. These findings suggest that teachers
who consistently practice professional expertise and excellence are likely to create a positive and effective
learning environment for their students. The emphasis on clear communication, connecting ideas, and
providing relevant examples indicates that these teachers are skilled at delivering content in an engaging and
understandable way, which is essential for fostering student success. The high rating for staying current with
research and attending professional development workshops reflects a commitment to continuous
improvement, ensuring that teachers remain informed about the latest teaching strategies and best practices.
Additionally, the strong emphasis on creating a safe and respectful learning environment shows that these
teachers prioritize students' emotional well-being alongside academic growth. However, the slightly lower
rating for participation in school events suggests that while teachers are highly professional in their teaching
and development, there may be opportunities to engage them in broader school activities further. Schools
could consider recognizing and encouraging teacher involvement in school-wide initiatives. The results being
revealed are in line with what Santos et al. (2024) had pointed out: the importance of teachers’ teaching
attributes in terms of professional expertise and excellence lies in how deeply they understand their content,
master evidence-based pedagogies, and exercise sound judgment in designing and adapting instruction to
meet diverse learner needs. Teachers with strong professional expertise consistently align their practices with
learning research, maintain high expectations, and use assessment and feedback to refine their teaching,
resulting in higher-quality classroom experiences and better student outcomes. Excellence in this domain also
signals continuous growth, reflection, and collaboration, reinforcing a culture of high standards that shapes
school climate, instructional leadership, and long-term student achievement.
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Table 15. Level of Teachers’ Teaching Attributes in terms of Mastery of the Subject Matter

As a teacher, I... WM SD Interpretation
1 know the subject matter. 3.4 0.604 Always Practiced
2 am a}ways yeady for the lessons 3.23 0.646 Sometimes Practiced

and in coming to my class.

am a wide reader. 3.46 0.598 Always Practiced

deliver clear, accurate, and .

updated content knowledge. 3-57 0.558 Always Practiced
5  answer pupils’ questions with .

#00d illustrations. 3.51 0.507 Always Practiced
6  break down complex concepts

into digestible parts, using clear 3.7 0.684 Always Practiced

language and relevant examples.

Overall 3.42 0.599 Always Practiced

The results from Table 15 show that the teacher-respondents perceive their mastery of the subject
matter as always practiced, with an overall weighted mean of 3.42. This suggests that teachers consistently
demonstrate a strong understanding of their subject and are generally prepared to teach effectively. These
findings suggest that teachers with strong subject-matter mastery can effectively communicate complex ideas
and provide students with a high-quality education. The high ratings for delivering clear, accurate, and up-to-
date content, as well as for breaking down complex concepts, indicate that teachers are capable of helping
students grasp challenging material. This is crucial for fostering student success and intellectual growth. The
moderately lower rating for being consistently ready for lessons may suggest that teachers occasionally face
challenges in lesson preparation, which could affect the flow of instruction. Schools could benefit from
providing additional support for lesson planning and preparation, such as professional development or
collaborative planning time, to help teachers feel more confident and organized in their teaching. Enhancing
readiness and preparedness could further improve the overall teaching experience and contribute to higher
student engagement and achievement. As thoughtfully noted by Nalipay et al. (2022), the importance of
teachers’ teaching attributes in terms of mastery of the subject matter lies in how deeply they understand the
content they teach, as this underpins the quality of the explanations, examples, and connections they make in
the classroom. When teachers possess strong subject-matter mastery, they can present concepts clearly,
anticipate and correct misconceptions, and link new ideas to prior learning and real-world contexts, which
enhances students’ understanding and retention. This deep knowledge also supports more confident, flexible,
and responsive teaching, enabling teachers to adapt lessons to different learners and foster higher-order
thinking,.

Table 16. Level of Teachers’ Teaching Attributes in terms of Classroom Management

As a teacher, I... WM SD Interpretation
1 am always a disciplinarian. 3.51 0.507 Always Practiced
2 show consistency in classroom .
rules and policies. 3.34 0.639 Always Practiced
3 utlhzes. clgss time well and 3.4 0.651 Always Practiced
maximizes 1t.
4  make sure that. the classroom is 3.51 0.562 Always Practiced
conducive learning.
5 model respectful communication
ar}d create a positive classroom 3.46 0.612 Always Practiced
climate where everyone feels
valued.
6  encourage collaboration and
teamwork, creating a sense of 3.4 0.608 Always Practiced
community in the classroom.
Overall 3.44 0.597 Always Practiced

The results from Table 16 indicate that the teacher-respondents perceive their classroom management
skills as always practiced, with an overall weighted mean of 3.44. This suggests that teachers consistently
implement effective classroom management strategies that foster a productive and positive learning
environment. These findings suggest that teachers who practice effective classroom management create an
environment conducive to learning in which students feel respected and supported. Teachers who maintain
discipline, enforce consistent rules, and use class time efficiently are likely to establish a structured and
productive learning environment. The high ratings for fostering respect, positive communication, and creating
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a conducive learning environment indicate that these teachers are successful in promoting an inclusive and
collaborative classroom culture. However, the moderately low rating for encouraging collaboration and
teamwork suggests there may be room to strengthen peer interactions and teamwork in the classroom. Schools
could benefit from providing additional resources or training to enhance collaborative teaching methods and
group activities, thereby improving classroom dynamics and encouraging active student engagement. By
refining their classroom management strategies, teachers can continue to foster a positive and effective
learning environment. As Gerza et al. (2024) note, teachers’ classroom management attributes can create an
orderly, predictable, and supportive environment that maximizes time on task and minimizes disruptions.
Teachers who demonstrate strong classroom-management attributes—such as clear expectations, consistent
routines, positive relationships, and calm, fair discipline—help students feel safe, respected, and focused,
which in turn strengthens engagement and learning. Effective classroom management also allows teachers to
organize instruction more efficiently, respond to individual needs, and maintain a positive classroom climate,
all of which are closely linked to better student behavior, higher achievement, and stronger teaching and
learning outcomes.

Table 17. Level of Teachers’ Teaching Attributes in terms of Innovativeness

As a teacher, L... WM SD Interpretation

1 implement different .

methods/strategies in teaching. 369 0.530 Always Practiced
2 3;:cgfsgtlcal or real situations in 3.51 0.562 Always Practiced
5 $$§§Stin(;1scuss1on fively and 3.63 0.490 Always Practiced
4 ?é;vfﬁlisn gshow great enthusiasm in 3.54 0.505 Always Practiced
5 {)ersesl(a)a;lrse visual aids and digitized 3.57 0.561 Always Practiced
6 go Dbeyond textbooks and

worksheets, incorporating digital .

tools and resources into their 3-43 0.631 Always Practiced

lessons.

Overall 3.56 0.547 Always Practiced

The results from Table 17 show that the teacher-respondents perceive their innovativeness as always
practiced, with an overall weighted mean of 3.56. This indicates that teachers consistently incorporate creative
and engaging methods into their teaching. These findings suggest that highly innovative teachers actively
engage their students through dynamic and diverse teaching methods. By implementing various strategies,
using real-world examples, and incorporating technology, these teachers create a more interactive and
stimulating learning environment. The high ratings for using visual aids, digital lessons, and displaying
enthusiasm reflect the teachers' commitment to keeping students interested and motivated, which is essential
for fostering deeper learning. However, the slightly lower rating for incorporating digital tools beyond
textbooks and worksheets suggests there may be opportunities to integrate technology into teaching practices
further. Schools could support this by providing professional development on digital tools and encouraging
teachers to experiment with new technologies to enhance their lessons. By continuing to focus on
innovativeness in teaching, educators can better meet the diverse needs of students and enhance their learning
experiences. As effectively conveyed by Ortan et al. (2021), teachers’ teaching attributes in terms of
innovativeness are related to their ability to continuously adapt, experiment with, and refine teaching
strategies to meet students’ needs better and keep learning relevant and engaging. Innovative teachers are
open to change, creatively redesign lessons, and integrate new methods or technologies, which increases
student motivation, participation, and active learning. Their ability to think beyond routine practices also
strengthens instructional competence, supports problem-solving and critical thinking, and helps schools
respond effectively to shifting contexts such as new curricula or crises, ultimately contributing to improved
teaching and learning outcomes.

Table 18. Level of Teachers’ Teaching Attributes in terms of Community/Stakeholders Linkages

As a teacher, IL... WM SD Interpretation
1 participate in community .
activities. 3.49 0.507 Always Practiced
2 make effort for the school to 0.572 Alwavs Practiced
recognized. 3-54 -57 Y

3 maintain open and -consistent

communication with parents. 34 0646 Always Practiced
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4  actively seek out partnerships with
local organizations, businesses, or
community groups to enhance 3.37 0.553
learning opportunities for the
learners.
5  build connections with local
businesses to provide students

Always Practiced

with opportunities for career 3.34 0.591 Alwavs Practiced
exploration, internships, or job Y
shadowing.

6  actively advocate for my pupils,
communicating their needs and

concerns to adml_nlstrators and 3.6 0.530 Always Practiced
ensuring they receive the support
they require.

Overall 3.46 0.567 Always Practiced

The results from Table 18 indicate that the teacher-respondents perceive their community and
stakeholders' linkages as always practiced, with an overall weighted mean of 3.46. This suggests that teachers
consistently engage with their broader community and stakeholders to enhance student learning experiences.
These findings suggest that teachers who actively engage with the community and stakeholders play a vital
role in supporting student development beyond the classroom. Teachers who advocate for their students'
needs, participate in community activities, and work to make their schools more well-known contribute to
creating a well-rounded educational environment. The strong emphasis on maintaining open communication
with parents reflects the importance of building relationships that foster student success. However, the slightly
lower ratings for seeking partnerships with local businesses and community groups suggest room for
improvement in establishing formal partnerships to enhance learning opportunities further. The results
revealed coincided with what Antonio (2023) had pinpointed: the importance of teachers’ teaching attributes
in community and stakeholder linkages that connect classroom learning to the wider school community,
including parents, local leaders, and civic organizations. Teachers who actively build and sustain these
relationships help create an environment in which families and stakeholders feel involved, informed, and
supportive of school goals, which, in turn, strengthens student motivation, attendance, and sense of belonging.
Strong community linkages also provide additional resources, real-world learning experiences, and collective
ownership of education, all of which enrich the teaching-learning process and contribute to improved academic
and social outcomes for learners.

Research Question 4: Is there a significant relationship between the teachers’ hedonic
and eudaimonic workplace well-being and their teaching attributes?

Table 19. Correlational Analysis Between Workplace Well-being and Teacher Attributes

Independent . .
Variable Dependent Variable r-value p-value Interpretation
Inherent Personal _
Characteristics .009 0.960 Not Significant
Good Interpersonal L
Relationship 0.084 0.630 Not Significant
Inspirational 0.304 0.076 Not Significant
Ethical Conduct -0.057 0.744 Not Significant
Generative Teaching Ability 0.280 0.103 Not Significant
ProfessuE):nal 1]iixpertlse and -0.010 0.953 Not Significant
Workplace Well- Xcellence
being Mastery of the Subject Matter 0.198 0.254 Not Significant
Classroom Management 0.235 0.175 Not Significant
Innovativeness 0.023 0.895 Not Significant
Community/Stakeholders’ L
Linkages 0.177 0.308 Not Significant

Table 19 presents the results of the analysis of the relationship between workplace well-being and
teacher attributes, which revealed that none of the relationships were statistically significant (all p > .05). The
computed r-values ranged from -.057 to .304, indicating weak correlations in both positive and negative
directions. For example, workplace well-being showed a small positive correlation with inspirational teaching
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(r = .304, p = .076) and generative teaching ability (r = .280, p = .103), though neither reached statistical
significance. Similarly, negligible associations were observed with inherent personal characteristics (r = .009,
p = .960) and professional expertise (r = -.010, p = .953). The results of this research indicate that workplace
well-being, as assessed using the metrics employed in this study, does not show a significant predictive
relationship with the identified teaching attributes. This suggests that the factors contributing to a positive
work environment may not directly influence the specific attributes or qualities of effective teaching. Further
exploration is needed to understand the complexities of how these elements interact and to uncover any
potential underlying factors that may contribute to this lack of association. The absence of significant
correlations suggests that, within this dataset, teachers’ workplace wellbeing does not have a direct and
measurable impact on their teaching attributes. This means that higher or lower levels of well-being were not
consistently linked to stronger or weaker performance in areas such as ethical conduct, classroom management,
or subject mastery. This finding highlights the complexity of the factors that shape teaching performance.
Rather than well-being alone, factors such as professional training, institutional culture, and school leadership
practices may play a stronger role in how teachers behave in the classroom. For example, how teachers are
prepared during pre-service education, the quality of in-service professional development, and the norms and
expectations upheld in a school can directly influence their ethical standards, management strategies, and
content knowledge, even when their personal well-being varies. As effectively emphasized by Edara et al.
(2021), workplace wellbeing and teaching attributes are deeply interconnected because how teachers feel at
work directly shapes how they teach and how students learn. When teachers have strong workplace wellbeing
marked by a manageable workload, supportive leadership, positive relationships, and a sense of purpose, they
are more likely to demonstrate positive teaching attributes such as patience, clarity, empathy, and
responsiveness to learners’ needs. In contrast, poor well-being, especially when marked by chronic stress,
burnout, or lack of support, tends to weaken instructional consistency, reduce emotional availability, and lower
classroom engagement.

Research Question 5: Based on the implicated findings, what wellness plan for teachers
can be developed?

One significant study conducted by Turner and Thielking (2022) in Australia examined the effects
of positive psychology strategies on teachers' wellbeing and their teaching attributes. The mixed-methods
study found that when teachers intentionally used four evidence-based strategies—focusing on
individual strengths, providing social support, finding meaning in their work, and identifying positive
aspects in their environment—their well-being improved significantly. Teachers reported feeling less stressed
and more engaged with their teaching, which translated into more student-centered practices. They noted
that their students appeared calmer, more engaged, and completed more work. The findings suggest that
enhancing teacher  wellbeing through  positive psychology  notonly  benefits educators  but also
positively impacts student learning outcomes, highlighting the interconnectedness of teacher and pupil
experiences in the classroom. Likewise, the study by Carroll et al. (2021) investigated the downstream effects
of two 8-week stress reduction interventions for teachers on their students. The results showed that reductions
in teacher-reported stress and burnout were associated with improved student perceptions of teacher support,
increased academic self-perception, and overall improved student well-being. The study demonstrated positive
downstream effects of teacher well-being programs on student outcomes, highlighting the importance of
supporting teacher mental health to enhance student learning. Moreover, the study by Sisask et al. (2024)
found significant correlations among teacher satisfaction with their school, psychological well-being, and
readiness to help students with mental health problems. Teachers with higher levels of job satisfaction and
psychological well-being were more likely to feel prepared to support students experiencing mental health
difficulties. The study emphasized the importance of creating a supportive, positive school environment that
prioritizes teacher well-being, as this can directly affect teachers' ability to address students' mental health
needs effectively. In addition, the study by Villarosa and Ganotice (2022) analyzed 20 studies examining the
relationship between teacher burnout and student engagement. The findings consistently showed a negative
correlation between teacher burnout and student engagement. Burned-out teachers were more likely to exhibit
less enthusiasm, less positive interactions with students, and less effective classroom management, leading to
decreased student engagement and motivation. It concluded that teacher burnout has a detrimental impact on
student engagement and emphasized the importance of addressing it to foster positive learning environments.
Moreover, the study conducted by Kidger et al. (2022) explored teachers' perspectives on the impact of
consciously using positive psychology strategies on their teaching attributes and student learning. The findings
revealed that teachers who actively used these strategies experienced positive effects in both areas, suggesting
a strong link among teacher well-being, teaching practices, and student outcomes. The study highlights the
importance of promoting teacher well-being through positive psychology interventions. It emphasizes the need
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for further research to explore the relationship between teachers' use of positive psychology principles, teacher
wellbeing, teaching practice, and student learning.

In addition, Skaalvik and Skaalvik (2022) investigated the relationship between teacher stress and
student academic achievement. It found that teachers experiencing high levels of stress were more likely to
have students with lower academic performance. The study also found that teacher stress negatively impacted
classroom climate, leading to decreased student motivation and engagement. It emphasized the importance of
addressing teacher stress to improve student learning outcomes. It suggested that interventions aimed at
reducing teacher stress can positively impact student academic achievement and overall well-being.
Furthermore, the longitudinal study by Li et al. (2022) followed a group of teachers over 3 years, examining
the relationship between teacher well-being and student academic achievement. The results showed that
teachers with higher levels of well-being were more likely to have students with higher academic achievement.
The study also found a positive correlation between teacher wellbeing and student engagement, suggesting a
strong link between teacher wellbeing and student success. This study provides strong evidence that teacher
well-being is a significant predictor of student academic achievement. It highlights the importance of investing
in teacher wellbeing programs and initiatives to improve student outcomes. Similarly, in their study, Hidajat
et al. (2023) found that teachers who reported lower levels of distress and burnout experienced improvements
in students’ perceptions of teacher support. Changes in teacher well-being correlated with positive shifts in
students' academic self-perceptions and overall well-being. Specifically, reductions in teacher burnout were
linked to enhanced student perceptions of classroom support and engagement. These results underscore the
dynamic relationship between teacher mental health and student experiences, suggesting that improving
teacher well-being can lead to better academic outcomes for students.

In the Philippines, research by Santos et al. (2024) found that a positive school climate significantly
contributed to teachers’ well-being, while individual behaviors such as job crafting also played a crucial role.
Improved teacher well-being was associated with enhanced student motivation, achievement, and overall
academic performance. This study emphasized the importance of both environmental and personal factors in
fostering teacher well-being, which in turn benefits student learning. The study by Nalipay et al. (2022)
highlights the importance of teacher well-being in influencing teaching effectiveness and student learning
outcomes. The study found that improved teacher well-being correlated with more student-centered teaching
approaches. Teachers became more focused on developing relationships with students and fostering a
supportive classroom environment. The study underscores the necessity of prioritizing teacher well-being as a
foundational element for effective teaching and positive student outcomes. It highlights that when teachers
feel supported and valued, they are more likely to create enriching learning environments for their students.
Moreover, Gerza et al. (2024) report that teachers reported high levels of psychological, physiological, and
social well-being. The study emphasized the need for school administrators to prioritize teacher well-being by
balancing empathy and flexibility, adapting to individual teachers' needs, and promoting professional
development. The findings suggest that a supportive school environment can enhance teacher well-being,
which is crucial for maintaining effective teaching practices and improving student outcomes. The study
conducted by Ortan et al. (2021) found that most teachers demonstrated a high level of psychological well-
being, although some areas, like purpose in life, needed attention. The study found a strong correlation
between high self-efficacy in teaching attributes and psychological well-being. Teachers attributed their self-
efficacy to careful lesson planning and creative teaching strategies. Teachers exhibited very high motivation
levels across various aspects except for amotivation, indicating that psychological well-being significantly
influences both self-efficacy and motivation. These findings highlighted that enhancing teacher well-being
through targeted interventions can improve self-efficacy and motivation, thereby benefiting student learning
outcomes. Finally, the study conducted by Antonio (2023) found that teachers reported experiencing minimal
sleep issues but faced social well-being challenges almost daily. The study established a low direct relationship
between mental health levels and the development of learning resources, suggesting that while mental health
is important, other factors also play a role in resource development. The results indicate that addressing mental
health can positively influence teachers' capabilities in resource development, which is essential for effective
teaching. It concluded that teacher well-being is vital for effective teaching practices and positive student
learning outcomes. Moreover, the findings underscore the importance of implementing wellness programs and
support systems for teachers to foster an environment conducive to both educator satisfaction and student
success. The study by Edara et al. (2021) on teachers' well-being in the Philippines emphasizes the crucial
impact of teachers' well-being on teaching practices and student learning outcomes, especially in light of
significant educational reforms such as the K-12 program. This program's implementation has produced mixed
results: while it aims to enhance educational quality and better prepare students for higher education and
employment, it faces persistent challenges, including inadequate infrastructure, insufficient teacher
preparedness, and socio-economic disparities. These issues adversely affect both teachers' wellbeing and
students' learning experiences. The research highlights a vital interrelationship between teachers' well-being,
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their teaching attributes, and pupil learning outcomes, underscoring the need for comprehensive support
systems that address these interconnected factors to improve the overall educational landscape in the
Philippines. As teachers navigate the complexities of modern teaching, prioritizing their well-being is a critical
strategy for improving both teaching effectiveness and student learning outcomes. This research advocates for
systemic changes within educational institutions that emphasize mental health support, professional
development, and a culture of care.

Ethical Considerations

This study was conducted in accordance with established ethical principles to protect the rights,
privacy, and welfare of the teacher-participants. Prior to conducting the study, the researcher sought
permission from the appropriate school authorities before administering the research instrument. The
participants were informed of the study's purpose, objectives, and procedures through an informed consent
form, and their participation was entirely voluntary. They were also assured that they could decline to
participate or withdraw from the study at any time without any negative consequences. The confidentiality and
anonymity of the participants were strictly maintained by ensuring that no personally identifiable information
was disclosed and that all responses were reported only in aggregate form. Furthermore, all data collected were
used solely for academic and research purposes and were handled in accordance with the provisions of the
Data Privacy Act of 2012 (Republic Act No. 10173), ensuring the privacy and security of the information
provided by the participants.

Conclusion

Teachers experience balanced workplace well-being through both pleasure-based satisfaction from
institutional support, such as benefits and clear policies, and purpose-driven fulfillment from strong
interpersonal relationships and a sense of connection at school. Across all teaching attribute dimensions,
teachers consistently demonstrated strong professional self-efficacy, feeling most confident in their innovative
and adaptive teaching methods, while showing stable competence aligned with professional teaching
standards. Collectively, these findings indicate a supportive environment conducive to teacher effectiveness
and wellness planning focused on relationships and creativity.

Reccomendations

Based on the findings, the study recommended that the Department of Education Officials develop
policies prioritizing technology integration and allocate sufficient resources to enhance technological
infrastructure and training in schools. School Heads were advised to use insights from the study to assess their
schools' technological readiness and to implement plans to improve technology resources and support.
Teachers were encouraged to adapt their instructional methods to incorporate more technology-based learning
and to pursue professional development in technology education to support their students better. Additionally,
students were urged to engage in activities and programs that enhance their technological skills. These
recommendations aimed to create an educational environment where technology was seamlessly integrated,
enhancing learning outcomes and preparing students for future challenges in a technology-centric world.
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