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Abstract. This study examined the level of teaching strategies employed in inclusive classrooms and
their relationship to students’ academic performance at Immaculate Conception Archdiocesan School
Mercedes, Philippines. Using a quantitative descriptive-correlational design, the study assessed five
dimensions of teaching strategies: classroom management, differentiated instruction, lesson
preparation, learning climate, and student engagement. Data was collected through structured
questionnaires administered to teachers and analyzed using descriptive statistics and Pearson
correlation. Results revealed that teaching strategies were implemented at a high level across all
dimensions, with grand mean scores ranging from 3.55 to 3.67. Students’ academic performance was
rated as Very Satisfactory (GWA = 85.73). However, correlation analysis showed no significant
relationship between teaching strategies and academic performance (r = -0.147, p = 0.15), suggesting
that other factors, such as student motivation, prior knowledge, or socio-emotional support, may
influence learning outcomes. The findings indicate that while inclusive teaching strategies promote
engagement, participation, and a positive classroom environment, enhancing academic performance
may require a more holistic approach. Recommendations include continuous teacher professional
development, individualized support for learners, and strategies to integrate instructional practices
with broader academic and socio-emotional support systems.

Keywords: Inclusive Education, Teaching Strategies, Academic Performance, Differentiated
Instruction, Classroom Management, Student Engagement

Introduction

Teaching strategies play an important role in shaping students’ learning experiences, especially in
inclusive classrooms where learners have diverse abilities, backgrounds, and needs. Inclusive education aims
to provide equal learning opportunities for all students through effective instructional approaches. Common
strategies used in inclusive classrooms include differentiated instruction, cooperative learning, and the use of
assistive technologies. Differentiated instruction allows teachers to modify lessons based on students’
readiness, interests, and learning styles, helping promote equity and accessibility (Freeman-Green et al.,
2020; Tomlinson, 2017). Cooperative learning encourages students to work together, increasing engagement
and social interaction (Johnson & Johnson, 2018). Assistive technologies, such as digital tools and interactive
software, further support learning by addressing different learning modalities and reducing barriers
(Mdhlalose, 2023). Together, these strategies support inclusive classroom practices.

Students’ academic performance is a key indicator of effective teaching and learning. In inclusive
classrooms, academic performance includes not only grades but also student engagement, understanding,
retention of knowledge, and application of learning. Research shows that inclusive education supported by
appropriate teaching strategies can improve academic outcomes for both students with and without
disabilities (Peneda et al., 2019). A positive classroom environment, adequate instructional support, and
active student participation contribute to higher motivation and academic achievement (Collie & Martin,
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2019). Therefore, evaluating academic performance in inclusive settings requires attention to both teaching
quality and classroom climate.

The relationship between teaching strategies and students’ academic performance is especially
important in inclusive education. Differentiated instruction has been shown to improve achievement by
addressing individual learning needs (Goyibova, 2025). Cooperative learning enhances understanding and
problem-solving skills through peer collaboration (Deysolong, 2023). Assistive technologies also increase
student engagement and accessibility, allowing learners to interact with content more effectively (Mdhlalose,
2023). When these strategies are properly implemented, they support both academic success and social
development among students.

Despite growing research on inclusive education, limited studies examine how multiple teaching
strategies work together to influence academic performance, particularly in developing countries. Many
existing studies focus on single strategies or rely mainly on qualitative data, with limited quantitative
evidence linking instructional practices to academic outcomes. In the Philippine context, research often
emphasizes policies and teacher perspectives rather than measurable student performance. Addressing this
gap is important to strengthen evidence-based instructional practices in inclusive classrooms.

This study was conducted at Immaculate Conception Archdiocesan School Mercedes, which
implements inclusive education for students with diverse learning needs. The study aims to examine teaching
strategies used in inclusive classrooms—specifically differentiated instruction, cooperative learning, and
assistive technology—and to assess students’ academic performance. It also seeks to determine whether a
significant relationship exists between teaching strategies and academic performance, as well as differences
in teaching strategies based on teachers’ specialization and training. The findings of this study aim to support
educators and school leaders in improving inclusive teaching practices and promoting equitable learning
environments.

Research Questions
This study aimed to examine the teaching strategies employed in inclusive classrooms and their
relationship to students’ academic performance at Immaculate Conception Archdiocesan School Mercedes.
The study specifically assessed how various instructional approaches, including classroom management,
differentiated instruction, preparation of instruction, teaching strategies, learning climate, and student
engagement are implemented and how they correspond with students’ academic outcomes.
Specifically, the study sought to answer the following research questions:
1. What is the level of teaching strategies employed in inclusive classrooms in terms of:
1.1 Classroom Management
1.2 Differentiated instruction
1.3 Preparation of Instruction
1.4 Learning Climate
1.5 Student Engagement
2. What is the level of students’ academic performance in inclusive classrooms?
3. Is there a significant relationship between the teaching strategies used in inclusive classrooms and
students’ academic performance?

Scope and Delimitation of the Study

This study examines the effects of selected teaching philosophies on students’ academic achievement
in inclusive classrooms. Inclusive classrooms in this context refer to learning environments that
accommodate students with disabilities, learning difficulties, and exceptional abilities alongside their peers.
The study focuses on three key instructional approaches: cooperative learning, individualized instruction,
and technology integration. It aims to identify teaching strategies that foster an inclusive learning
environment and improve academic outcomes for all students. The research is limited to Immaculate
Conception Archdiocesan School — Mercedes, covering both elementary and secondary levels. The
investigation concentrates on school-wide instructional practices rather than subject-specific strategies or
post-secondary education. Data were collected over one academic year to provide a consistent timeframe for
evaluating instructional approaches. The findings may not be generalizable to all educational institutions;
however, they may be applicable to schools with similar contexts, student populations, and available
resources.

Literature Review

Teaching Strategies in Inclusive Education

Inclusive education has become a central focus of contemporary educational reform, emphasizing the
need to provide equitable learning opportunities for students with diverse abilities, backgrounds, and
learning needs. At the heart of inclusive education are teaching strategies that intentionally accommodate
learner variability while maintaining high academic expectations (Florian & Black-Hawkins, 2019). Effective
instructional practices in inclusive classrooms are designed to reduce learning barriers, promote
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participation, and support academic success for all students, including those with disabilities. Among the
most widely discussed strategies in inclusive education literature are differentiated instruction, cooperative
learning, and the use of assistive technology. Differentiated instruction is frequently identified as a
cornerstone of inclusive pedagogy. It involves proactively adjusting content, instructional processes, and
assessment methods based on students’ readiness, interests, and learning profiles (Tomlinson, 2017). By
recognizing that students learn in different ways and at different paces, differentiated instruction promotes
equity rather than uniformity in classroom practice. Research suggests that this approach is particularly
effective in inclusive classrooms, where students present a wide range of cognitive, emotional, and behavioral
characteristics (Kuhr, 2023).

Differentiated Instruction and Academic Performance

Empirical studies consistently demonstrate that differentiated instruction positively influences
students’ academic performance. Groenewald et al. (2024) found that students exposed to differentiated
teaching strategies showed significant improvements in comprehension, task completion, and academic
achievement. Similarly, Dhakal (2024) emphasized that when instruction is aligned with students’ individual
learning needs, learners are more engaged and better able to retain information. Differentiated instruction
encourages active participation by offering multiple pathways for students to access and demonstrate
learning, thereby increasing motivation and academic confidence. Instructional strategies such as flexible
grouping and tiered assignments are commonly used within differentiated classrooms. Flexible grouping
allows students to collaborate with peers who have similar learning needs or complementary strengths, while
tiered activities provide varying levels of challenge without compromising learning objectives (Gheyssens et
al., 2023). These strategies support inclusive learning environments by ensuring that all students are
appropriately challenged and supported, leading to improved academic outcomes. As a result, differentiated
instruction is widely viewed as an effective means of enhancing academic performance in inclusive settings.

Cooperative Learning in Inclusive Classrooms

Cooperative learning is another instructional strategy that plays a vital role in inclusive classrooms.
Rooted in social constructivist theory, cooperative learning emphasizes peer interaction, shared
responsibility, and collaborative problem-solving as essential components of learning (Johnson & Johnson,
2018). Through structured group activities, students are encouraged to engage actively with content while
developing interpersonal and communication skills. Research indicates that cooperative learning contributes
to improved academic performance by fostering deeper understanding and critical thinking. Xu (2023)
reported that students involved in collaborative tasks demonstrated higher levels of academic achievement
and content retention than those taught through individualistic or lecture-based approaches. Vaughan
(2022) further noted that cooperative learning enhances students’ ability to apply knowledge in meaningful
contexts, as group discussions allow learners to clarify misconceptions and construct shared understanding.
In inclusive classrooms, cooperative learning also supports social integration by promoting peer acceptance
and mutual respect among students with diverse abilities. Hidayah (2025) emphasized that collaborative
learning encourages empathy and social participation, reducing feelings of isolation among learners with
disabilities. When students work together toward shared academic goals, they not only improve academically
but also develop positive social relationships that contribute to an inclusive classroom climate.

Assistive Technology and Inclusive Instruction

The integration of assistive technology has become increasingly important in inclusive education,
particularly as digital tools continue to transform instructional practices. Assistive technologies include a
wide range of tools such as interactive whiteboards, educational software, speech-to-text applications, and
adaptive digital resources designed to support diverse learners (Mdhlalose, 2023). These technologies
enhance accessibility by allowing students to engage with instructional content through multiple sensory and
cognitive pathways. Studies have shown that assistive technology positively impacts students’ academic
performance by reducing learning barriers and increasing engagement. Evmenova (2018) noted that
technology-supported instruction enables students with disabilities to participate more fully in classroom
activities and demonstrate their learning effectively. Almeqdad et al. (2023) found that the use of digital and
assistive tools improved academic achievement by supporting individualized learning and increasing student
motivation. When integrated thoughtfully, assistive technology enhances instructional delivery while
promoting autonomy and confidence among learners.

Teaching Strategies and Academic Performance

In the Philippine educational context, inclusive education has gained increasing attention as schools
seek to address learner diversity and promote educational equity. Local studies indicate that Filipino
teachers are gradually adopting differentiated instruction, cooperative learning, and technology-based
strategies to support inclusive classrooms (Endro, 2023). Bantillo (2024) observed that these approaches are
particularly valuable in classrooms with wide variations in students’ academic abilities. Research conducted
in Philippine schools suggests that inclusive teaching strategies are associated with improved academic
performance. Rivera et al. (2025) found that students exposed to differentiated and collaborative
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instructional practices demonstrated higher levels of engagement and achievement. Similarly, Santos and
Villanueva (2019) reported that the use of multimedia resources and technology-enhanced instruction
improved students’ comprehension and academic outcomes. Cooperative learning strategies, such as group
projects and peer discussions, have also been shown to enhance critical thinking and problem-solving skills
among Filipino students (Gonzales et al., 2019).

Although international and local studies highlight the effectiveness of differentiated instruction,
cooperative learning, and assistive technology in inclusive education, several gaps remain. First, many
studies examine these teaching strategies in isolation rather than exploring their combined influence on
students’ academic performance within inclusive classrooms. Second, limited empirical research in the
Philippine context focuses on the direct relationship between teaching strategies and academic performance,
particularly at the basic education level. Third, few studies examine how teacher-related factors, such as
specialization and training, influence the implementation of inclusive teaching strategies. This study
addresses these gaps by examining the teaching strategies used in inclusive classrooms and their relationship
to students’ academic performance at Immaculate Conception Archdiocesan School Mercedes. By providing
empirical evidence from a Philippine school context, the study contributes to the growing body of research on
inclusive education and offers insights that may inform instructional practice, teacher training, and policy
development.

Methodology

Research Design

This study employed a quantitative correlational research design to examine the impact of internship
experiences on the career readiness of education graduate students. A correlational approach is appropriate
when the objective is to measure relationships among variables without manipulating conditions, allowing
researchers to determine the extent to which one variable predicts another (Creswell & Creswell, 2018). This
design aligns with the study’s objective of identifying the relationship between internship experiences and
students’ preparedness for professional practice. Quantitative data were gathered through structured surveys
and questionnaires, and statistical analyses were conducted to establish the strength and direction of
relationships between the variables. Although correlational research cannot confirm causation, it provides
valuable insights into potential patterns and associations (IvyPanda, 2023).

Sampling Design

This study employed a non-probability purposive sampling design to select participants from
Immaculate Conception Archdiocesan School Mercedes, Philippines. Purposive sampling was considered
appropriate because the study specifically targeted individuals directly involved in inclusive classroom
settings and who possessed relevant experience with inclusive instructional practices. The sample consisted
of 50 participants, including teachers and students from inclusive classrooms at the elementary and
secondary levels.

Research Locale

Immaculate Conception Archdiocesan School Mercedes, located in a culturally diverse community,
served as the research site. The school is recognized for its inclusive curriculum that promotes equity,
diversity, and social-emotional well-being. Professional development, curriculum adaptations, and assistive
technologies are integrated to support inclusive education. The school fosters a sense of community,
encouraging collaboration among students, teachers, parents, and stakeholders, thereby enhancing both
academic performance and social cohesion.

Research Participants

The study was conducted at Immaculate Conception Archdiocesan School Mercedes, a leading
institution in inclusive education. The research participants consisted of 50 individuals, including teachers
and students from inclusive classrooms. Teachers were required to have at least two years of experience in
inclusive educational environments and possess a degree in education or special education to ensure
familiarity with diverse teaching methods. Students were included if they had been enrolled in an inclusive
classroom for at least one academic year, capturing a range of abilities and learning experiences. Participant
selection considered demographic diversity, including age, gender, and socioeconomic background, to ensure
representativeness and generalizability of findings. Informed consent was obtained from all participants and,
when applicable, their parents or guardians, in compliance with ethical research practices.

Research Instrument

Data were collected using a researcher-developed questionnaire designed to capture the relationship
between instructional practices and students’ academic performance in inclusive classrooms. The
questionnaire included sections on teaching strategies, student engagement, and perceived academic
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outcomes. The instrument underwent expert validation to ensure clarity, relevance, and appropriateness for
the study context (Polit & Beck, 2006). Items were measured using a 5-point Likert scale, and internal
consistency reliability was assessed using Cronbach’s alpha, following classical test theory recommendations
(Field, 2018; Pallant, 2020).

Data Gathering Procedure

Data collection commenced after obtaining administrative approval from the school. Questionnaires
were distributed in a confidential environment, and participants were briefed on the study’s purpose,
voluntary participation, and the right to withdraw at any time without consequence. Completed surveys were
collected immediately to maintain data integrity. To ensure comprehensive analysis, anomalies and outliers
were identified and addressed before statistical analysis.

Results and Discussions

Problem 1. What is the level of teaching strategies employed in inclusive classrooms in terms
of Classroom Management, differentiated instruction, Preparation of Instruction, Learning
Climate, Student Engagement

Table 1: The level of teaching strategies employed in inclusive classrooms in terms of classroom management.

Statements Mean SD Ver'ba!
Description
1. Teacher collaborates with students to establish classroom rules. .

3.53 0.50 High
2.Teacher uses language or gestures to maintain a quiet environment Hich
during discussions. 3.71 0.41 18
3. Teacher effectively manages classroom time. 342 0.56 High

Grand Mean 355 0.49 High

Legend: 4.21 — 5.00 — Very High, 3.41 — 4.20- High, 2.61-3.40- Moderate, 1.81 — 2.60 — Low, 1.00 — 1.80- Very Low

Table 1 shows the level of teaching strategies employed in inclusive classrooms in terms of classroom
management. The grand mean of 3.55 (SD = 0.49) indicates that teachers implement classroom management
strategies at a high level. Specifically, teachers collaborate with students to establish rules (M = 3.53, SD =
0.50), use language or gestures to maintain a quiet environment (M = 3.71, SD = 0.41), and manage
classroom time effectively (M = 3.42, SD = 0.56). This mean implies that teachers actively use organized and
structured management practices that create a positive and productive learning environment. Collaborating
with students in setting rules promotes ownership and accountability, while effective time management
ensures sufficient attention to instruction and student support. High classroom management is essential for
reducing disruptions, encouraging participation, and supporting diverse learners in inclusive settings
(Emmer & Sabornie, 2015; Marzano, Marzano, & Pickering, 2003; Tomlinson, 2017).

Table 2: The level of teaching strategies employed in inclusive classrooms in terms of differentiated instruction.

Statements Mean SD D Ver.ba!
escription

1. Teacher identifies students with special learning needs. 3.74 0.45 High

2. Teacher prepares teaching materials according to the students’ diverse 3.55 0.53 High

needs.

3. Teacher organizes classroom activities tailored to various learning needs. 3.74 0.44 High

4. Teacher provides varied feedback based on individual learning progress. 3.43 0.51 High
Grand Mean 3.62 0-36 High

Legend: 4.21 — 5.00 — Very High, 3.41 — 4.20- High, 2.61-3.40- Moderate, 1.81 — 2.60 — Low, 1.00 — 1.80- Very Low

Table 2 shows the level of teaching strategies employed in inclusive classrooms in terms of
differentiated instruction. The grand mean of 3.62 (SD = 0.36) indicates that teachers implement
differentiated instruction at a high level. Specifically, teachers identify students with special learning needs
(M = 3.74, SD = 0.45), prepare teaching materials according to students’ diverse needs (M = 3.55, SD =
0.53), organize classroom activities tailored to various learning needs (M = 3.74, SD = 0.44), and provide
varied feedback based on individual progress (M = 3.43, SD = 0.51). This mean implies that teachers actively
adapt instruction to accommodate students’ varying abilities, learning styles, and needs. By tailoring
materials, activities, and feedback, teachers promote equitable access to learning and enhance student
engagement and academic achievement. Differentiated instruction has been shown to increase motivation,
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participation, and learning outcomes, particularly in inclusive classrooms where student abilities vary widely
(Tomlinson, 2017; Dhakal, 2024; Groenewald et al., 2024).

Table 3: The level of teaching strategies employed in inclusive classrooms in terms of preparation of instruction.

Statements Mean SD D Ver.ba!
escription

1. Teacher has a deep understanding of the curriculum objectives. 4.74 0.43 Very High

2. Teaching materials are directly related to the content being taught. 3.51 0.51 High

3. The teaching content is logically sequenced. 3.72 0.42 High

4. Teaching content is connected to students’ prior knowledge. 3.41 0.50 High

5. Teacher's voice is clear and confident. 3.56 0.55 High
Grand Mean 379 0.48 High

Legend: 4.21 — 5.00 — Very High, 3.41 — 4.20- High, 2.61-3.40- Moderate, 1.81 — 2.60 — Low, 1.00 — 1.80- Very Low

Table 3 shows the level of teaching strategies employed in inclusive classrooms in terms of
preparation of instruction. The grand mean of 3.79 (SD = 0.48) indicates that teachers’ preparation for
instruction is generally implemented at a high level. Specifically, teachers demonstrate a deep understanding
of curriculum objectives (M = 4.74, SD = 0.43), ensure teaching materials are directly related to content (M =
3.51, SD = 0.51), sequence content logically (M = 3.72, SD = 0.42), connect lessons to students’ prior
knowledge (M = 3.41, SD = 0.50), and use a clear and confident voice during instruction (M = 3.56, SD =
0.55). This mean implies that teachers carefully plan and prepare lessons to provide clear, organized, and
meaningful instruction that supports student learning. Effective preparation allows teachers to align
objectives, materials, and content with student needs, which enhances comprehension and engagement.
Studies suggest that well-prepared instruction promotes better learning outcomes, improves student
understanding, and supports differentiated and inclusive teaching practices (Arends, 2015; Tomlinson, 2017;
Emmer & Sabornie, 2015).

Table 4: The level of teaching strategies employed in inclusive classrooms in terms of learning climate.

Statements Mean SD Ver.ba!
Description
1. Classroom seating arrangement promotes student interaction. 3.50 0.51 High
2. Teacher demonstrates respect towards students. 3.66 0.51 High
3. Students show respect for one another. 3.63 0.49 High
4. The classroom is equipped with good lighting. 3.36 0.48 High
5. A student-centered teaching approach is evident. 3.75 0.44 High
Grand Mean 3.58 0.49 High

Legend: 4.21 — 5.00 — Very High, 3.41 — 4.20- High, 2.61-3.40- Moderate, 1.81 — 2.60 — Low, 1.00 — 1.80- Very Low

Table 4 shows the level of teaching strategies employed in inclusive classrooms in terms of learning
climate. The grand mean of 3.58 (SD = 0.49) indicates that teachers maintain a high level of learning climate
in inclusive classrooms. Specifically, classroom seating arrangements promote student interaction (M = 3.50,
SD = 0.51), teachers demonstrate respect toward students (M = 3.66, SD = 0.51), students show respect for
one another (M = 3.63, SD = 0.49), the classroom has good lighting (M = 3.36, SD = 0.48), and a student-
centered teaching approach is evident (M = 3.75, SD = 0.44). This mean implies that teachers create a
positive and supportive classroom climate that encourages interaction, mutual respect, and student
engagement. A well-established learning climate contributes to student motivation, collaboration, and
effective participation in inclusive classrooms. Research shows that a positive learning environment
enhances academic performance and social-emotional development, particularly in classrooms with diverse
learners (Fraser, 2012; Emmer & Sabornie, 2015; Johnson & Johnson, 2018).

Table 5: The level of teaching strategies employed in inclusive classrooms in terms of student engagement.

Statements Mean SD Ver'ba!
Description
1. Students maintain focus during class. 3.97 0.20 High
2. Students actively engage in group activities. 3.43 0.51 High
3. Students effectively ask questions. 3.67 0.47 High
4. Students use metacognitive skills to solve problems. 3.62 0.49 High
Grand Mean 3.67 0.42 High

Legend: 4.21 — 5.00 — Very High, 3.41 — 4.20- High, 2.61-3.40- Moderate, 1.81 — 2.60 — Low, 1.00 — 1.80- Very Low
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Table 5 shows the level of teaching strategies employed in inclusive classrooms in terms of student
engagement. The grand mean of 3.67 (SD = 0.42) indicates that students are highly engaged in classroom
activities. Specifically, students maintain focus during class (M = 3.97, SD = 0.20), actively participate in
group activities (M = 3.43, SD = 0.51), effectively ask questions (M = 3.67, SD = 0.47), and use metacognitive
skills to solve problems (M = 3.62, SD = 0.49). This mean implies that teachers successfully implement
strategies that encourage active participation, critical thinking, and problem-solving among students. High
student engagement is essential in inclusive classrooms as it promotes learning, motivation, and the
development of higher-order thinking skills. Research suggests that when students are actively involved in
learning tasks, they demonstrate improved academic performance and stronger social interaction skills,
especially in diverse classrooms (Fredricks, Blumenfeld, & Paris, 2004; Johnson & Johnson, 2018;
Tomlinson, 2017).

Problem 2: What is the level of students’ academic performance in inclusive classrooms?
Table 6: The level of students’ academic performance in inclusive classrooms.

Indicator Mean Verbal Description

General Weighted

Average Grade 85.73 Very Satisfactory

Table 6 shows the level of students’ academic performance in inclusive classrooms. The general
weighted average (GWA) of 85.73 indicates that students’ performance is rated as Very Satisfactory. This
mean implies that students in inclusive classrooms at Immaculate Conception Archdiocesan School
Mercedes are performing well academically. The findings suggest that the teaching strategies employed—
such as classroom management, differentiated instruction, lesson preparation, supportive learning climate,
and student engagement—may contribute to students achieving high academic outcomes. Research supports
the notion that effective instructional strategies in inclusive settings positively influence academic
performance by addressing diverse learning needs and promoting active participation (Tomlinson, 2017;
Florian & Black-Hawkins, 2019; Dhakal, 2024).

Problem 3: Is there a significant relationship between the teaching strategies used in
inclusive classrooms and students’ academic performance?

Table 7: The significant relationship between the teaching strategies used in inclusive
classrooms and students’ academic performance.

Variable Mean R-Value P-Value Interpretation
X Y
Teaching Stu((ilent's
Strategies used Academic .
3 Performance. -.147 .15 Not Significant

in Inclusive
Classrooms

Table 7 shows the significant relationship between the teaching strategies used in inclusive
classrooms and students’ academic performance. The correlation coefficient (r = -0.147) and p-value (p =
0.15) indicate that there is no significant relationship between the level of teaching strategies implemented
and students’ academic performance. This result implies that, although teachers employ high levels of
classroom management, differentiated instruction, lesson preparation, supportive learning climate, and
student engagement, these strategies alone do not show a statistically significant direct effect on students’
overall academic performance in this study. This finding may suggest that other factors, such as individual
student motivation, home environment, or prior knowledge, also play an important role in determining
academic outcomes (Florian & Black-Hawkins, 2019; Tomlinson, 2017; Emmer & Sabornie, 2015). It
highlights the complexity of inclusive education, where effective teaching strategies contribute to learning
processes but may not always directly translate to measurable academic performance.

Ethical Considerations

The study adhered to established ethical guidelines for research involving human participants
(American Psychological Association, 2020). Administrative approval was obtained before data collection.
Participants and their guardians were informed of the study’s purpose, assured of confidentiality and
anonymity, and reminded of their right to withdraw at any stage. All collected data were stored securely and
destroyed after analysis to maintain participant privacy.
Conclusion

The study found that teachers at Immaculate Conception Archdiocesan School Mercedes implement
inclusive teaching strategies at a high level. Teachers effectively manage classrooms, use differentiated
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instruction, prepare lessons carefully, create a positive learning climate, and encourage active student
engagement. These practices help support diverse learners and promote an inclusive environment. Students’
academic performance was rated as Very Satisfactory (GWA = 85.73), indicating that learners are achieving
well academically. Students maintained focus, participated actively, asked questions, and applied problem-
solving skills, showing engagement with lessons and responsiveness to teaching strategies. However, the
study also found no significant relationship between teaching strategies and academic performance (r = -
0.147, p = 0.15). This suggests that while teaching strategies improve engagement and classroom
participation, other factors—such as student motivation, prior knowledge, or support outside the classroom—
also influence academic outcomes. Overall, the findings show that inclusive teaching strategies are effectively
applied and contribute to a supportive and engaging classroom. To further enhance academic performance,
teachers may need to combine these strategies with additional support and consider individual student needs
and contextual factors.

Reccomendations

Based on the findings of the study, it is recommended that schools continue strengthening the
implementation of inclusive teaching strategies, particularly in the areas of differentiated instruction,
classroom management, lesson preparation, learning climate, and student engagement. Although these
strategies were implemented at a high level, the absence of a significant relationship between teaching
strategies and students’ academic performance suggests that instructional practices alone may not fully
determine academic outcomes. Therefore, educators should adopt a more holistic approach that integrates
academic instruction with socio-emotional support, student motivation strategies, and family involvement.
School administrators are encouraged to provide continuous professional development programs focused on
inclusive pedagogy, data-driven instruction, and individualized learner support. Enhancing teacher training
on integrating instructional strategies with assessment practices may help better align teaching methods with
measurable academic outcomes. Additionally, implementing student support systems—such as mentoring
programs, guidance services, and targeted interventions—may address external and personal factors
influencing academic performance. Future research is recommended to explore other variables that may
affect academic achievement in inclusive classrooms, including student motivation, parental involvement,
socio-economic background, and prior academic preparedness. Expanding the study to multiple schools and
larger samples would also improve generalizability and provide stronger empirical evidence on the
relationship between inclusive teaching strategies and academic performance.
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