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Abstract. The study aimed to examine the level of gender sensitivity perceived by the students across
the different dimensions of gender equality—cognitive, affective, and behavioural. It further sought to
determine whether senior high school students at ZCSA perceive the educational environment's gender
sensitivity and gender equality dimensions to be significantly correlated, as well as whether significant
differences are present in the respondents' perceptions of gender sensitivity and gender equality when
grouped according to their demographic profile. A descriptive-correlational research design was used,
and data were gathered using a structured survey questionnaire, which serves as a primary data-
gathering tool. A total of 183 out of 346 SHS students were selected using Cochran's formula and
stratified random sampling was employed to ensure that respondents are equally distributed according
to their strand: the STEM, HUMSS, and TVL strands. The results show a significant positive
correlation between the perceived gender-sensitive initiatives and the advancement of gender equality.
Gender equality improves when students' perceptions of teachers' approaches and the school
environment are positive and promote gender awareness and inclusivity. Significant differences in the
perceptions of gender sensitivity and gender equality were found when respondents were grouped
according to their sex and grade level. However, significant differences were found in the perceptions
of gender sensitivity when grouped according to their strand, while no significant difference in the
perceptions of gender equality. In conclusion, the educational environment at ZCSAI is highly
conducive to fostering gender awareness, which is supported by the high levels of perceived gender
sensitivity and the strong positive features of gender equality that the students reported.

Keywords: Curricular Content, Gender Equality, Gender Sensitivity, Pedagogical Viewpoint, School
Environment

Introduction

Gender sensitivity has become a crucial area of research in understanding societal dynamics,
especially in education. The process through which people discover how gender affects how they behave with
others is known as "gender sensitivity." It is the capability to identify, comprehend, and be conscious of
gender-related issues, discrimination, and inequality in our society or in any sector. (Ruby Park Public
School, 2021; Sruthi, 2024). Gender equality is the state in which access to rights or opportunities is given to
all people, regardless of gender. Gender inequality affects persons of all genders, including men, transgender
individuals, and those who identify as gender nonconforming. Men, women, transgender people, and gender
nonconforming people shall all have equal rights, duties, and opportunities regardless of the gender they
were assigned at birth (United Way NCA, 2024).

At the global level, gender sensitivity is frequently linked to development agendas on a global scale,
especially in fields like economic participation, health, and education. Gender-sensitive approaches must be
thoroughly understood and integrated in order to advance gender equality globally. Despite making up 70%
of the worldwide health and social care workforce, only 25% of top leadership roles are held by women (The
United Nations Development Program 2020). Nationally, with laws like the Magna Carta of Women
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(Republic Act No. 9710), the Philippines has significantly advanced gender equality at the national level.
Teachers use techniques including gender-neutral language and group activities to promote equality despite
facing obstacles connected to gender stereotypes, bias, and discrimination (Quezon City University 2024). In
local studies conducted Zamboanga City show how difficult it is for communities to deal with gender-based
violence and prejudice. Through collaborations between the local administration and the Local Council of
Women, Zamboanga City is strengthening its commitment to gender equality. These partnerships support
programs that address gender-based violence, discrimination, and women's empowerment (Philippine
Information Agency 2025; Espinosa 2025).

The gaps in gender sensitivity research at the international, national, and local levels are apparent in
the absence of frameworks that are inclusive and culturally appropriate. Western viewpoints are
disproportionately central to global studies. In the Philippines, national studies frequently ignore regional
variations, while at the local level, places like Geographical differences and sociocultural diversity present
special problems for Zamboanga City.

The primary objective of this study was to determine whether a significant relationship existed
etween the perceived gender sensitivity of the educational environment and the dimensions of gender
equality among senior high school students at ZCSAI. The study also sought to determine whether there were
significant differences in perceptions when respondents were grouped according to their demographic
profiles. Although gender equality research has been extensive, it often overlooks private schools and focuses
on general perceptions or single-gender views. Existing research had largely been conducted in public
schools and universities, leaving private school environments insufficiently examined. This study aims to fill
these gaps by providing insights that could enhance gender sensitivity programmes within these distinct
educational environments.

Research Questions

This study aimed to determine how senior high school students in ZCSAI perceived gender sensitivity
in the educational environment in relation to the multifaceted dimensions of gender equality. It also sought
to examine whether students' perceptions differed when they were grouped according to their demographic
profiles.

Specifically, this study sought to answer the following questions:

1.  What is the demographic profile of the senior high school students in terms of
1.1 Sex;
1.2 Strand; and
1.3 Grade Level

2. What is the level of gender sensitivity in ZCSAI as perceived by the students across the following
areas:
2.1 Pedagogical Viewpoint
2.2 Curricular Content
2.3 School Environment

3. What is the level of the multifaceted dimensions of gender equality among the respondents in terms
of:
3.1 Cognitive
3.2 Affective
3.3 Behavioral

4. Is there any significant relationship between perceived gender sensitivity in education and the
dimensions of gender equality among the respondents?

5. Is there a significant difference in the perceptions of gender sensitivity and gender equality when
respondents are grouped according to their profile?

Scope and Delimitation of the Study

This study examined whether a significant relationship existed between the perceived gender
sensitivity of the educational environment and the dimensions of gender equality—cognitive, affective, and
behavioral—among senior high school students at Z.C. Skills Academy, Inc. (ZCSAI), Baliwasan Chico,
Zamboanga City, during the school year 2024—2026. It also determined whether differences in perceptions
of gender sensitivity and gender equality existed when respondents were grouped according to sex, strand
(STEM, HUMSS, and TVL), and grade level (Grade 11 and Grade 12). The study involved 183 respondents
selected from a population of 347 students using Cochran’s formula and stratified random sampling. A
descriptive-correlational research design with structured survey questionnaires was used. The study was
limited to one institution and relied solely on quantitative data, excluding qualitative methods and other
factors such as exposure to queer literature, intersectional variables, and familial or societal influences,
which may limit the generalizability of the findings.
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Literature Review

Many studies and literatures highlight the importance of education in promoting gender equality and
understanding among students. According to both domestic and foreign sources, schools play a crucial role in
shaping gender-related beliefs, attitudes, and behaviours. According to studies by Habib et al. (2020),
Fithriani (2022), and Aguilar-Delavin (2022), gender stereotypes and unequal representation in textbooks
and other materials are still prevalent and can influence students' perceptions of gender roles. Losioki and
Mdee (2023) similarly explained how the hidden curriculum found in educational materials may
inadvertently support the reinforcement of gender bias. In the meantime, organisations like UNESCO,
UNICEF, and the OECD emphasised that fostering inclusive schools, employing inclusive teaching strategies,
and being conscious of gender issues are crucial steps in advancing equality and reducing discrimination in
education. Kalra et al. (2021) emphasized that programs aimed at gender sensitivity in schools reduce
stereotypes and create equitable opportunities for learners. Additionally, Li, (2022) discussed how
educational systems can foster gender equality by developing and promoting inclusive practices and
empowering all students regardless of sex.

Similarly, other research has demonstrated that gender-conscious teaching strategies, educational
initiatives, and course designs can improve students' comprehension of equality in terms of thinking, feeling,
and behaving. According to research by Ballado et al. (2022), Canuto and Espique (2022), and Casas et al.
(2024), employing strategies like inclusive teaching, gender-neutral language, and teamwork in the
classroom can improve students' attitudes and awareness of gender equality. Furthermore, research by Orfan
and Samady (2023) and Sherazi and Khalid (2024) showed that although students generally have favourable
opinions on gender equality, their opinions can vary depending on things like gender, academic focus, or
cultural background. According to Tejada (2025) and Agupitan (2025), administrative support, gender-
sensitive school policies, and peer support systems are essential in supporting the implementation of gender
equity initiatives within educational institutions. De Jesus et al, 2022 also concluded that the exposure of
students to inclusive literature can increase their sensitivity and awareness towards gender. In addition, De
Jesus et al. (2022) found that exposure to inclusive literary materials can enhance students’ gender
sensitivity and awareness.

There are evident gaps — even though the research literature are somewhat growing to support
gender sensitivity (GS) and promote gender equality. A number of international studies are either limited to
western countries, or other national studies in the Philippines are specific to schools and universities.
Furthermore, few studies have examined gender sensitivity in private secondary schools like Zamboanga
City, which presents a diverse local context. Such gaps indicate that it is worth further exploring how gender-
sensitive educational environments impact the multi-faceted dimensions of gender equality among senior
high school students.

Therefore, the purpose of this research is to investigate how factors such as how gender sensitivity of
an educational institution affects the overall gender equity of the institution. The goal of this research is to
provide insight into the ways that schools can create an environment that promotes women's issues and
supports the equality of girls and boys within that environment.

Methodology

Research Design

This study employed a descriptive-correlational research design to assess students' perceptions of
gender sensitivity and gender equality. According to Barooah (2025), using this design helps the researchers
to observe and analyze how two or more characteristics interacted in their natural settings. The descriptive
aspect aimed to determine the level of gender sensitivity in Z.C. Skills Academy, Inc. and describe students’
perceptions of gender equality across cognitive, affective, and behavioral dimensions, as well as differences
based on demographic profiles such as sex, strand, and grade level. The correlational aspect sought to
identify whether a significant relationship or difference existed between the perceived gender sensitivity and
the dimensions of gender equality among senior high school students. This design allowed the researchers to
analyze patterns and relationships among the variables relevant to the study.

Sampling Design

The study used probability sampling, specifically stratified random sampling, to ensure proper
representation of subgroups within the population. Stratified random sampling involves dividing a
population into smaller subgroups, or strata, based on shared characteristics of the members (Simkus,
2023). The total of 183 respondents are equally distributed across strands—61 in STEM, 61 in HUMSS, and
61 in TVL—and respondents were randomly selected from each group. This method was appropriate because
the senior high school population was already divided into distinct strands, allowing the study to obtain more
accurate and representative responses.
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Research Locale

This study was conducted at Z.C. Skills Academy, Inc. (ZCSAI) is located at Baliwasan Chico,
Zamboanga City, Philippines. This institution was a private school located 2.1 kilometers northeast of the city
proper of Zamboanga. It had a campus area of 300 square meters and was housed in a four-story building.
The school had a total population of 522 senior high school students who were currently enrolled during the
academic year 2025—2026, with 13 senior high school teachers.

Research Participants

This study included only regular senior high school students in ZCSAI, with a total of 347 students
across three strands: 117 in STEM, 129 in HUMMS, and 101 in TVL (HE/ICT) grades 11 and 12 who are
currently enrolled in S.Y. 2025-2026. 183 out of 347 students were selected using Cochran's formula.
Respondents are equally distributed across strands, with a total of 61 students in each strand. These selected
students served as the respondents and the primary source of data on gender sensitivity and gender equality
in education at ZCSAL.

Research Instrument

The study utilized a research-made structured survey questionnaire to assess gender sensitivity and
gender equality perceptions among senior high school students at Z.C. Skills Academy, Inc. (ZCSAI). The
questionnaire had three parts: Part I gathered the respondents’ demographic information (sex, strand, and
grade level); Part II assessed students’ perceptions of gender sensitivity in terms of pedagogical practices,
curricular content, and the school environment; and Part III examined the cognitive, affective, and
behavioral dimensions of gender equality. A 5-point Likert scale ranging from Strongly Disagree (1) to
Strongly Agree (5) was used to measure responses, and the collected data were analyzed quantitatively using
appropriate statistical tools to determine relationships and differences among the variables.

Data Gathering Procedure

To ensure the proper way of gathering data, the following procedures are adhered to. First, the
researchers seek formal permission from the school head to conduct a study, submitting a detailed request
letter outlining the research's purpose and methodology. Once approval was granted, the researchers
distributed the questionnaires personally to the selected ZCSAI students; after answers were given, the
questionnaires were retrieved. Administered without disrupting classes, students received 20 minutes to
complete the questionnaires, which are then sealed for privacy. After retrieval, responses are organized in
Excel and analyzed with statistical tools, guided by a statistician. The findings, focusing on gender sensitivity
in education, are interpreted and verified before preparing a comprehensive report for the school
administration and research adviser.

Results and Discussions

Problem 1: What is the demographic profile of the senior high school students in terms of
sex, strand, and grade level.

Table 1. Frequency and percentage distribution of respondents in terms of sex.

Sex Frequency Percentages
Male 85 40.45
Female 98 53.55
Total 183 100

Table 1 shows the demographic profile of the respondents in terms of sex. The highest frequency is
98 respondents, or 53.55%, who are female senior high school students. The remaining respondents are
male senior high school students, with a frequency of 85 respondents, or 46.45%. The results show that
most of the respondents fall under the female category, with a frequency of 98 or 53.55%.

Table 2. Frequency and percentage distribution of respondents in terms of strand.

Strand Frequency Percentage
STEM 61 33-33
HUMSS 61 33-33
TVL 61 33.33
Total 183 100

Table 2 shows the demographic profile of the respondents in terms of strand. The respondents are
evenly distributed according to strand—the STEM, HUMMS, and TVL strands have the same frequency
and percentage. The equal distribution of participants across the three strands shows that the research
findings provide a fair representation of students from each strand at ZCSAI.
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Table 3. Frequency and percentage distribution of respondents in terms of grade level.

Grade Level Frequency Percentage
Grade 11 81 44.26
Grade 12 102 55.74

Total 183 100

Table 3 shows the demographic profile of the respondents in terms of grade level. The highest
frequency is 102 respondents, or 55.74%, who are grade 12 senior high school students. The remaining
respondents are grade 11 senior high school students, with a frequency of 81 respondents, or 44.26%. The
results show that most of the respondents fall under the grade 12 category, with a frequency of 102 or

55.74%.

Problem 2: What is the level of gender sensitivity in ZCSAI as perceived by the students across
the following areas: pedagogical viewpoint, curricular content, school environment.

Table 4: The Weighted Arithmetic Mean (WAM) on the Perceived Gender
Sensitivity in Education in terms of Pedagogical Viewpoint.

Statement Mean Verbal Description

1. Teachers use gender-inclusive language (everyone or students). 3.90 Agree
2. Teachers call on students to answer questions regardless of their sex/gender. 3.69 Agree
3. Classroom leadership roles are assigned based on merit, not gender. 3.89 Agree
4. Teachers provide equal praise to both male and female students. 3.78 Agree
5. Teachers discourage gender-based bullying or teasing immediately. 4.01 Agree
6.  Group activities are formed to encourage mixing of different genders. 3.01 Agree
7. Teachers avoid using gender stereotypes to explain concepts. 3.97 Agree
8. Disciplining of students is consistent regardless of their sex. 3.90 Agree
9. Teachers encourage all students to pursue any career path they desire. 4.00 Agree
10. Teachers are approachable regarding gender-related concerns. 3.98 Agree

Over-all Mean 3.90 Agree

Table 4 displays the Weighted Arithmetic Mean (WAM) on the perceived gender sensitivity in
education in terms of pedagogical viewpoint. The highest mean of 4.01 was observed in Statement 5, which
states, “Teachers discourage gender-based bullying or teasing immediately”, with a verbal interpretation of
"Agree". On the other hand, Statement 2, which reads, “Teachers call on students to answer questions
regardless of their sex/gender", had the lowest mean of 3.69 with a verbal interpretation of "Agree". The
overall mean of 3.90 is interpreted as "Agree", indicating that pedagogical viewpoints are generally perceived
as gender-sensitive in the classroom. The findings suggested that senior high school students in ZCSAI
perceived its institutions' pedagogical viewpoint as gender-sensitive. However, the lowest mean of 3.69
implying that some teachers' teaching methods doesn't help in promoting gender equality. These findings
align with Canuto and Espique (2022), who emphasized that gender-responsive pedagogical practices—such
as providing equal participation opportunities, using mixed-gender group activities, and promptly addressing
gender-based discrimination—play a key role in fostering gender equality in secondary schools.

Table 5: The Weighted Arithmetic Mean (WAM) on the Perceived Gender
Sensitivity in Education in terms of Curricular Content

Statements Mea Verbal
n Description

1. Textbooks present men and women in equal and diverse roles without gender bias. 4.04 Agree
2. Our lessons highlight the achievements of women in science and history. 4.01 Agree
3. Instructional materials avoid portraying women as only "homemakers." 3.90 Agree
4. Examples used in math or science problems involve all genders equally. 4.00 Agree
5. The curriculum includes topics on gender rights and sensitivity. 3.98 Agree
6. Visual aids in the classroom show diverse gender representations. 3.86 Agree
7. School modules challenge the idea that certain subjects are "for boys" or "for girls." 3.87 Agree
8. Literature discussed in class includes diverse gender perspectives. 3.70 Agree
9. The school provides seminars or workshops on gender equality. 3.81 Agree
10. Educational videos shown in class are free from gender bias. 3.84 Agree
Over-all Mean 3.90 Agree

Table 5 presents the Weighted Arithmetic Mean (WAM) on the perceived gender sensitivity in
education in terms of curricular content. The highest mean of 4.04 was observed in Statement 1, which
states, "Textbooks show men and women performing the same types of jobs," with a verbal interpretation of
"Agree." The lowest mean of 3.70 was recorded in Statement 8, which states, "Literature discussed in class
includes diverse gender perspectives," with the verbal interpretation of "Agree." The overall mean of 3.90 is
interpreted as "Agree", indicating that the curricular content is generally perceived as gender-sensitive, with
some areas requiring further enhancement. These findings suggest that senior high school students perceive
the curricular content at ZCSAI generally as a gender-sensitive institution. The lowest mean of 3.70 indicates
that learning materials doesn't really include equal gender perspectives. The results are aligned with studies
like Losioki and Mdee (2023), who noted that while textbooks increasingly represent both genders, subtle
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biases may persist if learning materials are not carefully designed. Similarly, Kencana and Susanti (2025)
reported that inclusive content and balanced representation reduce gender stereotypes and promote fairness.
In the Philippine context, Aguilar-Delavin (2022) found that gender-balanced English modules influence
students’ perceptions of gender roles.

Table 6: The Weighted Arithmetic Mean (WAM) on the Perceived Gender
Sensitivity in Education in terms of School Environment

Statements Mea Verbal Description
n

1. The school provides adequate and private comfort rooms for all. 3.88 Agree
2. School policies are written in a way that respects all gender identities. 3.72 Agree
3.  Sports facilities and equipment are accessible to everyone. 3.70 Agree
4. There are clear posters or signs promoting gender respect in the halls. 3.81 Agree
5.  Enrollment and scholarship processes are fair to all genders. 3.84 Agree
6. The school clinic provides equal care to all students. 3.82 Agree
7. Security personnel treat all students with equal respect. 3.83 Agree
8.  School clubs and organizations are open to all, regardless of sex. 3.96 Agree
9. The student handbook has clear rules against sexual harassment. 3.81 Agree
10. The school campus feels like a safe space for every student. 3.90 Agree

Over-all Mean 3.83 Agree

Table 6 shows the Weighted Arithmetic Mean (WAM) on the perceived gender sensitivity in
education in terms of school environment. The highest mean of 3.96 was observed in Statement 8, which
states, “School clubs and organisations are open to all, regardless of sex," with a verbal interpretation of
"Agree". Statement 3, which states, “Sports facilities and equipment are accessible to everyone," had the
lowest mean of 3.70 with a verbal interpretation of "Agree". The overall mean of 3.83 is interpreted as
"Agree", indicating that senior high school students generally perceive their school environment as gender-
sensitive and supportive of gender equality. The findings indicate that senior high school students at ZCSAI
perceived the institutions' environment as gender-sensitive and supportive. Moreover, the lowest mean of
3.70 highlights that not all the time that the facilities are accessible to all. These findings are supported by the
study of Tamang et al. (2025), who demonstrated that both physical facilities and the social climate influence
students’ sense of inclusion and fairness.

Problem 3: What is the level of the multifaceted dimensions of gender equality among the
respondents in terms of cognitive, affective, and behavioral.

Table 7: The Weighted Arithmetic Mean (WAM) on the Perceived Gender
Sensitivity in Education in terms of Cognitive Dimension

Statements Mean Verbal Description

1. Ibelieve that intelligence is not determined by a person's sex. 3.95 Agree
2. Ibelieve that both men and women can be effective emotional leaders. 3.01 Agree
3. Ibelieve that household chores should be shared equally by all. 3.96 Agree
4. Ibelieve that men and women should receive the same pay for the same work. 3.93 Agree
5.  Ibelieve that gender equality benefits the whole society. 3.96 Agree
6. Ibelieve that everyone should have the right to express their identity. 3.81 Agree
7. Ibelieve that strength is not a trait exclusive to men. 3.90 Agree
8. Ibelieve that empathy is not a trait exclusive to women. 3.97 Agree
9. Ibelieve that all strands (STEM, HUMSS, TVL) are suitable for any gender. 3.95 Agree
10. Ibelieve that education is the key to achieving gender fairness. 3.87 Agree

Over-all Mean 3.92 Agree

Table 7 demonstrates the Weighted Arithmetic Mean (WAM) on gender sensitivity and gender
equality in education in terms of the cognitive dimension. The highest mean of 3.97 was observed in
Statement 8, which states, “I believe that empathy is not a trait exclusive to women," with a verbal
interpretation of "Agree." In contrast, the lowest mean of 3.81 falls under Statement 6, which states, “I
believe that everyone should have the right to express their identity," also interpreted as “Agree.” The overall
mean of 3.92 is interpreted as “Agree,” indicating that students generally hold positive and gender-equitable
beliefs, reflecting a strong cognitive awareness and understanding of gender equality principles in education.
The findings show that ZCSAI students hold positive and gender-equality beliefs, demonstrating strong
cognitive awareness of gender equality in education while suggesting that having the right to express could
enhance understanding. Similarly, the study by Pérez Diaz et al. (2025) found that students’ social attitudes
and understanding of equality shape how they perceive gender roles. Likewise, Mosquida and Muegna
(2025) indicated that there's a high overall awareness of gender equality among education students.
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Table 8: The Weighted Arithmetic Mean (WAM) on the Perceived Gender
Sensitivity in Education in terms of Affective Dimension

Statements Mean Verbal Description

1. Ifeel comfortable when a different gender leads my group. 3.91 Agree
2. Ifeel respected by my peers of the opposite sex. 3.94 Agree
3. I am willing to support school campaigns for gender equality. 3.97 Agree
4. Ifeel that it is okay for anyone to cry or show vulnerability. 3.95 Agree
5. Iam not offended when someone challenges my views on gender. 3.87 Agree
6. Ifeel proud when my school promotes gender-inclusive events. 3.92 Agree
7. I am empathetic toward those who experience gender discrimination. 3.01 Agree
8. Ifeel confident that I can succeed regardless of my gender. 3.92 Agree
9. Ivalue the opinions of my classmates equally, regardless of sex. 3.98 Agree
10. Ifeel safe expressing my true self within the ZCSAI community. 3.97 Agree

Over-all Mean 3.93 Agree

Table 8 presents the Weighted Arithmetic Mean (WAM) on gender sensitivity and gender equality in
education in terms of the affective dimension. The highest mean was observed in statement 9, which states,
"I value the opinions of my classmates equally, regardless of sex," having a mean of 3.98, with a verbal
interpretation of "Agree." Meanwhile, the lowest mean of 3.87 was recorded in statement 5, which states, "s5.
I am not offended when someone challenges my views on gender," with a verbal interpretation of "Agree."
The overall mean is 3.92, interpreted as "Agree," indicating that students generally exhibit positive attitudes
and emotional support toward gender equality. The indings indicate that students in ZCSAI exhibit positive
attitudes toward gender equality, feeling respected, confident, and included within its environment, while
showcasing opportunities to further strengthen flexibility when facing challenges. The findings are supported
by Casas et al. (2024) who reported that students exposed to gender sensitivity programs demonstrated high
awareness and positive attitudes toward gender rights, showing empathy and confidence in interactions with
diverse peers.

Table 9: The Weighted Arithmetic Mean (WAM) on the Perceived Gender
Sensitivity in Education in terms of Behavioral Dimension

Statements Mea Verbal Description
n

1. Iuse gender-neutral terms when talking to my classmates. 3.96 Agree
2. Tactively partner with different genders during laboratory work. 3.99 Agree
3. Ispeak up when I hear someone making a sexist joke. 4.01 Agree
4. Ishare school responsibilities equally with my group mates. 3.90 Agree
5. Tavoid judging others based on their choice of clothes or grooming. 3.92 Agree
6. Iinclude everyone in playtime or social activities. 3.98 Agree
7. Ivote for student leaders based on platforms, not their gender. 3.97 Agree
8. Ihelp my peers understand the importance of respecting all genders. 3.97 Agree
9. Itreat every person I meet with the same level of dignity. 3.96 Agree
10. I participate in school discussions regarding gender sensitivity. 3.99 Agree

Over-all Mean 3.97 Agree

Table g introduce the Weighted Arithmetic Mean (WAM) for Gender Sensitivity and Gender Equality
in Education, focusing on the Behavioral Dimension. The highest mean of 4.01 is for the statement "I speak
up when I hear someone making a sexist joke," indicating agreement, while the lowest mean of 3.90 pertains
to the statement "I share school responsibilities equally with my group mates,” also interpreted as
agreement. The overall mean of 3.97 interpreted as "Agree" which suggests that students display generally
positive gender-sensitive behaviors, promoting equality and respect in their interactions. This result
indicates that students in ZCSAI exhibit positive behaviors that promote equality and inclusivity, though
further encouragement of equal participation in shared responsibilities is suggested. Research by Orfan and
Samady (2023) supports these results, as it shows students recognize the importance of gender equality and
engage in positive actions, reflecting respect and inclusion in their daily school interactions.

Table 10: The Summary of The Weighted Arithmetic Mean (WAM) on Gender Sensitivity and Gender Equality in
Education in Terms of the Level of Perceived Gender Sensitivity and Different Dimensions of Gender Equality.

Variables WA Verbal
M Description
Pedagogical Viewpoint 3.90 Agree
Curricular Content 3.90 Agree
School Environment 3.83 Agree
Cognitive 3.92 Agree
Affective 3.93 Agree
Behavioral 3.97 Agree

Table 10 displays the overall WAM for each indicator. The variable "Behavioral" has the highest
mean, which is 3.97 with a verbal interpretation of "Agree." The lowest mean is 3.83, which falls under the
variable "School Environment," with a verbal interpretation of "Agree." This indicates students generally
perceive their education as gender-sensitive, with the strongest demonstration in behaviors promoting
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equality, while aspects of the school environment show slightly lower, yet still positive, gender sensitivity.
This findings shows that students generally agree that their education is gender-sensitive across all measured
dimensions—pedagogical viewpoint, curricular content, school environment, cognitive, affective, and
behavioral. This indicates that respondents view their school as promoting equality, respect, and inclusivity
in various aspects of learning and interaction. According to Sherazi and Khalid (2024), students’ positive
perception of gender equality in education encourages fair treatment, equal participation, and active
engagement in classroom activities.

Problem 4: Is there any significant relationship between perceived gender sensitivity in
education and the dimensions of gender equality among the respondents.

Table 11: Spearman Rank-Order Correlation Between Perceived Gender
Sensitivity and Dimensions of Gender Equality

Impression
Variable being at 0.05 level
Correlated df t-value Spearman -value Decision of
Rho (r) P significance
Pedagogical Viewpoint .
and Dimensions of 181 15.038 0.745 0.001 R?IeCtott}}l;g;ﬂl Significant
Gender Equality yP
Curricular Content and Reiect the Null
Dimensions of Gender 181 17.213 0.788 0.001 gect the fu Significant
- Hypothesis
Equality
School Environment and .
Dimensions of Gender 181 17.309 0.790 0.001 Reject the Null Significant
0 Hypothesis
Equality

Table 11 presents the correlation between perceived gender sensitivity—specifically through
Pedagogical Viewpoint, Curricular Content, and School Environment—and the various Dimensions of Gender
Equality. Across all three variables, the Spearman rho (rs) values are quite high, ranging from 0.745 to 0.790.
The p-values for all correlations are 0.001, which is below the 0.05 level of significance. Consequently, the
null hypothesis is rejected in every case, marking the relationships as statistically significant. These results
indicate a strong positive relationship between the school’s gender-sensitive efforts and the promotion of
gender equality. The highest correlation (r = 0.790) belongs to the school environment, suggesting that the
physical and social atmosphere of the school plays a vital role in how equality is perceived and practiced.
According to Skol Forkinings Instutet (2024), proactive and intentional efforts to advance gender equality in
the classroom can support equal opportunity for boys and girls as well as environments that support their
growth and learning. Similarly, Droussi et al. (2025) identified areas for improvement, such as developing
gender-sensitive tactics and successfully resolving gender disparities, while also highlighting the strengths in
teachers' dedication to equal chances.

Problem 5: Is there a significant difference in the perceptions of gender sensitivity and gender
equality when grouped according to their profile.

Table 12: Significant difference of the Perceptions on Gender Sensitivity and
Gender Equality in terms of Sex using Mann-Whitney U

Impression
Dependent at 0.05 level
Variable Sex N Mean Rank p-value Decision of
significance
Failed to reject Not
Gender Sensitivity Male 85 96.02 0.341 the null Sienificant
hypothesis &
Female 98 88.52
Failed to reject Not
Gender Equality Male 85 95.14 0.458 h}tlls(e) tlllllélsis Significant
Female 98 89.28
Total 183

Table 12 shows the results of the Mann-Whitney U test, which was used to determine if there is a
significant difference in how males and females perceive gender sensitivity and gender equality. For gender
sensitivity, the mean rank for males is 96.02, while females have a mean rank of 88.52. The calculated U
value is 4505.500 with an asymptotic significance (p-value) of .341. Regarding gender equality, males show a
mean rank of 95.14 compared to 89.28 for females. This variable yielded a U-value of 4430.500 and a p-value
of .458. The results indicate that there is no significant difference in the perceptions of gender sensitivity and
gender equality between the two sexes, as both p-values are greater than the 0.05 alpha level. This suggests
that regardless of whether a respondent is male or female, their understanding and views on these gender-
related issues remain relatively similar. Similarly, Gustilo et al. (2025) discovered that when respondents
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were categorized by age and sex, there were no discernible differences in their attitudes and perceptions of
GIL; however, when the same respondents were categorized by the programs they were enrolled in, there

were.
Table 13: Significant difference of the Perceptions on Gender Sensitivity and
Gender Equality in terms of Strand using Kruskal Wallis H-Test

Impression
Variable Strand N Mean Rank P-value .. at 0.05 level
Decision of
significance
Gender Reject the null -
Sensitivity Strand 1 61 108.52 0.014 hypothesis Significant
Strand 2 61 86.84
Strand 3 61 80.64
Failed to reject
é} eliﬁietr Strand 1 61 101.44 0.105 the null Si rlrilgzant
4 y hypothesis &
Strand 2 61 83.18

Table 13 presents the comparison of perceptions across three strands using the Kruskal-Wallis
HTest. For Gender Sensitivity, the resulting p-value of 0.014 is less than the 0.05 level of significance,
leading to the decision to reject the null hypothesis. This indicates that there is a significant difference in how
students from different strands perceive gender sensitivity, with Strand 1 showing the highest mean rank of
108.52. Conversely, for gender equality, the p-value of 0.105 is greater than 0.05, resulting in a failure to
reject the null hypothesis. This means there is no significant difference in the perceptions of gender equality
among the three groups, as their mean ranks (101.44, 83.18, and 91.38) are statistically similar. These results
indicate that while students across all strands have a relatively unified understanding or attitude toward
gender equality, their awareness or experiences regarding gender sensitivity vary depending on their specific
academic track. The presence of significant differences in the perceptions of gender sensitivity is similar to
the study Monleon and Balsomo (2023) who found that while the academic strand/track of learners resulted
in a significant difference to their gender expression. The absence of significant differences in gender equality
perceptions is supported by Tenedero et al. (2025), whose ANOVA results revealed no statistically significant
differences among student groups, indicating a generally uniform perception of gender equality.

Table 14: Significant difference of the Perceptions on Gender Sensitivity and
Gender Equality in terms of Grade Level using Mann-Whitney U

Impression
Dep.endent Grade Level N Mean Rank p-value Decision at 0.05 level
Variable of
significance
Failed to reject
Gender Grade 11 81 99.07 .065 the pall  ,  Not
Sensitivity hypothesis Significant
Grade 12 102 86.39
Failed to reject
geggﬁ: Grade 11 81 98.56 .084 the null Si nifig;t
! y hypothesis &
Grade 12 102 86.80

The table 14 introduces the comparison of perceptions regarding Gender Sensitivity and Gender
Equality between Grade 11 and Grade 12 students using the Mann-Whitney U test. For Gender Sensitivity,
Grade 11 students had a mean rank of 99.07, while Grade 12 students had a mean rank of 86.39, resulting in
a p-value of .065. For Gender Equality, Grade 11 students recorded a mean rank of 98.56 compared to 86.80
for Grade 12, with a p-value of .084. The findings indicate that there is no significant difference in how Grade
11 and Grade 12 students perceive gender sensitivity and gender equality. This suggests that the maturity
level or the one-year gap between these two senior high school levels does not drastically change their
outlook on gender issues. The findings of Agupitan (2025) demonstrated that peer acceptance, inclusive
education policy, and gender-responsive teaching and learning all have a favourable impact on gender
sensitivity, with respondents largely agreeing on their efficacy.

Ethical Considerations

The study followed several ethical considerations to protect the respondents. To protect the
responders, the study adhered to a number of ethical guidelines. Before taking part in the study,
participants willingly signed a consent form after being fully informed about its goals, methods, rights, and
any dangers. Respondents were handled with respect without any force or improper influence, and
participation was entirely voluntary. The researchers made sure that no vulnerable people were involved
and that the subjects' wellbeing and dignity were respected. The Data Privacy Act of 2012 (Republic Act
10173) was followed in maintaining privacy and secrecy, and codes were used to protect respondents'
identity. After five years of safe storage, all gathered material was disposed of appropriately by shredding
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physical documents and securely erasing electronic files. Transparency and honesty were additionally
stressed, urging participants to provide honest responses and voice any issues throughout the study
procedure.

Conclusion

The study concludes that ZCSAI's educational environment fosters gender awareness, indicated by
high gender sensitivity and positive gender equality perceptions among students. It highlights the
connection between gender-sensitive teaching, inclusive content, and supportive settings, which shape
students' beliefs, attitudes, and behaviors towards equality. The findings reveal consistent perceptions
among students, regardless of sex or grade, but variations across academic strands indicate the influence
of a student's field of study on their exposure to gender concepts. The research confirms a significant link
between the educational environment and gender equality dimensions, emphasizing the school's role in
shaping perspectives. ZCSAI has laid a foundation for gender-responsive education, but continuous
improvements in classroom materials and equal access to facilities are needed to address remaining gaps.

Recommendations

Based on the findings of the study, it recommends that students be encouraged to actively promote equality
by speaking out against sexism and participating in inclusive school organizations. Meanwhile, educators
should employ gender-responsive teaching methods, use gender-neutral language, and address gender-
based bullying promptly. It also recommends that school administrators need to enhance policies supporting
a gender-sensitive curriculum and equitable resource distribution, particularly in sports facilities.
Additionally, curriculum developers must ensure learning materials reflect diverse gender identities and
roles. Future research should examine the intersectionality of gender with other identities, utilizing
qualitative methods to gain deeper insights into educational experiences.

References

Aguilar-Delavin, E. (2022). Philippine English modules during COVID-19 pandemic: Its gender sensitivity
and responsiveness. International Journal of Multidisciplinary: Applied Business and Education
Research, 3(9), 1798—1804. https://doi.org/10.11594/ijmaber.03.09.19

Agupitan, D.D.E.J., Oreta, M.C.D., & Espiritu, M.B. (2025). Safe Learning Practices in Shaping Gender
Sensitivity among Learners in Pitogo, Quezon. SciMatic. 45(3), 417-428. Retrieved from
https://scimatic.org/storage/journals/11/pdfs/6170.pdf

Alejo, E. M. G., & Hermosa, J. P. (2025). Integrative Learning Approaches in Fostering Gender Equality
Competence. International Journal of Multidisciplinary: Applied Business and Education Research,
6(2), 718-735. https://doi.org/10.11594/ijmaber.06.02.22

Azmitia, M. & Mansfield, K. C. (2021). Editorial: Intersectionality and Identity Development: How Do We
Conceptualize and Research Identity Intersectionalities in Youth Meaningfully? Frontiers in
Psychology, 12. https://doi.org/10.3389/fpsyg.2021.625765

Bandura, A., & National Inst of Mental Health. (1986). Social foundations of thought and action: A social
cognitive theory. Prentice-Hall, Inc. Retrieved from https://psycnet.apa.org/record/1985-98423-
000

Barairo, F. Q., Ramos, R. A. & Torregoza, N. D. (2024). Gender Responsiveness in the Philippine Basic
Education Context: Priority Thrusts and Initiatives in the Schools Division of Batangas City. Journal
of Electrical Systems. 20(5) 882—903. DOI: https://doi.org/10.52783/jes.2336

Bem, S. L. (1981). Gender schema theory: A cognitive account of sex typing. Psychological Review, 88(4),
354—364. https://doi.org/10.1037/0033-295X.88.4.354

Canuto, P. P., & Espique, F. (2022). Gender equality in science classrooms: Examining the implementation of
gender-responsive approaches and their impact on science education. International Journal of
Learning, Teaching and Educational Research, 22(6), 423—438. Retrieved from
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=4945473

Carreon-Danan, C., & Belleza, S. (2024). Gender-Sensitive Teaching and Social Presence as Predictors to
Students’ Motivation in Learning Physical Education in A Limited Face-To-Face Learning
Environment. Scimatic. 18(3), 302-324. Retrieved from
https://scimatic.org/show_manuscript/2710

Casas, K. M. M., Consolacion, R. A., Leuterio, J. V., Pabatang, O. A. J. & Zabala, V. B. (2024). Assessment of
Students’ Awareness and Attitude towards Gender Sensitivity. Asia Research Network Journal of
Education, 4(3), 150—161. Retrieved from https://s005.tci-
thaijo.org/index.php/arnje/article/view/275986

Crenshaw, K. (1991). Mapping the Margins: Intersectionality, Identity Politics, and Violence against Women
of Color. Stanford Law Review, 43(6), 1241—1299. https://doi.org/10.2307/1229039

International Journal of Research on Multidisciplinary Studies Page | 171



De Jesus, A., Dorado, J., Biag, E., Durante, J. V. & Llames, J. E. M. (2022). Queer literature and gender
sensitivity of senior high school students. International Journal of Arts, Sciences and Education,
3(July Special Issue), 1-7. Retrieved from https://ijase.org/index.php/ijase/article/view/149

Droussi, O., Hilali, A., Saghraoui, Z., & Belkacem, A. (2025). Evaluating primary school teachers’
effectiveness in gender equality practices: a case study of the Beni Mellal-Khenifra region. Frontiers.
10, https://doi.org/10.3389/feduc.2025.1560816

Espinosa, M. C. L. (2025). Zambo City strengthens gender equality through local women’s council. Philippine
Information Agency (PIA). Retrieved from https://pia.gov.ph/news/zambo-city-strengthens-gender-
equality-through-local-womens-council/

Fithriani, R. (2022). Gender stereotypes in educational texts: A comparative study of Indonesian and
international primary English textbooks. Discourse and Interaction, 15(2),
https://doi.org/10.5817/DI2022-2-53

Gustilo, C.H. (2024). Perceptions and Attitudes on Gender-Inclusive Language among Tertiary Students:
Implications to Language Education. Journal of Education and Learning Advancements, 1(2), 3—25.
Retrieved from https://jelamagste.org/journalofed/index.php/jela/article/v

Habib, F. A., Putra, B. A. W. & Setyono, B. (2020). Gender Stereotypes Portrayed in a Senior High School
English Textbook Published by Indonesia Ministry of Education and Culture. Jurnal Edukasi, 7(2).
Retrieved from https://scispace.com/pdf/gender-stereotypes-portrayed-in-a-senior-high-school-
english-wrjq8hgxr6.pdf

Kalra, D., Sharma, M., Sumaiya, B., Devi, M. & Ansari, S. (2021). A descriptive literature review: Scrutinizing
Gender Sensitisation in Education Sector. Kalra | Journal of Language and Linguistic Studies.
Retrieved from
https://www.researchgate.net/publication/391051304_A_ Descriptive_ Literature_Review_Scrutiniz
ing_Gender_Sensitisation_In_Education_Sector

Kencana, N., & Susanti, A. (2025). Beyond the Hidden Curriculum: Gender, Textbooks, and Educational
Equity. Lingua: Journal of Linguistics and Language, 3(1), 50—61.
https://doi.org/10.61978/lingua.v3i1.1037

Li, J. (2022). A History of Feminism and Gender Equality in the Modern Philippines. EDUCATUM Journal
of Social Sciences, 8(1), 31-42. https://doi.org/10.37134/€ejoss.vol8.1.4.2022

Lin, Z. (2022). Gender Inequity in K-12 Education. Research Gate. Retrieved from
https://www.researchgate.net/publication/368486280_Gender_Inequity_in_K-12_Education

Liwag, M. J. D., Ramirez, D. M. & Santiago, G. S. (2022). Challenging gender stereotypes through the
selection of gender-neutral texts in Philippine school context. International Journal of Academic
Multidisciplinary ~ Research.  6(6), 275—286. Retrieved from  http://ijeais.org/wp-
content/uploads/2022/6/ITJAMR220631.pdf

Losioki, B. E., & Mdee, H. K. . (2023). The contribution of the hidden curriculum to gender inequality in
teaching and learning materials: Experiences from Tanzania. Asian Journal of Education and
Training, 9(2), 54—58. https://doi.org/10.20448/edu.v9i2.4706

Marquez, J. (2023). Gender Differences in School Effects on Adolescent Life Satisfaction: Exploring Cross-
National Variation. Child Youth Care Forum. 53, 389—409. https://doi.org/10.1007/s10566-023-
09756-7

Mazzuca, C., Majid, A., Lugli, L., Nicoletti, R. & Borghi, A. M. (2020). Gender is a multifaceted concept:
Evidence that specific life experiences differentially shape the concept of gender. Language and
Cognition, 12(4), 649—678. https://doi.org/10.1017/langcog.2020.15

Mendizabal, R. N. (2024). Teachers’ Challenges and Strategies in Fostering Gender Equality in the
Classroom. Quezon City University. Retrieved from https://qcu.edu.ph/teachers-challenges-and-
strategies-in-fostering-gender-equality-in-the-classroom/

Monleon, J.L., & Balsomo, E. (2023) Exploring Gender Expression of Learners in SHS in San Nicholas Tii,
Bacoor City. MIJRD. 2(6), retrieved from
https://www.mijrd.com/papers/v2/i6/MIJRDV2160002.pdf#: ~:text=Furthermore%2C%20there%:2
0is%20n0%20significant%2orelationship%20between,SHS%20in%20San%20Nicholas%20111%2C%
20Bacoor%20City

Mosquida, F.M., Muegna, K.J., (2025). Exploring Gender Equality Awareness among Education Students: A
Convergent Parallel Mixed-Methods Study. Psychology and Education: A Multidisciplinary Journal,
30(2), 368-394. https://doi.org/10.5281/zenodo.14604063

Nandi, A., Hader, T. & Das, T. (2024). Meta-Analysis Study: Gender Stereotypes and Bias in School
Education Textbooks. Journal of Multidisciplinary Research and Development, 1(2), 144-152.
https://doi.org/10.56916/jmrd.v1i2.910

Orfan, S. N. & Samady, S. (2023). Students’ perceptions of gender equality: A case study of a conflict-stricken
country. Cogent Social Sciences. 9(1). Retrieved from
https://doi.org/10.1080/23311886.2023.2225819

Pérez-Diaz, L., Blazquez-Alonso, M., Moreno-Manso, J. M., Lucas-Milan, M. G., Cantillo-Cordero, P., &
Garcia-Baamonde, M. E. (2025). Cognitive Strategies and Social Attitudes That Perpetuate Gender

International Journal of Research on Multidisciplinary Studies Page | 172



Inequality in Secondary Education Students. Social Sciences. 14(6), 388. Retrieved from
https://doi.org/10.3390/socsci14060388

Ruby Park Public School. (2021). Gender Sensitivity: A Learning for Life. Retrieved from
https://rubypark.com/gender-sensitivity-through-education/

Sherazi, M., & Khalid, S. (2024). Student Perception of Gender Equality: A Comparison by Gender Subject
and Locality. Research Gate. 3(1), 60-67. Retrieved from
https://www.researchgate.net/publication/393630831_Student_Perception_of_Gender_Equality_
A_Comparison_by_Gender_Subject_and_ Locality

Simkus J. (2023). Stratified Random Sampling: Definition, Method, & Examples. Simply Psychology.
Retrieved from https://www.simplypsychology.org/stratified-random-sampling.html

Skol Forkinings Instutet. (2024). Promoting gender equality in the classroom — active teaching and learning
methods. Retrieved from https://www.skolfi.se/other-languages/english /research-
summaries/promoting-gender-equality-in-the-classroom-active-teaching-and-learning-methods/

Smith S.G., & Sinkford J.C. (2022). Gender equality in the 21st century: Overcoming barriers to women's
leadership in global health. Google Scholar. 86 (9), 1144-1173. Retrieved from
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&as_ylo=2021&q=gender+sensitivity+an
d+gender+equality+in+globally&btnG=#d=gs_ qabs&t=1763282081993&u=%23p%3DfWA1jqJIoGc
J

Sruthi, S. (2024). Promoting gender sensitivity in education: Addressing key areas for an inclusive future.
Interdisciplinary e-Journal of Education and Allied Subjects, 5(1), 21—24. Retrieved from
https://www.eijeasnsste.in/uploads/2024/elJEAS_Journal_Vol_o05_Issue_01_June2024_pp_21_
24.pdf

Tamang, T. O., Seday, K., & Gayphel, K. (2025). Mapping the School Environment: Exploring Key Elements
through Students' and Teachers' Perspectives. Journal of Educational Management Research. 4(1),
278-292. Retrieved from https://serambi.org/index.php/jemr/article/view/565

Tejada, R.G. (2025). Promoting gender equality in education through effective administrative support.
Springer Nature Link. 6(1428). https://doi.org/10.1007/s43621-025-02335-x

Tenedero, C. (2024). Students Attitude Complexities in Gender Equality: Examining its Perception. Google
Scholar. http://dx.doi.org/10.2139/ssrn.5132877

UNESCO & UNICEF. (2007). A Human Rights-Based Approach to Education for All. Right to Education.
Retrieved  from  https://www.right-to-education.org/resource/human-rights-based-approach-
education-all

UNESCO. (2020). School facilities and environments need to be more inclusive. Retrieved from https://gem-
report-2020.unesco.org/gender-report/school-facilities-and-environments-need-to-be-more-
inclusive/

UNESCO. (2024). Empowering Out-of-School Girls: UNESCO's Education Centre Elevates Learning
Opportunities in the Philippines. Retrieved from? https://www.unesco.org/en/articles/empowering-
out-school-girls-unescos-education-centre-elevates-learning-opportunities-philippines

United Nations Development Programme (UNDP). (2020). Tackling Social Norms: A Game Changer for
Gender Inequalities. Retrieved from
https://hdr.undp.org/system/files/documents/hdperspectivesgsni.pdf

United Way NCA. (2024). What Is Gender Equality? Learn the Definition with Examples. Retrieved from
https://unitedwaynca.org/blog/what-is-gender-equality/

Vélez, J.F., & Ochoa, S.V. (2020). Gender Sensitivity and Its Relation to Gender Equality. Springer. 1-14.
https://doi.org/10.1007/978-3-319-70060-1_46-1.

International Journal of Research on Multidisciplinary Studies Page | 173



