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Abstract. This study explores how student-led film production can
transform the teaching and learning of Creative Writing among Grade 12
Humanities and Social Sciences (HUMSS) learners at Bangkulasi Senior
High School in Navotas City. In many senior high school English
classrooms, creative outputs are still commonly confined to traditional
written tasks, limiting opportunities for learners to fully express ideas
through contemporary and multi-modal forms of storytelling. Addressing
this gap, the study examined how the integration of a “script-to-screen”
project enriched learners’ literary skills, creativity, and sense of
authorship through collaborative filmmaking experiences. Grounded in
constructivist pedagogy, the research employed a qualitative descriptive
design involving thirteen purposively selected Grade 12 HUMSS learners
who successfully completed the entire film production process from
scriptwriting to screen adaptation. Data were collected through semi-
structured face-to-face interviews, reflective journals, and classroom
observations, and were analyzed thematically to capture the participants’
lived experiences and creative development. Findings revealed that the
process of translating written narratives into cinematic presentations
significantly enhanced students’ understanding and application of literary
elements such as plot structure, characterization, conflict development,
and authentic dialogue. Learners also demonstrated increased confidence
in expressing their narrative voice and greater ownership of their creative
work. Moreover, the collaborative nature of filmmaking strengthened
communication, problem-solving, and teamwork skills, making learning
more engaging and meaningful. Despite these positive outcomes,

participants also encountered challenges related to limited technical
resources, time management, and production demands. Based on the
findings, the study proposes a contextualized multi-modal creative
learning framework that supports technology-integrated and student-
centered approaches in Creative Writing instruction. The research
highlights the value of film production as an innovative pedagogical
strategy that nurtures both literary competence and 21st-century learning
skills among senior high school learners.

Keywords: Constructivist Pedagogy; Film Production; HUMSS Learners;
Narrative Agency; Transmediation

Introduction

In the contemporary landscape of secondary education, the intersection of technological
media and literary composition demands a critical reassessment of classroom pedagogy. Traditional English
language arts instructions within senior high school programs have historically anchored student output
within purely print-based configurations. However, within the Department of Education's (DepEd) K-to-12
Curriculum, specialized subjects under the Humanities and Social Sciences (HUMSS) strand —specifically
Creative Writing and Creative Nonfiction require instructional delivery frameworks that do more than
enforce rote grammatical mastery; they must cultivate nuanced artistic voice, thematic sophistication, and
active cultural critique. The United Nations Sustainable Development Goal for Quality Education (SDG
Target 4.4) explicitly underscores the necessity of fostering technical, vocational, and creative skill sets that
empower youth for cognitive and socio-economic resilience. Despite these explicit curricular objectives,
secondary public-school classrooms in highly urbanized divisions like Navotas City frequently grapple with a
persistent instructional dilemma: creative writing outputs often remain confined to isolated desktop
assignments, leading to transactional writing behaviors and lower engagement among senior high school
learners.

The foundational paradigm of multi-modal literacy asserts that meaning making in the 21st century
occurs through multiple forms of communication, including linguistic, visual, auditory, spatial, and
performative modes. When a student transitions a conceptual narrative from "script to screen," they do not
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merely change its medium; they undergo a complex cognitive re-translation. This process forces the learner
to externalize abstract textual descriptions into concrete visual framing, character blockings, and subtextual
cinematic dynamics. Within the context of Bangkulasi Senior High School in Navotas City, HUMSS learners
are exposed to diverse social realities and meaningful lived experiences; however, they are often given limited
opportunities to express these stories through collaborative and creative learning platforms.

While existing literature thoroughly documents the value of media literacy in general secondary
tracks, there remains limited qualitative research examining how student-led micro-film production
improves specific creative writing skills such as plot development, characterization, and dialogue
construction among public school HUMSS learners. This study directly addresses this research gap by
evaluating a deliberate pedagogical intervention that embeds independent film production into the creative
writing curriculum.

Research Questions
The primary objective of this study is to qualitatively evaluate the effects of the "script-to-screen"
student-led film production model on the creative writing competencies and creative agency of Grade 12
HUMSS learners at Bangkulasi Senior High School. Specifically, the investigation seeks answers to the
following questions:
1. How does the process of student-led film production transform the creative writing competencies of
HUMSS learners in terms of;
1.1 Structural Plot Development;
1.2 Characterization and Interiority; and
1.3 Subtextual Dialogue and Pacing?
2. How does the experiential transition from written text to cinematic production influence the
learners' creative agency, collaboration dynamics, and narrative identity?
3. Based on the insights gained from the field, what contextualized pedagogical framework can be
developed to optimize multi-modal creative writing instruction in secondary public educational
environments?

Scope and Delimitation of the Study

The scope of this investigation is delimited exclusively to active Grade 12 HUMSS learners enrolled at
Bangkulasi Senior High School, Navotas City, during the current academic period, who have participated in
the complete conceptualization, writing, shooting, and editing of original micro-films. The study isolates the
qualitative shifts in literary understanding and learner agency and explicitly excludes the quantitative
assessment of generalized reading comprehension markers or technical cinematography engineering
proficiencies.

Literature Review

Multi-Modal Literacy Frameworks in Creative Writing

The conceptual evolution of literacy from a singular, text-centered construct to a multi-modal paradigm
has significantly transformed contemporary language arts instruction. Multi-modality posits that meaning is
constructed not only through written language but also through visual, auditory, spatial, and performative
modes of communication. Within creative writing instruction, integrating multi-modal practices encourages
learners to move beyond traditional textual expression and engage with multiple semiotic systems
simultaneously. Activities such as visual storyboarding, scene blocking, and cinematic sequencing require
students to examine structural pacing, narrative transition, and emotional framing in ways that conventional
written exercises may not fully achieve. Furthermore, the transformation of written text into alternative
media forms involves what cognitive scholars describe as “transmediation,” or the process of translating
meaning across sign systems. This cognitive process demands a deeper internalization of narrative structure,
characterization, and thematic intent. Existing studies suggest that students who reinterpret written
narratives into audio-visual forms develop heightened meta-linguistic awareness and stronger interpretive
abilities. However, despite growing scholarship on multi-modal literacy, much of the existing literature
primarily focuses on digital storytelling, media literacy, or generalized technology integration. Limited
research specifically examines how student-led film production functions as a structured pedagogical
intervention for enhancing creative writing competencies among senior high school Humanities and Social
Sciences (HUMSS) learners within Philippine public-school contexts. Consequently, there remains a
significant gap in understanding how cinematic production processes directly influence narrative voice,
dialogue construction, and literary craftsmanship in secondary creative writing instruction.
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Constructivist Pedagogy and Student-Led Media Production

Grounded in Vygotskian constructivism, contemporary media arts education emphasizes that
meaningful learning occurs through active collaboration, authentic problem-solving, and socially situated
experiences. Student-led film production exemplifies a constructivist learning environment by transforming
the classroom from a teacher-centered instructional space into a collaborative creative studio. Within this
framework, educators function primarily as facilitators while learners assume active responsibility for
planning, producing, revising, and evaluating creative outputs. Research on project-based and collaborative
learning environments consistently demonstrates positive effects on learner motivation, engagement, and
communication skills. When students participate in authentic media production tasks, they transition from
passive consumers of information into active creators of cultural and literary artifacts. This shift strengthens
learner autonomy and encourages deeper emotional investment in the writing process. Nevertheless, current
studies frequently examine project-based learning in broad educational terms without fully exploring the
pedagogical relationship between student-led filmmaking and the development of advanced creative writing
skills. Existing literature often prioritizes technological engagement or collaborative learning outcomes while
overlooking how the production process itself reshapes learners’ understanding of plot architecture,
characterization, and narrative perspective. This reveals a need for more localized and discipline-specific
investigations that connect constructivist media production directly to creative writing development among
HUMSS learners.

Structural Characterization and Dialogue Development in Cinematic Writing

The transition from traditional prose writing to cinematic screenwriting requires substantial narrative
precision and structural discipline. Unlike prose fiction, where authors may rely heavily on exposition and
internal narration, screenplay writing demands that meaning be communicated primarily through visible
action, gesture, pacing, and spoken dialogue. This limitation compels learners to apply the literary principle
of “show, don’t tell,” requiring greater intentionality in language selection and scene construction. To
effectively portray character interiority within cinematic narratives, student writers must construct
behavioral cues, symbolic actions, and subtextual dialogue that communicate emotional complexity without
excessive exposition. As a result, screenplay writing trains learners to prioritize lexical precision, concise
expression, and rhythmic pacing. Several studies have acknowledged the value of scriptwriting activities in
improving communication and storytelling skills. However, there remains limited empirical discussion
regarding how screenplay-based instruction specifically enhances literary elements such as subtext
development, emotional layering, and narrative coherence within senior high school creative writing
curricula. Moreover, few Philippine-based studies investigate how learners experience the shift from prose-
centered writing to cinematic storytelling as part of a formal classroom intervention. This absence of
contextualized inquiry highlights the necessity of examining how script-to-screen pedagogy refines literary
competence among adolescent writers in public secondary schools.

Narrative Agency and Collaboration in Differentiated Learning Environments

Collaborative media-making strategies also function as effective mechanisms for differentiated
instruction in diverse classroom settings. Student-led film production naturally accommodates varied learner
strengths by distributing responsibilities across multiple creative and technical roles, including
screenwriting, directing, acting, editing, sound design, and production management. Such flexibility allows
students to participate according to their individual cognitive abilities, artistic interests, and communication
styles. The collaborative nature of filmmaking further establishes a community of practice in which peer
critique, revision, and reflective dialogue become embedded within the creative process. Instead of viewing
writing as an isolated academic requirement, learners begin to recognize storytelling as a collective and
socially meaningful endeavor. Rehearsals, scene revisions, and production discussions generate continuous
feedback loops that strengthen narrative confidence and creative identity formation. Although recent
Philippine-based studies support the effectiveness of multimodal and project-based approaches in improving
learner engagement, critical thinking, and communication skills, many of these investigations remain broad
in scope and centered primarily on general classroom performance. Limited studies specifically explore the
lived experiences of HUMSS learners engaged in full-scale student-led film production as a means of
transforming creative writing instruction. Additionally, there is insufficient qualitative research documenting
how collaborative cinematic production influences students’ narrative agency, creative ownership, and
literary self-expression within resource-constrained public-school environments. Therefore, this study seeks
to address these gaps by examining how the “script-to-screen” process shapes the creative writing
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experiences, literary competencies, and narrative development of Grade 12 HUMSS learners at Bangkulasi
Senior High School.

Methodology

Research Design

This study utilized a qualitative descriptive design to systematically capture, analyze, and interpret
the experiential reflections of senior high school learners. A qualitative approach is highly appropriate for
this investigation, as it seeks to examine complex psychological and pedagogical phenomena—such as the
development of creative agency, the internal cognitive steps of transmediation, and collaborative peer
negotiations—that cannot be fully captured through quantitative metrics. The descriptive framing ensures
that the authentic voices and lived field experiences of the student-creators are preserved and presented with
high contextual accuracy and minimal interpretive distortion.

Sampling Design

The study involved thirteen purposively selected Grade 12 Humanities and Social Sciences (HUMSS)
learners from Bangkulasi Senior High School who successfully completed the full “script-to-screen” creative
production process. Purposive sampling was employed because the study specifically sought information-
rich participants who possessed direct and substantial experience related to the phenomenon under
investigation. The selected learners actively participated in all major stages of the project, including narrative
writing, screenplay adaptation, storyboarding, acting, filming, editing, and reflective evaluation. The
inclusion criteria required participants to: (1) be officially enrolled as Grade 12 HUMSS learners during the
conduct of the study; (2) complete the entire student-led film production cycle; (3) participate in the semi-
structured interviews and reflective journaling activities; and (4) demonstrate willingness to share their
experiences regarding the integration of film production into Creative Writing instruction. Learners who
were unable to complete the production process or declined participation in interviews were excluded from
the study. Purposive sampling was considered appropriate because qualitative research prioritizes depth,
contextual understanding, and experiential richness rather than statistical generalization. By selecting
learners who directly engaged in the multimodal creative process, the researcher obtained detailed narratives
and reflective insights necessary for understanding how student-led film production influenced creative
writing competencies, narrative identity, and collaborative learning experiences.

Research Locale

The investigation was conducted on-site at Bangkulasi Senior High School, located in the Schools
Division Office (SDO) of Navotas City, National Capital Region (NCR), Philippines. Bangkulasi Senior High
School is a public secondary institution serving a highly urbanized student population. This specific urban
locale offers an invaluable setting for the study, as it highlights how multi-modal media interventions can be
successfully organized and sustained within resource-constrained public-school classrooms by leveraging
ubiquitous mobile technology.

Research Participants

The research cohort consisted of thirteen (13) Grade 12 Humanities and Social Sciences (HUMSS)
learners. To ensure effective qualitative triangulation, the participants were purposively grouped according to
their roles in the production process, allowing for a comprehensive representation of perspectives across
different stages of the production pipeline. Specifically, the cohort included five (5) primary student
screenwriters, four (4) student directors, and four (4) technical editors. Among the participants, three (3)
served as lead screenwriters, while two (2) contributed as supporting screenwriters with specialized roles
such as continuity and research. The directing group was composed of four (4) participants who assumed
responsibilities including visual design, storyboarding, set coordination, and audio supervision. Meanwhile,
the technical editing group included four (4) participants assigned to roles such as visual effects (VFX),
sound engineering, and asset management. In terms of gender distribution, the cohort was composed of both
male and female learners, ensuring diversity in perspectives and experiences. This structured distribution of
participants across roles and responsibilities strengthened the reliability of the data by capturing varied
insights from writing, directing, and post-production phases, thereby enhancing the depth and credibility of
the qualitative findings.
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Research Instrument

The study utilized a semi-structured interview guide that was content validated by a panel of senior
educational experts in language pedagogy and media arts. The primary instrument featured open-ended core
questions designed to elicit deep reflections on narrative choices, structural writing shifts, and collaborative
experiences, while flexible probing questions allowed participants to unpack their responses in detail. To
prevent data loss and ensure transcription accuracy, all conversations were captured using high-resolution
digital audio recorders on smartphones, with the absolute consent of the participants. Secondary data
sources, including student storyboards, script drafts, and final project video portfolios, were analyzed
alongside the interview transcripts to support robust qualitative data triangulation. The semi-structured
interview guide underwent content validation by three experts specializing in English education, qualitative
research, and creative writing instruction. Validation focused on clarity, relevance, coherence, alignment
with the research objectives, and appropriateness of the interview questions for senior high school
participants. Necessary revisions were incorporated based on the validators’ recommendations prior to the
actual data gathering procedure.

Data Gathering Procedure

The data gathering process followed a systematic and structured procedure to ensure the rigor and
credibility of the study. First, formal administrative clearance was obtained from the Office of the School
Principal and the Senior High School Humanities and Social Sciences (HUMSS) Department Head of
Bangkulasi Senior High School prior to the conduct of the research. Following approval, the project
implementation phase was carried out within a designated instructional period, during which student
participants collaboratively transformed their original written scripts into five-minute digital micro-films
using mobile devices as part of the pedagogical intervention. Subsequently, field data were collected after the
final screening showcase through face-to-face semi-structured interviews conducted in a private classroom
setting to ensure participant comfort, openness, and confidentiality. Finally, all recorded interviews were
transcribed verbatim, and the resulting transcripts were returned to the participants for member-checking.
This validation process allowed participants to review and confirm the accuracy of the transcriptions,
ensuring that their responses were faithfully represented and aligned with their intended meanings.

Results and Discussions

Transformation of Creative Writing Competencies

The thematic analysis revealed that transitioning narratives from script to screen significantly
transformed the creative writing competencies of HUMSS learners. The production process required
students to move beyond abstract narration and engage in deliberate visual, structural, and performative
storytelling decisions.

Structural Plot Development

Learners demonstrated notable improvements in structural plotting and narrative organization. Unlike
traditional written outputs that often-permitted extended exposition and loosely connected events, the
demands of film production required students to maintain narrative economy and coherent scene
progression. Informant A explained:

“When I was just writing the short story, I could write pages and pages of internal thoughts and long
backgrounds. But when we started turning it into a film script, my director told me we couldn't shoot three
pages of a character just sitting and thinking. I was forced to rewrite the plot so that things actually happen
on screen. It made me realize that every scene must directly cause the next one.”

Participant responses collectively suggest that the shift from print-based narration to screen
adaptation encouraged learners to prioritize causality, scene functionality, and concise storytelling. The
findings reinforce constructivist literacy perspectives which emphasize that multimodal engagement enables
learners to recognize structural relationships within texts more critically than traditional writing
environments alone.

This finding supports the study of Xu (2023), which found that multimodal composing activities
enhance learners’ narrative organization, expressive writing skills, and overall storytelling precision.
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Characterization and Interiority

The findings further revealed that representing internal emotions through visual performance
strengthened students’ characterization skills. Instead of relying on explicit narration, learners explored
physical actions, symbolic gestures, and behavioral details to communicate emotional depth. Informant F
shared:

“In our group, our main character was dealing with intense guilt after an argument. In my initial draft, I
simply wrote that he felt heavy and regretted everything. But during the script reading, we had to figure out
how the audience would see that guilt. So, we rewrote the scene: the character constantly washes his hands
until they turn red while looking at a shattered phone. It taught me how to show deep feelings through
actions instead of just explicitly explaining them in the text.”

The emerging patterns indicate that screenwriting activities strengthened learners’ ability to
translate abstract emotions into concrete visual representations, deepening their understanding of “show,
don’t tell” as a functional narrative principle rather than a theoretical rule.

The result also reflects the observations of McGrail et al. (2021), who emphasized that digital
multimodal composition encourages learners to communicate meaning through visual and symbolic
representation rather than excessive textual exposition.

Subtextual Dialogue and Pacing

A significant transformation also occurred in students’ dialogue construction and conversational
pacing. Hearing scripts performed aloud enabled learners to identify unnatural phrasing, excessive
exposition, and weak conversational rhythm. Informant B reflected:

“Hearing my classmates read my written dialogue out loud was an eye-opener. It sounded way too formal,
like a textbook, not how teenagers actually speak in Navotas. We sat down and cut out half the lines,
replacing them with subtle glances or brief, incomplete sentences. I learned that what a character chooses not
to say out loud is often much more powerful than a long monologue.”

Thematic convergence suggests that multimodal production enhanced sensitivity to natural speech
patterns, subtext, and dramatic pacing, allowing learners to refine dialogue into more authentic and
emotionally resonant exchanges.

Similarly, Kolovou et al. (2021) noted that collaborative multimodal writing environments help
learners develop more natural dialogue construction and deeper sensitivity to audience interpretation.

Amplification of Learner Agency and Narrative Identity
Beyond technical writing development, the script-to-screen process functioned as a collaborative
learning space that strengthened learner agency, creative confidence, and narrative identity.

Creative Ownership and Voice

The student-led nature of the project cultivated a heightened sense of ownership over the creative
process. Learners assumed responsibility for scripting, directing, and production decisions, gradually
repositioning themselves as active creators. Informant G shared:

“At first, we were terrified because our teacher didn't tell us exactly where to put the camera or how to resolve
our script's ending. But as we argued, revised, and finally shot the scene, we realized this was entirely our
story. Seeing our vision on screen gave me a massive confidence boost. I finally felt like a real writer with
something important to say.”

Findings indicate that creative autonomy significantly contributed to narrative confidence and
authorship identity, aligning with constructivist principles of learner-centered production and experiential
meaning-making.

This finding is consistent with Allagui (2022), who emphasized that multimodal creative activities
strengthen learner autonomy, confidence, and ownership of creative expression.
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Navigating Collaborative Challenges
Despite positive outcomes, participants encountered challenges related to time constraints, technical
limitations, and group decision-making.

Informant J explained:

“It wasn't a perfectly smooth ride. We had major disagreements during editing about which scenes to cut and
balancing the shot with our other subjects was highly stressful. Plus, we only had our basic smartphones and
had to shoot around noisy areas in Navotas. But overcoming those limitations forced us to be highly
resourceful with our editing choices.

Despite these challenges, the findings suggest that resource limitations and collaborative negotiations
become opportunities for adaptive problem-solving and creativity. This observation aligns with Alcaraz et al.
(2023), who argued that collaborative filmmaking environments promote flexibility, innovation, and
practical decision-making among learners.

Contextualized Multi-Modal Creative Learning Framework (CMCLF)

Based on the thematic findings, this study proposes a Contextualized Multi-Modal Creative Learning
Framework (CMCLF) designed to guide the implementation of student-led film production in Creative
Writing classes. The framework is composed of five progressive stages:

1. Script Construction (Literary Foundation Stage)
Learners begin by writing a traditional narrative or short story. At this stage, focus is placed on:
1.1 plot structure
1.2 characterization
1.3 setting development
1.4 thematic intention

This stage ensures that foundational creative writing competencies are established before multimodal
transformation.

2. Script Deconstruction and Adaptation (Transmediation Stage)

Students collaboratively analyze their written work and convert it into screenplay format. They identify:
2.1 scenes that can be visually represented
2.2 internal narration that must be externalized
2.3 dialogue requiring simplification or revision

This stage strengthens narrative economy and “show, don’t tell” application.

3. Production Design and Role Allocation (Collaborative Structuring Stage)
Learners are assigned production roles such as:

3.1 screenwriter

3.2 director

3.3 actor

3.4 editor

3.5 production manager

This stage promotes differentiated learning, collaboration, and shared accountability.

4. Filming and Iterative Revision (Experiential Production Stage)
Students execute filming while continuously revising scenes based on:
4.1 performance clarity
4.2 dialogue naturalness
4.3 visual coherence
4.4 audience interpretability
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This stage highlights real-time problem solving and creative negotiation.

5. Reflection and Narrative Evaluation (Metacognitive Stage)
After production, learners engage in reflective journals and discussions focusing on:
5.1 how writing changed through filming
5.2 what literary skills were strengthened
5.3 how collaboration influenced creativity
5.4 how narrative identity evolved

This final stage consolidates learning and reinforces metacognitive awareness.

Framework Synthesis

Collectively, the CMCLF demonstrates that creative writing development is most effective when
learners progress through a structured cycle of writing — adapting — producing — reflecting. This cyclical
process transforms writing from a static academic task into a dynamic, collaborative, and multimodal literacy
experience.

Contextualized Multi-Modal Creative Learning Framework (CMCLF)
for Transforming Creative Writing through Student-Led Film Production

REFLECTION AND
NARRATIVE EVALUATION
(Metacognitive Stage)

FILMING AND
ITERATIVE REVISION

PRODUCTION DESIGN
AND ROLE ALLOCATION

SCRIPT CONSTRUCTION
(Literary Foundation Stage)

(Collaborative Structuring Stage) (Experiential Production Stage)
|
3 ‘
= TI=» (
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Figure 1. The Contextualized Multi-Modal Creative Learning Framework (CMCLF) for transforming Creative Writing
instruction through student-led film production.

Ethical Considerations

Ethical protocols were systematically implemented throughout the duration of the study to ensure
the protection, dignity, and rights of all participants. Because some senior high school learners may
technically be minors, institutional parent-guardian consent forms were secured in addition to individual
participant assent agreements prior to the commencement of any data collection procedures. Full
participant autonomy was upheld at all stages of the research process, and informants were clearly
informed of their right to voluntarily withdraw from the study or interviews at any point without any
academic or institutional penalty. To safeguard confidentiality and privacy, all identifying information was
strictly anonymized. Participant identities were replaced with alphanumeric codes and standardized
pseudonyms (e.g., Informant A through M) across all transcripts, field notes, and manuscript records. All
collected data were securely stored and accessed only by the researcher for analysis purposes. Importantly,
this study obtained formal ethical clearance and approval from the Bangkulasi Senior High School prior to
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its implementation. This approval confirmed that the research design, data collection procedures, and
participant protections complied with established institutional and national ethical standards for research
involving human subjects.

Conclusion

This study demonstrates that integrating student-led film production into the specialized
Grade 12 HUMSS Creative Writing curriculum at Bangkulasi Senior High School transforms text-
based learning into an active, multi-modal educational experience. The qualitative findings confirm
that translating text into a visual screenplay format significantly sharpens learners’ execution of
foundational narrative elements, specifically strengthening plot causal structures, physical
characterization, and subtextual dialogue design. Furthermore, the constructivist project pipeline
increased student agency and built narrative confidence, helping learners see themselves as
capable creators of meaningful cultural media. While technical resource limits and intensive team
coordination presented real challenges, navigating these obstacles built valuable real-world
collaborative skills. Ultimately, the script-to-screen model demonstrates that multi-modal
assignments can move writing instruction away from passive compliance and transform it into an
active space for authentic communication, critical thought, and creative expression. Beyond its
localized educational context, the study contributes to the growing body of Philippine secondary
education research on multimodal literacy, creative pedagogy, and student-centered instructional
innovation within senior high school learning environments.

Recommendations

Based on the field insights and findings generated in this study, several practical and research-based
recommendations are proposed to further enhance instructional practices and future investigations in
multimodal learning and media-integrated education. First, in terms of curricular integration, secondary
language arts educators are encouraged to incorporate micro-screenwriting, storyboarding, and digital
storytelling activities into creative writing instruction. Such integration can significantly support the
development of students’ cross-media communication competencies, narrative structuring abilities, and
skills in translating written texts into visual and audiovisual formats, thereby aligning classroom practices
with contemporary literacy demands. Second, with regard to pedagogical scaffolding, it is recommended that
structured, peer-led script readings and table-read sessions be embedded during the early stages of the
writing process. These collaborative activities provide learners with meaningful opportunities to critically
assess dialogue delivery, pacing, narrative coherence, and conversational authenticity prior to production.
This approach not only strengthens writing quality but also fosters peer feedback, reflective learning, and
collaborative engagement. Third, in terms of institutional support, educational institutions are encouraged to
invest in flexible, technology-enabled learning environments that can accommodate multimodal and project-
based instructional strategies. The provision of accessible creative spaces, along with the integration of
mobile-based production approaches using commonly available smartphone technology, can help ensure
inclusivity and broaden student participation, particularly in resource-constrained contexts. Such initiatives
promote equitable access to innovative learning experiences and support the development of 21st-century
skills. Finally, for future research directions, it is recommended that subsequent studies explore the long-
term educational impacts of multimodal media production through longitudinal and mixed-methods
research designs. Expanding the scope across diverse secondary school settings may yield more
comprehensive insights into how media-integrated instruction influences writing proficiency, critical
thinking, learner engagement, and preparedness for creative and communication-oriented careers. Further
investigation into the intersection of digital literacy, pedagogy, and student outcomes is essential to inform
evidence-based educational practices. Overall, these recommendations aim to bridge theory and practice by
promoting innovative, inclusive, and research-driven approaches to teaching and learning in the evolving
landscape of education.
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